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Replanted in the U.S.: A Survival Guide:  General Introduction 

 
 Building on the image of a seedling which has been uprooted and moved to a new 

location, we have created this unit entitled “Replanted in the U.S.: A Survival Guide.” Our vision 

is that adult ESL students will increase their ability to speak, listen, read, and write through 

lessons that focus on cultivating relationships, on understanding living conditions in a new 

environment, and on learning ways to nurture body, soul, and mind in a new culture. Just as we 

want a valuable seedling to take root in new soil and grow resilient and hardy, so too we want 

our ESL students to survive and flourish.   

With these goals we have created three parts to this unit—Relationships, Living, and 

Trends—and all of these revolve around an easy-to-read, 69-page novel by Paul Fleischman 

entitled Seedfolks. The novel consists of 13 chapters, ranging from three to six pages, and each 

chapter is named for a different character in the book. The connecting element for the novel is 

that all of these people—each distinctly diverse in culture and native language—live in the same 

inner-city neighborhood. At the beginning of the book, the reader recognizes the differences 

among them, just as the characters do with one another. Gradually, because each wants to carve 

out a little space on a vacant lot to grow something, the characters get to know and respect each 

other, and the trashy lot is transformed into a source of pride for the neighborhood. 

Since this novel creates a backbone structure for the unit, students will be reading the 

novel during the unit, and certain lessons will focus on it. Students will also keep a Reaction 

Journal and a KWL sheet as they progress through the lessons. Evaluation of the unit will come 

from the student’s creation of a Notebook/Portfolio which will be due after the final lesson. 

The following outline lists the lessons involved in this unit. 

 

Part I: Relationships: Cultivating Family, Friendship, 

 Love and Marriage      

� L-2:  Relationships: Family     

� L -3:  Relationships: Friends     

� L-4:  Relationships: Love and Marriage   

� L-5:  Relationships in Seedfolks 

Part II: Living: Taking Root in a New Environment 

� L-6: Living: Housing in the U.S.     

� L-7: Living: Smart Shopping the U.S.   

� L-8: Living: Geography/Places in the U.S.  

� L-9: Living Conditions/Concerns in Seedfolks 

Part III: Trends: Nurturing Body, Soul and Mind  

� L-10:  Trends:  Fashions     

� L-11:  Trends: Health and Holistic Healing  

� L-12:  Trends: Cultural Legends/Supernatural  

� L-13:  Trends and Themes in Seedfolks    

 

Replanted in the U.S.: A Survival Guide 
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Lesson 1: Introducing the Unit and its Parts; Introducing Seedfolks, a Novel 

 

 

Objectives:  

  

1. To present an overview of the unit and prepare students for the lessons to follow 

2.  To introduce the novel entitled Seedfolks as the unifying theme 

3.  To provide the students the opportunity to work within the group to share information  and 

draw upon prior knowledge relating to the subject. 

4.   To introduce the SQ3R strategy and apply the strategy to the novel 

5. To establish the requirements for the unit, which include having a Reaction Journal, a KWL 

handout, and a final Notebook/Portfolio Project 

 

Strategies: 

 

Using an advance organizer  

Vocabulary and conversation usage 

Using SQ3R 

Listening to follow directions 

 

 

Materials Needed: 

 

A copy of the novel Seedfolks for each student 

Handout for KWL activity 

Grading Sheet for Notebook/Portfolio 

Handout of Table of Contents for student Notebook/Portfolio 

Transparency that shows the title of the unit and the three parts 

Handout of Reading Schedule for Seedfolks 

 

 

Description of Activities: 

 

Class Discussion of the Unit Overview: 

 

1.  Show the overview for the unit that gives the title and the three parts that divide the 

 lessons.  

2. Ask students to explain each part and predict what it might be about:  

 Part I: Relationships: Cultivating Family, Friendship, Love and Marriage 

 Part II: Living: Taking Root in a New Environment  

 Part III: Trends: Nurturing Body, Soul and Mind.   

3.  Ask students to explain specific words. Discuss all new terms. Next, ask students to 

 brainstorm what the unit will involve.  

 

Introduce the Novel and SQ3R 

 

1. Check out a copy of the novel Seedfolks to each student.  

2.  Discuss the word seedfolks as a word created by the author.  

3.  Gather opinions on the meaning; discuss all the terms for “seed” and “folks.” 
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4.  Ask students to work in pairs to make a list about how each approached the study or  reading 

of a new book. Encourage them to discuss strategies they used in their first  language 

when using new books. (5-7 minutes) 

 

5.  Ask each pair to tell you strategies used. Compile their ideas on the board.  Pick out  the 

strategies and relate them to SQ3R (Survey, Question, Read, Recite, Review) 

 

6.  Ask them to apply the SURVEY strategy to Seedfolks.  Analyze the covers, pictures,  print, 

title page, and general format of the book. Ask students to generate some  QUESTIONS from 

the pictures and print on the covers.  Write the questions on the  board.  Ask students to 

READ the explanations on the book jackets. Ask them to  RECITE or tell what they read.  

Next, ask them to go back to the print to REVIEW  their ideas to see if they understood the 

passages. 

 

Explaining the Requirements for the Unit 

 

1.  Explain the on-going reading assignment and give the handout; explain using the  KWL 

sheet each day to keep track of what they are learning. Next, give out the grade  sheeting for 

the notebook and explain the evaluation for the unit in terms of creating a  Portfolio/Notebook. 

  

2.  Explain how students will use their regular notebook paper on a daily basis to create a 

 Reaction Journal. This will be a way to record their feelings and personal memories  as they 

read the novel. Also, students can use the Reaction Journal to write questions  or help them 

understand the plot. Date each entry. Strive to write about a half a page  each day. Emphasis 

that the writing will be kept confidential and that it will not be  “graded” for mechanical 

errors. 

 

 

National Standards: 

 

Goal 1, Standard 1 

To use English to communicate in social settings; Students will use English to participate in 

social interaction 

 

• Sharing information in small groups 

• Expressing ideas and opinions with others 

 

 

 

Goal 2, Standard 1 

To use English to achieve academically in all content areas: Students will use English to interact 

in the classroom 

 

• Volunteering information and responding to questions 

• Eliciting information and asking clarification questions 

• Clarifying and restating information as needed 
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Goal 2, Standard 3 

To use English to achieve academically in all content areas: Students will use appropriate 

learning strategies to construct and apply academic knowledge 

 

• Discussing strategies used in the first language when reading textbooks or novels 

• Applying SQ3R to learn about the novel Seedfolks 
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Reading/Assignment Schedule for Seedfolks by Paul Fleischman 
 

 

Date Chapter Title  Pages to 

Read 

Reading Log: Tell when you read, key ideas, 

or questions to ask about 

Lesson 1 

 

 

Introductory 

Material 

  

 

Lesson 2 

 

Kim pp. 1-3  

 

 

Lesson 3 Ana pp. 4-8 

 

 

 

 

Lesson 4 

 

Wendell pp. 9-12  

 

 

Lesson 5 Gonzalo pp. 13-17 

 

 

 

 

Lesson 6 Leona pp. 18-22 

 

 

 

 

Lesson 7 Sam pp. 23-28 

 

 

 

 

Lesson 8 Virgil pp. 29-35 

 

 

 

 

Lesson 9 Sae Young 

Curtis 

pp. 36-39 

pp. 40-45 

 

 

 

Lesson 10 Nora pp. 46-51 

 

 

 

 

Lesson 11 Maricela 

 

pp. 52-57 

 

 

 

 

Lesson 12 Amir 

Florence 

pp. 58-64 

pp. 65-69 

book finished 
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Notebook/Portfolio Grading Sheet 

 

   
      Name_______________________________ 

   
 

Use the following form to prepare your notebook/portfolio for the end of the semester.   

 

 

_______/10 Notebook Type 

 

   --Standard-sized, 3-ring notebook 

       --8 1/2" x 11" standard notebook paper 

   --All contents securely fastened in the notebook 

   --No loose papers; use holepunch and rings to secure pages 

 

_______/20 Table of Contents Listing Materials 

 

   --The table of contents that you create for your notebook should  

    be organized chronologically (in the order thelessons were   consideration is to keep materials on a similar theme grouped

taught).  

   --Tell the page number where your lesson can found. 

 

_______/15 Numbering the pages of the Notebook 

  

   --Number every sheet of paper in the upper right corner 

   --Do this last, after all papers are returned. 

   --Be sure the page numbers match the handouts in Table of   --Make it easy for the instructor to find all your materials and handouts.

                                              Contents 

 

_______/20 Format and Organization 

 

   --Logically organized contents 

   --Be sure the handouts are placed with the correct day’s lesson 

   --Neat and legible 

   --Demonstrate correct sequence within each lesson 

 

_______/85  Content: Quality and Completeness 

   --Quality:  contents demonstrate useful information,  

   --Completeness: 

    --Contains Reaction Journal (40 pts.) 

    -- Contains KWL handout (15 pts.) 

    --Contains handouts, assignments, study materials 

    --Contains notes 

 

_______/150    Total Score.  When the final grade is figured, the notebook  

    will count as 150 pts. or a test grade. 
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KWL Handout      

 Name_______________ 
 

 
 

 

Lesson # 

 

 

 

K 

What I already KNOW 

 

W 

What I WANT to find out 

 

L 

What I LEARNED 

 

Lesson 1 

 

   

 

Lesson 2 

 

   

 

Lesson 3 

 

   

 

Lesson 4 

 

   

 

Lesson 5 

 

   

 

Lesson 6 

 

   

 

Lesson 7 

 

   

 

Lesson 8 

 

   

 

Lesson 9 

 

   

 

Lesson 10 

 

   

 

Lesson 11 

 

   

 

Lesson 12 

 

   

 

Lesson 13 
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Note:  Arrange your notebook according to the following plan. Next, number 

all your notebook pages on the top right side of the page. After that, write the 

page numbers on this sheet. 

 

Table of Contents: Portfolio/Notebook 

 



         Page Numbers 

 �  L-1:  Introduction: Seedfolks Materials  p. ___ to p. ___ 

  �  Reaction Journal       p. ___ to p. ___ 

 �  KWL  Handout      p.___ to p. ___ 

 �  L-2: Relationships: Family    p. ___ to p. ___ 

 �  L-3:  Relationships: Friends    p. ___ to p. ___ 

 �  L-4:  Relationships: Love and Marriage  p. ___ to p. ___ 

 �  L-5:  Relationships in Seedfolks   p. ___ to p. __ 

 �  L-6: Living: Housing in the U.S.    p. ___ to p. ___ 

 �  L-7: Living: Smart Shopping the U.S.  p. ___ to p. ___ 

 �  L-8: Living: Geography/Places  in the U.S. p. ___ to p. ___ 

 �  L-9: Living Conditions/Concerns in Seedfolks p. ___ to p. ___ 

 �  L-10:  Trends:  Fashions    p. ___ to p. ___ 

 �  L-11:  Trends: Health and Holistic Healing p. ___ to p. ___ 

 �  L-12: Trends: Cultural Legends/Supernatural p. ___ to p. ___ 

 �  L-13: Trends and Themes in Seedfolks   p. ___ to p. ___ 

 �  ______________________________    p. ___ to p. ___ 
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Lesson 2 Family 
 

Objectives 
1. Students will use English to communicate their knowledge of the vocabulary 

indicating the different family members and their roles in society. 

2. Students will number off into groups and form a “class family” poster. 

3. Students will define six American English idiomatic expressions using the Longman 

Dictionary of English and Culture and discuss their findings. 

 

Learning Strategies 

Vocabulary and conversation usage 

Cooperative learning and presentation  

Use dictionary to define new cultural vocabulary concepts 

 

Materials 

Handout with activities, vocabulary and idiomatic expressions 

Five white poster boards 

Twenty pieces of white construction paper 

Markers 

Yarn 

Tape 

Polaroid camera with film 

Five copies of the Longman Dictionary of English and Culture 

 

Description of Activities 

1.  Teacher will give students the handout and discuss the vocabulary about family 

members, their roles, and importance of the family to survival. 

2.  Students will then number off, 1-4 and get into five groups of four according to 

number. 

3.  Each group comes up with an “in class family” last name. 

4.  Each group forms a “family” by deciding the relations to each other, occupation, age, 

and history of their family. 

5.  Each member of the family writes his/her first name, age and family relationship on a 

piece of construction paper and hangs it around their neck with yarn as an ID. 

6.  On a poster board, the family draws their chosen family last name at the top with each 

family member writing its name age, occupation, and family relationship on the chart, 

and then tapes the completed poster onto the wall. (They may include any other important 

information they feel they wish to include on the chart.) 

7.  Each family takes turns introducing family members and their history to the other 

families in the room. 

8.  The teacher takes a family photograph and has the family put it on the poster. 

9.  Using the Longman Dictionary, students define the six idiomatic expressions used in 

American English that discuss the high respect of American families toward values such 

as independence and individualism.  Students write down what each expression means in 

conversational English for discussion that immediately follows. 
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10. Homework: Using the back of the handout, students’ create their own real family 

poster of the family that they grew up with in their childhood home. (include ages and 

occupations)  

 

National Standards 
Goal 1 Standard 1 

To use English to communicate in social settings: Students will use English to participate 

in social interactions. 

• engaging in conversations 

• expressing needs, feelings, and ideas 

• sharing and requesting information 

 

Goal 2, Standard 2 

To use English to achieve academically in all content areas:  Students will use English to 

obtain, process, construct, and provide subject matter information in spoken and written 

form. 

• retelling information 

• representing information visually and interpreting information presented visually 

• responding to the work of peers and others 

• listening to, speaking, reading, and writing about subject matter information 

• selecting, connecting, and explaining information 

• analyzing, synthesizing, and inferring from information 

• demonstrating knowledge through application in a variety of contexts 

 

Goal 2 Standard 3 

To use English to achieve academically in all content areas: Students will use appropriate 

learning strategies to construct and apply academic knowledge 

• taking notes to record important information and aid one’s own learning 

• actively connecting new information to information previously learned 
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HANDOUT – LESSON 2 - THE FAMILY 
 

ACTIVITY 1 - Vocabulary Review: Write the meaning of these words as we orally 

review them together. 

 

1. Surname 

2. Mother 

3. Father 

4. Son 

5. Daughter 

6. Grandmother 

7. Grandfather 

8. Occupation 

9. Age  

________________________________________________________________________ 

 

ACTIVITY 2 – Creating a “Class Family”:  You will work in a group to make up your 

own class family and poster.  Your group must complete the following requirements: 

1.  Choose a family surname. 

2.  Decide your family roles, ages and occupations. 

3.  Create a family poster with your surname and each member’s information.  

4.  Prepare to introduce your new family to the rest of the class. 

 

 

ACTIVITY 3 - American English Idiomatic Expressions:  Americans families’ value 

independence and individualism and expect their children, once grown, to make their 

own success in society.  Using the Longman Dictionary of English Language and 

Culture, define these phrases.  Discussion will follow completion. 

 

1. To stand on your own two feet: 

 

2. To cut the (umbilical) cord: 

 

3. To be on your own: 

 

4. To leave the nest: 

 

5. To have a mind of your own: 

 

6. To make it on your own:  

 

 

HOMEWORK ASSIGNMENT:  On the back of this paper, make your own real family 

poster using the names, ages, and occupations of your own family members that you 

grew up with in your childhood home.  
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Lesson 3 Friendship 

 

Objectives 

1. Students will use English to do all classroom activities. 

2. Students will sing a song then interview classmates through question and answer 

techniques. 

3. Students will make a list of personal opinions about friendship and discuss with class.  

4. Students will select a joke to share and explain for oral presentation. 

 

Learning Strategies 
Use social conversation 

Use question and answer interview techniques 

Use writing to express personal opinion 

Read, analyze, evaluate, and present written material  

 

Materials 
Handout with song, and daily activities listed 

Five copies of “jokes” handout 

CD player 

CD Soundtrack of “The King and I” 

 

Description of Activities 

1. Teacher gives each student the handout and plays aloud the song “Getting 

to Know You” while the students’ listen and read along. 
2. Students then sing along to the music and repeat at least two more times. 

3. On the third sing, students are directed to walk around the room, mingle, and shake 

hands with other students. 

4.  Students then begin the “Getting to Know You” exercise by interviewing and 

questioning peers and obtaining signatures of those who fit the statements. 

5.  Teacher then reviews the list and students share who they found to fit the statements. 

6.  Teacher then leads discussion on making friends and why friendship is important to 

human happiness and survival.  

7.  Using the back of their handout, students are directed to make a list of five things that 

make a good friend. 

8.  Teacher leads discussion of the qualities listed and emphasizes the importance of 

having fun together in friendship. 

9.  Teacher then shares how friends often enjoy telling clever or entertaining jokes 

together when in a social setting. 

10.  Teacher then explains that the next activity will be done with their “class family” 

group from yesterday and students break into those groups. 

11.  Students take turns reading aloud the jokes that are listed on the “joke” handout and 

select a joke that they will tell and explain to the entire class. 

12.  The groups practice their jokes for a few minutes to prepare for their presentation. 

13.  Students remain in their groups but stand individually and tell their joke to the class 

and (if necessary) explain the meaning or reason that it is considered funny. 
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National Standards 
Goal 1 Standard 1 

To use English to communicate in social settings: Students will use English to participate 

in social interactions. 

• sharing and requesting information 

• engaging in conversation 

 

Goal 2 Standard 1 

To use English to achieve academically in all content areas: Students will use English to 

interact in the classroom. 

•  following oral and written directions, implicit and explicit 

• requesting and providing clarification 

• asking and answering questions 

 

Goal 2 Standard 2  

To use English to achieve academically in all content areas: Students will use English to 

obtain, process, construct, and provide subject matter information in spoken and written 

form 

• listening to, speaking, reading, and writing about subject matter information 

• retelling information 

 

Goal 3 Standard 3 

To use English in socially; and culturally appropriate ways: Students will use appropriate 

learning strategies to extend their socio-linguistic and socio-cultural competence 

• experimenting with variations of language in social and academic settings 

• analyzing the social context to determine appropriate language use 

• interpret meaning through knowledge of cultural factors that affect meaning (e.g., word 

choice, intonation, setting) 
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HANDOUT – LESSON 3 - FRIENDSHIP 
 

Activity 1 – Song - Sing along as you review or learn the song “Getting 

to Know You” from the musical, “The King and I.” 
 

Getting to know you 

Getting to know all about you 

Getting to like you 

Getting to hope you like me 

Haven’t you noticed? 

Suddenly I’m bright and breezy 

Because of all the beautiful and new 

Things I’m learning about you 

Day by day 

________________________________________________________________________ 

 

Activity 2 – Getting to Know You Interview Activity – Walk around the room, 

introduce yourself to classmates and find the student that fits the statement written.  Have 

the classmate put their name next to the statement. 

 

Find somebody in the class… 
 

- who plays or has played tennis 

- who is wearing something pink 

- whose surname has the letter A in it 

- who has visited England 

- who was not sleeping a 3am today 

- who speaks three or more languages 

- whose eyes are green 

- who has been to New York 

- who watches David Letterman on television 

- who has on black socks 

- who has a ring on their right hand 

- who has more than four siblings 

 

________________________________________________________________________ 

 

Activity 3 – Choosing and Telling a Joke – You will take turns reading aloud the jokes 

on the handout to your “class family” group members.  Choose a joke, write down the 

meaning, practice, tell and explain it to the class. 

 

1. Write down the joke you chose: 
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2. Write the meaning of the joke and what makes it funny: 

JOKES (family one) 
 

 

 

1.  THE PERFECT SON 

Man:  I have the perfect son. 

Woman:  Does he smoke? 

Man: No, he doesn’t. 

Woman: Does he drink? 

Man: No he doesn’t 

Woman: Does he ever come home late? 

Man: No he doesn’t. 

Woman: I guess you really do have the perfect son. How old is he? 

Man: He will be six months old next Wednesday. 

 

 

 

2. A family of mice was surprised by a big cat.  Father Mouse jumped up and said, 

“BOW-WOW!”  The can quickly ran away.  “What was that, Father?” asked the Baby 

Mouse.  “Well, son, that’s why it’s important to learn a second language.” 

 

 

 

3.   The doctor says to the patient: “you are very sick” 

 The patient replies to the doctor. “Can I get a second opinion?” 

 The doctor replies:  “Yes, you are very ugly too… 

 

 

 

4.  A man goes to the doctor and says, “Doctor, wherever I touch, it hurts.” 

     The doctor asks, “What do you mean?” 

     The man says, “When I touch my shoulder, it really hurts.  If I touch my knee- 

             OUCH!  When I touch my forehead, it really, hurts.” 

     The doctor says, “I know what’s wrong with you – you’ve broken your finger!” 

 

 

 

5.  Two boys were arguing when the teacher entered the room: 

The teacher says, “Why are you arguing?” 

One boy answers, “We found a ten dollar bill and decided to give it to whoever 

     tells the biggest lie. 

“You should be ashamed of yourselves,” the teacher said, “When I was your age I 

     didn’t even know what a lie was!” 

The boys promptly gave the ten dollars to the teacher. 
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JOKES (family 2) 

 

 

 

1.  A student went to the front of the room to speak with his teacher. 

 Student:  Would you punish me for something I didn’t do? 

 Teacher:  Of course not. 

 Student:  Good, because I haven’t done my homework. 

 

 

 

 

2.  A teacher asked a student to write 55 

 Student:  How do I write it? 

 Teacher:  Write the number 5 then beside it write another 5 

     The students wrote one 5 and then stopped. 

 Teacher:  What are you waiting for? 

 Student:  I don’t know on which side to write the other 5! 

 

 

 

 

3.   Johnny:  “Teacher, can I go to the bathroom?” 

 Teacher:  Johnny, “MAY” I go to the bathroom? 

 Johnny:  But that’s not fair, I asked first! 

 

 

 

 

4.  Teacher:  Why are you late? 

Student:  There was a man who lost a hundred dollar bill 

Teacher:  That’s nice. Were you helping him look for it? 

Student:  No, I was standing on it. 

 

 

 

 

5.  The real estate agent says, “I have a good, cheap apartment for you.” 

The man replies, “By the week or by the month?” 

The agent replies, “By the garbage dump…” 
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JOKES (family 3) 

 

 

 

1.  A person who speaks two languages is called bilingual… 

     A person who speaks three languages is called trilingual… 

     A person who speaks four or more languages is called multilingual… 

     What is a person who speaks one language called? 

     An American. 

 

 

 

 

2.  Three tomatoes are walking down the street, a poppa tomato, a momma tomato, and 

little baby tomato.  The baby tomato is lagging behind the poppa and momma tomato.  

The poppa tomato gets mad, goes over to the momma tomato and stamps on him and 

says…  catch up. 

 

 

 

 

3. I was arrested at the airport just because I was greeted my cousin Jack.  All that I did 

when I saw Jack coming off his plane was to holler across the airport lobby, “Hi Jack.” 

 

 

 

 

4.  I hear this new cemetery is very popular. 

     People are just dying to get in. 

 

 

 

 

5.  “Who can tell me the difference between white socks and red socks?” 

     (call on someone to really answer/ they will most likely answer that it’s the color) 

      “Yes, that’s one difference but there’s another.” 

     “The White Sox play in Chicago and the Red Sox play in Boston!” 

 

 

 

 

 

 

 

 

 



 21 

 

JOKES (family 4) 
 

 

1.  Student 1: “I was born in California.” 

     Student 2:  “Which part?” 

     Student 1:  “All of me.” 

 

 

 

2.   The teacher to a student: Conjugate the verb “to walk” in simple present tense. 

 The student:  I walk.  You walk… 

 The teacher interrupts her:  Quicker please. 

 The student:  I run. You run… 

 

 

 

 

3.  Teacher:  Did your father help you with your homework? 

     Student:  No, he did it all by himself. 

 

 

 

 

4.  Teacher:  What are some products found in the West Indies? 

     Student:  I don’t know. 

     Teacher:  Of course you do.  Where do you get sugar from? 

     Student:  We borrow it from our neighbor 

 

 

 

 

5.  There is a California “DUDE” going through an Arabian desert.  He’s wearing shorts, 

sunglasses, a towel and listening to music on his walkman.  He’s having a good time.  

Suddenly he sees a caravan approaching.  He stops the Arabs and asks them cheerfully,  

”Hey dudes, how far is it to the sea?”  They look at each other and answer:  “Two 

hundred miles!”  The Californian replies:  “Wow, far our, what a cool beach!!!” 
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JOKES (family 5) 
 

 

1.  Man 1: Did you hear about the guy with the corduroy pillow? 

     Man 2: No, I didn’t. 

     Man 1: Really?  It made headlines! 

 

 

2.  A man walks into a shop and sees a cut little dog.  He asks the shopkeeper, “Does 

your dog bite?”   

     The shopkeeper says, “No, my dog does not bite.” 

     The man tries to pet the dog and the dog bites him. 

     “Ouch!” says the man, “I thought you said your dog does not bite!” 

     The shopkeeper relies, “That is not my dog!” 

 

 

3.  A woman got on a bus holding a baby. 

     The bus driver said, “That’s the ugliest baby I’ve ever seen.” 

     In a huff, the woman slammed her fare into the fare box and took an aisle seat near the 

rear of the bus. 

     The man seated next to her sensed that she was angry and asked her what was wrong. 

     “The bus driver insulted me.” She fumed. 

     The man was sympathetic and said, “Why, he’s a public servant and sound not say 

     things to insult his passengers.” 

     “You’re right,” said the woman.  “I think I’ll go back up there and give him a piece of 

my mind.” 

     “That’s a good idea,” the man said.  “Here, let me hold your monkey.” 

 

 

4. Everyday, an ESL teacher was seen coming out of the rest room with a marker, used 

for writing.  In the rest room were expressions and graffiti written on the walls.  It was 

very bad.  Finally, the Principal of the school called the teacher into his office and told 

him that it was terrible of him to write those things on the walls.  The teacher said that he 

was not the one writing those things.  He was only going into the restroom to correct the 

spelling and grammar. 

 

 

5. “Dad, I don’t want to go to school today.” Said the boy. 
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    “Why not son?” 

    “Well, one of the chickens on the school farm dies last week and we had chicken soup 

for lunch the next day.  Then three days ago one of the pigs dies and we had roast 

pork the next day.” 

    “But why don’t you want to go today?” 

    “Because our English teacher died yesterday!” 

 

 

Lesson 4 Love and Marriage 
 

Objectives 
To hold a class discussion on topic including students personal opinions and experiences 

To introduce students to the newspaper love and marriage advice columns of Dear Abby 

and Ann Landers 

To read, evaluate in written format and discuss the idea of giving and taking advice. 

To conduct a role-playing activity using the idea of giving and taking advice 

 

Learning Strategies 
Improve students’ reading, writing, and speaking skills 

Hold cross-cultural exploration group discussion 

Use role-playing to improve conversational skills 

 

Materials 
Handout with discussion questions 

Twenty newspaper clippings from Dear Abby and Ann Landers 

Nametags for doctors and patients 

Desks and chairs 

 

Description 
1.  Teacher will introduce the unit with a classroom discussion of the questions on the 

handout to promote understanding and cross cultural customs awareness.   

2.Teacher will introduce the idea that in any relationship there are conflicts and many 

couples in the U.S. seek the advice of others to resolve those conflicts. 

3. The students are then shown the newspaper columns of Ann Landers and Dear Abby 

with the explanation of how they give advice because people write them and ask for it.   

4. Students will then break into their family groups and choose a newspaper clipping 

from Ann Landers or Dear Abby whose content is about love and relationships. 

5. Students read their articles and answer the three questions on the handout. 

6. They then share their article content with their family and discuss their opinion on the 

questions they answered. 

7.  The teacher then sets up three Love Advice Clinics with one chair for the doctor and 

six or seven chairs set in a semi-circle facing the doctor. 

8.  Students are selected to be Love Advice Doctors based on their English-Speaking 

ability and their ability to be entertaining while playing the role of doctor. The four 

doctors fill out their nametag as Doctor _____ (filling in their own first name.)  
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9.  The other students are told to make up pretend “love problems” that they can ask the 

doctor to advise them about.  They fill out and put on nametags with their own first 

names. 

10.  Protocol is established with these rules: 

a. Patients would be helped one at a time 

b. The doctor would begin the advice session by saying “How may I help you 

today?” 

c. Patients must refer to the doctor as “Doctor” when asking questions by saying 

“Doctor I have a problem.  The problem is …” 

d. Other patients only listen while they are waiting for their turn to be helped.   

e. The doctor may respond with a statement like “Well, your problem is very 

serious.  My advice to you is …” 

f. Patients are told that they may go to another clinic in the classroom (if time) 

to seek a second opinion. 

11.  With about eight minutes left, students return to their regular seats and discuss the 

types of problems that were solved and the advice that was given.  Students also compare 

the advice given by the doctors with the kind of that would be given in their native 

country. 

 

National Standards 
 

Goal 1 Standard 1 

To use English to communicate in social settings: Students will use English to participate 

in social interactions. 

• sharing and requesting information 

•using nonverbal communication in social interactions’ 

•engaging in conversations 

 

Goal 1 Standard 2 

To use English to communicate in social settings: Students will interact in, through, and 

with spoken and written English for personal expression and enjoyment. 

• sharing social and cultural traditions and values 

• participating in popular culture 

 

Goal 2 Standard 1 

To use English to achieve academically in all content areas:  Students will use English to 

interact in the classroom 

• following oral and written directions implicit and explicit 

• participating in full-class, group, and pair discussions 

• negotiating and managing interaction to accomplish tasks 

• elaborating and extending other people’s ideas and words 

 

Goal 2 Standard 2 

To use English to achieve academically in all content areas: Students will use English to 

obtain, process, construct, and provide subject matter information in spoken and written 

form 
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• retelling information 

• selecting, connecting, and explaining information 

 

HANDOUT – LESSON 4 – LOVE AND MARRIAGE 
 

 

Activity 1 - Class Discussion Questions-  
 

1. What makes a happy and good relationship? 

 

2. What are some qualities that you think are important in a partner? 

 

3. Is there such a thing as a perfect relationship? 

 

4. How are relationships different in your home country than here in the US? 

 

5. Would you date or marry someone your parents didn’t like? 

 

6. Do you know someone who has gotten a divorce? 

 

7. When people are unhappy in their relationship where can they get help? 

 

8. In your home country, do people seek help or advice to solve problems? 

 

_____________________________________________________________________ 

 

Activity 2 – Newspaper Questions- – After reading silently your selected newspaper 

article, write your answers to the following questions: 

 

1. Give a brief description of the problem or advice being requested in the article. 

 

 

 

 

2. Explain what helpful advice the author gives to the writer. 

 

 

 

 

3. Do you agree with the advice?  Why or why not?  Explain. 

 

 

________________________________________________________________________ 
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Activity 3 – Love Advice Clinic- Patients prepare a make believe/pretend “love 

problem” to ask the doctor about at the Love Advice Clinic. 

 

Love Problem: 
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Lesson 5: Relationships in Seedfolks 

 

Objectives:  

  

1. To increase vocabulary and reading comprehension 

2. To analyze text to aid clarification 

3. To practice inferring meaning from text 

4. To use visual mapping to aid understanding 

5. Practice sentence writing to aid understanding 

 

Strategies: 

 

Taking notes  

Applying reading comprehension skills 

Skimming and scanning to locate specific words 

Analyzing words in context 

Using a dictionary  

 

Materials Needed: 

 

A copy of the novel Seedfolks for each student 

Transparencies and Transparency pens for each group 

Dry erase markers 

Reaction Journal  

 

Description of Activities: 

 

Activities should begin with a discussion of previous reading assignments.  Possible 

questions:  What has been difficult about the reading assignment?  How long does it take 

you to read the assignment?  Are most of the words already known to you?  Do you think 

you understand the book?  Do you like the book?  What have you liked or disliked? What 

page are you on? Do you think you are remembering what you read? Have you used any 

strategies to help you remember the story? 

 

Assuming that the students are progressing without major problems, the next step would 

be to observe their understanding of the words and events in the book up to p. 17.   

 

Activity 1—Who Are the Characters?  Divide students into four groups. Each group will 

be given a chapter which represents one of the book’s characters. (Kim, Ana, Wendell, 

Gonzalo) Each group will prepare a transparency containing the following: 

 

1. Character’s name (surname also, if available) 

2. Character’s age and characteristics (make a reasonable guess if this is not 

available) 

3. Character’s personality type and reasons you think this to be true 

4. Character’s activities in this chapter 
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5. Character’s mood—happy, sad, angry, depressed, curious, afraid, etc., and give 

reasons for your opinions. 

 

Next, ask the group to share their transparency on the overhead. Review the information 

and ask others to add to it.  Determine if the main idea of the chapter was captured. 

Students should copy the transparencies. 

 

Activity 2:  Analyzing Relationships.  Do the characters know each other?  Are they  

related by blood? Do they have common interests?  Why do you think the author has 

included them?  Make a list of the characters on the board and their relationships. 

Students should copy the board information.   

 

Activity 3: Focusing on words and their relationship in the sentence.  Students will work 

in pairs to locate the following words. Place the sentence containing the word on the 

board and explain what the word means in context. Students may use a dictionary if 

needed. Students are expected to copy the vocabulary words, definitions, and sentences 

from the board. (Note: To which family do the following words belong?) 

 

1. tiptoed, p. 2 

2. hovered, p. 3 

3. thrive,. p. 3 

4. hobbled, p. 7 

5. hacked, p. 7 

6. moaning, p.12 

7. squatted, p. 12 

8. wandered, p. 14 

9. imagining, p. 15 

10. focused, p. 17  

 

 

National Standards: 

 

Goal 1, Standard 1 

To use English to communicate in social settings; Students will use English to participate 

in social interaction 

 

• Sharing information in small groups 

• Expressing ideas and opinions with others 

 

Goal 2, Standard 1 

To use English to achieve academically in all content areas: Students will use English to 

interact in the classroom 

 

• Volunteering information and responding to questions 

• Eliciting information and asking clarification questions 

• Clarifying and restating information as needed 
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Goal 2, Standard 3 

To use English to achieve academically in all content areas: Students will use appropriate 

learning strategies to construct and apply academic knowledge 

 

• Skimming and scanning to find a word in context 

• Using a dictionary 

• Analyzing context clues to determine definitions of words  
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Lesson 6  Living in the US 
 

Objectives 

1. Assist students in learning about temporary housing in the US 

2. Provide students a controlled environment in which to find information in English 

on the Internet 

3. Present the opportunity to work in pairs, small groups and individually 

4. Familiarize students with frequent newspaper abbreviations 

 

Learning Strategies 
Practicing in authentic settings 

Using linguistic cues to make intelligent guesses 

 

Materials needed 
Blackboard 

Computers with Internet access 

Copy of newspaper classifieds (for teacher’s reference) 

Student books of grammar structure exercises: Elbaum, Sandra A., Grammar in 

Context. 3
rd
 ed. Heinle & Heinle, Boston. 2001. 

 

Descriptions of activities 
1. Warm Up 

5-10 minutes 

Students will make a list about their apartment, dorm, house or room. The list will 

include two parts: “What you like” and “What you don’t like”. The teacher will allot 

five minutes for students to make the list, after which the teacher will write the two 

categories on the board and fill in characteristics volunteered by the students. 

 

2. Grammar Structure 

10 minutes 

As a whole class, explain the question/answer structure: Is there . . . in your 

apartment? Yes, there is/ No, there isn’t.  

(Lesson 3 Exercise 14 Grammar in Context) 

 

Ex: A. Is there a microwave oven in your apartment? 

       B. No, there isn’t. 

 

Pair up students and have them use this structure, sharing information about their 

apartments.  

1.   children/ in your building 

2.   a dishwasher/ in the kitchen 

3. a yard/ in front of your building 

4. trees/ in front of your building 

5. a basement/ in the building 

6. a laundry room/ in the basement 

7. a janitor/ in the building 
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8. noisy neighbors/ in the building 

9. parking spaces/ for the tenants 

10. an elevator/in the building 

 (Groups that finish early can make up more questions.) 

 

3. Internet Activity: Apartment Searching  

25 minutes 

Students will use the Internet to look at apartment ads. Students will type in the 

address <ljworld.com>. (Other sites that are suggested for different cities in Kansas 

include Topeka <cjonline.com> and Kansas City <kansascity.com>.)  

From the <ljworld.com> homepage, students will click on the classifieds link near the 

top of the page. From the list they are directed to, students should scroll down to 

“apartments-unfurnished” and click this link.  

 

Individual assignment (Students should take turns in order to complete assignments 

individually with the available Internet accessible computers. Students waiting should 

observe students on computers): 

1. Students should search through ads and write down five abbreviations and guess 

what they stand for.  

2. Students should next find three prices for a one-bedroom apartment.  

 

After the students have completed this assignment, they should be placed in 5 groups 

of 4 and discuss the following: 

1. Share the abbreviations you found and say what you think they stand for. If other 

group members have different ideas, try to figure out the most logical answer. 

Compile a list of all the abbreviations and what they stand for. 

2. What do you think is a good price for a one-bedroom apartment? What do you 

think should a one-bedroom apartment at this price include? 

 

National Standards  
Goal 1 Standard 1 

To use English to communicate in social settings: Students will use English to 

participate in social interactions 

• Sharing and requesting information 

• Engage in conversation 

 

Goal 2, Standard 1 

To use English to achieve academically in all content areas: Students will use English 

to interact in the classroom 

• Asking and answering questions 

• Expressing likes, dislikes and needs 

• Negotiating and managing interaction to accomplish tasks 

• Participating in full class, group, and pair discussions 
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Lesson 7 Smart Shopping 
 

Objectives 
1. To introduce authentic language use in a common shopping situation 

2. To present students with some cultural customs of shopping in the United States 

3. To utilize students’ previously obtained math skills to “smart shop” in the United 

States 

 

Learning Strategies 
Practicing in authentic settings 

Cooperative learning 

Analyzing and reasoning 

 

Materials needed 
Book of Grammar in Context for students 

Dialogue tape 

Dialogue props: cashier apron, pen, and practice checks 

Monthly sale fliers 

 

Description of Activities 
1. Warm Up 

5-10 minutes: 

 

Students: These sentences are true about the American supermarket. Check which 

sentences are true about a supermarket in your country. (source: Grammar in Context) 

 

1. ____ You can use coupons. 

2. ____ You can sometimes buy two items for the price of one. 

3. ____ You can cash a check. 

4. ____ You can buy stamps. 

5. ____ You can get money back from a manufacturer. 

6. ____You can pay by check or credit.  

7. ____ You can’t bargain for the price. 

8. ____ You can return an item if you’re not satisfied. You can get your money       

                back. 

9. ____ You can get free bags (paper or plastic). 

10. ____ You can use a shopping cart. Small children can sit in the cart. 

11.  ____ If you ace a small numbers of items, you can go to a special lane. 

12. ____ You can shop 24 hours a day in some supermarkets. 

 

 

2. Taped Dialogue (Dictogloss) 

25 minutes 

Students: Listen carefully to the following dialogue. You will need to remember as 

much as you can and write it down after you listen to it entirely. 



 33 

 

A: Can I help you? 

B: Yes, may I write a check? 

A: As long as you have a driver’s license. 

B: I have an ID. 

A: Let me see it. OK, that will work. 

B: I don’t have a pen. Could I use your pen? 

A: Here’s a pen. 

B: Thanks. 

A: May I see your ID?      . . . OK.  

B: Thanks. 

A: Thank you. 

 

Now students should write as much as well as they remember. It is more important 

that it makes sense than that it is completely perfect. Give three minutes. Now have 

students work in pairs to make a single version of the dialogue. Have them read it 

together. Finally, have students come to the front in pairs. One will wear a cashier’s 

apron and stand behind the table. One will stand in front of the table. They will 

exchange the pen and ID and sign a practice check when appropriate in dialog. 

 

3. Coupon activity  

10 minutes 

Give students 3 minutes to each create a shopping list of ten items you can buy at the 

supermarket. Then hand out a monthly sale flier to each student. Have the students 

find as many coupons that match the items on their list. Have them add up the total 

amount the coupons would save.  

 

National Standards 
 

Goal 3 Standard 3 

To use English in socially and culturally appropriate ways: Students will use 

appropriate learning strategies to extend their sociolinguistic and sociocultural 

competence 

 

• Observing and modeling how others speak and behave in a particular situation 

or setting 

• Rehearsing variations for language in different social settings 

 

Goal 2 Standard 2 

To use English to achieve academically in all content areas: Students will use English 

to obtain, process, construct, and provide subject matter information in spoken and 

written form 

 

• Analyzing, synthesizing, and inferring from information 

• Gathering information in writing 
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Goal 2 Standard 3 

To use English to achieve academically in all content areas: Students will use 

appropriate learning strategies to construct and apply academic knowledge 

• Applying basic reading comprehension skills such as skimming, scanning, 

previewing and reviewing text 

• Actively connecting new information to information previously learned 

 

 

 

 

Lesson 8 US Geography 
 

Objectives 
1. Familiarize students with cities in the United States 

2. Practice comparison/contrast essay writing 

3. Practice comparison and superlative grammar structure 

 

Learning Strategies 
Associating new language information with familiar concepts in memory 

Using visuals to create a mental image of new language 

Analyzing and reasoning through comparison and contrast 

 

Materials 
Map of the United States 

Pins 

Dry-erase marker 

Grammar in Context text 

 

Description of Activities 
1. Warm Up: “Guess what city” Game 

10 minutes 

 

1.   Have each student write down a major city in the US that they have visited and 

are familiar with. Have them write their name on the reverse side.  

2. Choose students from the slips of paper to come to the front of the room one at a 

time. They will be the Leader.  

3. The rest of the class will ask the Leader yes/no questions in turn in order to guess 

the city the Leader wrote down. As long as a student gets a “yes” they may continue 

to question, if they get a “no” it’s the next student’s turn to question.  

4. When a city is guess, write the name of the city on a big US map (if the map has 

names on it, simply circle the cities). After the game is finished, have students place 

pens or use a marker to show the cities they have been in the US. 

 

2.  Writing activity 

10 minutes 

Have students compare the city they are from to the city they now live in. 
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Give students 10 minutes to write.  

 

3.Small group comparison activity 

25 minutes 

1. Divide the students into 4 groups of 5.  

2. Give them the following exercises to complete individually.  

3. Then have students compare their lists to make superlative statements. Have one 

student record the superlative statements. 

 

Superlative statement: 

Ex: Susana has the most relatives in the US. 

 

(Lesson 12 Expansion activity Grammar in Context) 

1. Number of relatives I have in the U.S. _______ 

2. My height ______ 

3. Number of letter in my last name _______ 

4. Number of children I have _______ 

5. Number of brothers and sisters I have ________ 

6. Age of my car _______ 

7. Number of hours I watch TV per week _______ 

8. Number of hours I exercise per week _______ 

9. Money I spent today ________ 

10. Distance I traveled to come to the U.S. ________ 

11. Cups of coffee I drank today _______ 

12. Number of minutes I usually drive/walk per day ______ 

13. Number of movies I usually see per month ________ 

 

4. Have groups share their superlative statements for each exercise and create a 

master superlative for the class. 

 

National Standards 

Goal 2 Standard 2 

To use English to achieve academically in all content areas: Students will use English 

to obtain, process, construct, and provide subject matter information in spoken and 

written form 

 

• Formulating and asking questions 

• Hypothesizing and predicting 

• Representing information visually 

• Gathering information orally and in writing 

• Retelling information 

• Comparing and contrasting information 

 

Goal 1 Standard 2 

To use English to communicate in social settings: Students will interact in, through, 

and with spoken and written English for personal expression and enjoyment 
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• Sharing social and cultural traditions and values 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Lesson 9: Living Conditions and Cultural Differences in Seedfolks 
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Objectives:  

  

6. To increase vocabulary and reading comprehension 

7. To analyze text to aid clarification 

8. To practice inferring meaning from text 

9. To promote understanding and acceptance of other life styles and cultures 

10. To use U.S. and world maps to find cities and other countries 

 

Strategies: 

 

Taking notes 

Self-assessing reading ability and progress  

Applying reading comprehension skills 

Skimming and scanning to locate specific words  

Analyzing words in context 

Using an atlas and wall map   

 

Materials Needed: 

 

A copy of the novel Seedfolks for each student 

Transparencies and transparency pens for each group 

Dry erase markers for each student 

Booklet of world maps for each student 

Wall map 

Reaction Journal  

 

Description of Activities: 

 

1.  Self-Assessing Reading Skills 

Activities will begin with questions to find out how students assess their own ability to 

meet the goals on the Seedfolks reading schedule.  Possible questions:  What has been 

difficult about the reading assignments over the past several days?  How long does it take 

you to read the assignment each day?  Have you noticed that you are reading faster? Do 

you think the book’s vocabulary is harder, easier, or about the same?  Are most of the 

words already known to you?  How much time do you spend using a dictionary? What 

problems have you noticed as you read?  Do you think you understand the book?  What 

page are you on? Do you think you are remembering what you read? Have you used any 

strategies to help you remember the story? 

 

2.  Demonstrating Reading Comprehension.  

Assuming that the students are progressing without major problems, the next step would 

be to observe their understanding of the words and events in the book up to p. 45.   

 

Activity 1—Who Are the Characters?  Divide students into five groups. Each group will 

be given a chapter which represents one of the book’s characters. (Leona, Sam, Virgil,  



 38 

Sae Young, Curtis.)  Similar to activities before, each group will prepare a transparency 

containing the following: 

 

6. Character’s name (surname also, if available) 

7. Character’s background: Where else had this character lived? Where were his/her 

parents from?  List any other cultures associated with this character. If this person 

immigrated to the U.S., what and where was the native country? 

8. Did the person’s first language, culture, or family background make a difference 

to this character?  Did the first culture affect the plot?   

9. Character’s age and characteristics (make a reasonable guess if this is not 

available) 

10. Character’s personality type and reasons you think this to be true 

11. Character’s activities in this chapter 

12. Character’s mood—happy, sad, angry, depressed, curious, afraid, etc., and give 

reasons for your opinions 

 

Next, before each group presents their transparency, they should quiz the class on their 

character. Do the other students know this character’s background or identity culture? If 

other countries are listed, the students should lead the discussion in asking classmates to 

find the host country.  

 

Finally, ask the group to share their transparency on the overhead. Review the 

information and ask others to add to it.  Determine if the main idea of the chapter was 

captured. Students should copy the transparencies. 

 

Activity 2:  Analyzing Relationships Among Characters.  Students will work in pairs to 

determine the relationships between the characters. Each pair will be asked to create a 

visual representing all the characters they read about so far. Next, demonstrate by 

connecting lines or pictures how these characters know each other. Do the characters 

know each other?  Are they  related by blood? Do they have common interests?  Why do 

you think the author has included them?  After working in pairs, students will take turns 

making a list of the characters on the board and their relationships. Students should copy 

the board information.   

 

Activity 3: Focusing on words and their relationship in the sentence.  Students will work 

in pairs to locate the following words. Place the sentence containing the word on the 

board and explain what the word means in context. Students may use a dictionary if 

needed. Students are expected to copy the vocabulary words, definitions, and sentences 

from the board.  

 

Before students begin their assignment, ask: To which families (part of speech) do the 

following words belong?)  Ask students to group the words in categories on the board 

according to the parts of speech.  Can any of these words be in more than one category?   

 

1. goldenrod, p. 18 

2. obituaries, p. 19 
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3. paradise, p. 23 

4. pacifism, p.24 

5. compromised, p. 25 

6. electrocuted, p. 29 

7. plantation, p. 32 

8. shriveled, p. 34 

9. spouts, p. 39 

10. blight, p. 42 

 

 

National Standards: 

 

Goal 1, Standard 3 

To use English to communicate in social settings; Students will use learning strategies to 

extend their communicative competence  

 

• Self monitor and self assess language/reading development  

• Practice new vocabulary  

• Keep individual notes for learning language  

• Use a dictionary and atlas to discover meanings and locations 

 

Goal 2, Standard 1 

To use English to achieve academically in all content areas: Students will use English to 

interact in the classroom 

 

• Volunteering information and responding to questions 

• Clarifying and restating information as needed 

• Sharing information in small groups 

• Expressing ideas and opinions with others 

 

Goal 2, Standard 3 

To use English to achieve academically in all content areas: Students will use appropriate 

learning strategies to construct and apply academic knowledge 

 

• Skimming and scanning to find a word in context 

• Using a dictionary 

• Analyzing context clues to determine definitions of words  

 

 

 

 

 

 

 

Lesson 10  Fashion 
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Objectives: 

1.  To assess students’ prior knowledge of fashion terminology in the United States. 

2. To expand students’ vocabulary relating to clothing and fashion. 

3.  To give students oral practice in using this vocabulary in a real-life activity, 

“shopping.” 

4.  To engage in a group activity of stating opinions and supporting or refuting them.          

 

Learning Strategies 
 

Applying images and sounds 

Practicing 

Analyzing and reasoning 

 

Materials Needed 
 

“Fashion sheet” handout (attached), 1 fashion sheet in color 

Ideally, a projection device for the Internet (to project Cosmopolitan online) 

 

Description of Activities 

 

1.  The teacher will inform students that in the next few lessons of the unit students will 

be learning about “trends” in the United States, including fashion, holistic healing, and 

cultural comparisons.  Students should be told that the purpose of the present lesson on 

“fashion” is to increase their vocabulary needed to identify and request clothing.  It is 

assumed that students already know and use basic fashion terminology, but through this 

lesson their vocabulary on the topic will become a bit more sophisticated.  Persons of 

other cultures may be overwhelmed by the precision of fashion terminology used in the 

United States.  It can be discouraging to go to the store and be bombarded with styles and 

choices which are not explicitly defined for them.  It is also important to have some 

command of the words necessary to state what they are looking for.  The basic need of 

clothing oneself can be satisfied more fully and more comfortably by English language 

learners who receive targeted instruction. 

 

2.  Students will be asked to do a paired activity, which will activate the student’s 

background knowledge regarding fashion.  The teacher will write the following questions 

on the board to be discussed, which require somewhat restricted language use. 

•What kind of clothes do you usually wear? 

•Where do you usually buy clothes? 

•What is the most expensive piece of clothing you have ever bought? 

•What clothes do you need or want right now?  Can you describe them in detail? 

 

After the paired activity, a few students will share their answers with the entire class.  

The activity is designed to stretch the students’ abilities to the point where they are 

lacking certain clothing descriptors. 
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3.   Students will then receive copies of the fashion sheets, and the colored one will be 

placed at the front of the room for students to see.  The fashion sheets come in “his” and 

“hers” versions with different vocabulary on the sheets which might be more appealing to 

men’s and women’s interests.  The teacher will guide the students in linking the pictures 

to the new adjectives, thus exposing all the students to all the terms.   

 

4.  Students will go shopping.  In pairs, students will circle three items that they wear and 

contrast their personal item with the pictured one orally with their partner.  Or they will 

pick three items that they would like to wear and match them with something they own.  

With the whole class, some students will then share their information orally. 

 

5.  Next, the teacher will write the “5 Secrets to Shopping Smart” from Cosmopolitan 

online on the board.  Some of these words must first be defined before breaking the 

students into groups of four for discussion. (Cosmopolitan Online: Beauty & Style) 

 1.  Define your style and stick to it.  (What is your style) 

 2.  Look for long-term relationships not one night stands. 

 3.  Drop dough on classics not fads. 

 4.  Shop sales and outlets with an agenda. 

 5.  If you can, spend a bit more on your bag and your shoes.     

 

One member reports the group’s findings to the class.  Agreement or disagreement and 

their rationale is then asked of students.   

 

 

National Standards 

 

Goal 1 Standard 1 

 

•Ask peers for their opinions, preferences, and desires 

•Engage listeners attention verbally or non verbally. 

 

Goal 1 Standard 2 

 

•Expressing personal needs, feelings, and ideas. 

 

Goal 1 Standard 3 

 

•Test appropriate use of new vocabulary, phrases, and structures 

•Associate realia or diagrams with written labels to learn vocabulary or construct 

meaning. 

 

Goal 2 Standard 2 

 

•Synthesize, analyze, and evaluate information 

•Take a position and support it orally or in writing 
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Lesson 11  Health and Holistic Healing 

 

Objectives: 

1. To allow students to share information from their respective cultures while learning 

about the “holistic healing” trend in the United States. 

2.  To develop students’ critical thinking skills of comparison and contrast. 

3.  To let students practice applying concepts discussed in class to real life situations. 

4.  To give students the opportunity to experience, not just discuss a popular healing 

practice (and thus anchor their new knowledge). 

 

Learning Strategies 
 

Associating new language with familiar concepts in memory 

Semantic mapping 

Employing action 

Affective strategy:  lowering your anxiety 

 

Materials Needed 
Realia related to teacher presentation (i.e. aromatherapy) 

10 note cards as situation cards 

 

Description of Activities 
 

1.  The teacher will introduce the topic for this lesson to students by writing on the board 

“Holistic healing.”  Students are asked what this term refers to.  (i.e. sees the body, mind, 

and soul as being connected, and uses a variety of methods to heal them.)  The students 

will also be asked what kinds of “healing” methods are most commonly used in their 

native culture.  The teacher will communicate to students that especially in recent years, 

the impact of Eastern techniques such as “Yoga” has been great in the United States.  

This lesson will offer some students an exciting opportunity to share the contributions 

that their cultures have made to this American trend, such as India and the popularity of 

Yoga.  Students will gain familiarity with and access to healing methods that they can 

benefit from personally as they get accustomed to American society and classrooms.  The 

emphasis here is direct, survival oriented information.   

   

2.  The lesson will begin with the teacher putting key terms up on the board as the 

impetus for semantic mapping.  “Anxiety,” and “herbs” or other words related to the 

topic could be written.  Then students will help to generate the maps under the teacher’s 

guidance.  This activity will help to activate students’ background knowledge of holistic 

healing in a limited response format (appropriate for the beginning of class).  A 

supplementary word list to direct the semantic mapping for healing is given below.  

 

•Yoga, meditation, deep breathing exercises 

•herbs (chamomile, ginseng, peppermint, kava kava, etc.)        

•counseling 
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•organic food, clothing, and house-hold cleaners 

•natural stones 

•aromatherapy 

•massage (Swedish, Thai) 

 

3. The teacher will give a brief five minute presentation on the use of these practices in 

the United States based on his/her experience with them, preferably accompanied with 

realia.  (The teacher might focus on the trend of organic food, why this trend exists--due 

to depletion of minerals in the soil, the taste of organic foods, costs, etc.)   

 

4.  Next, the teacher will divide the class into groups of 4 for discussion exploring the 

types of healing they see in their native cultures.  The following questions will be written 

on an overhead.  After answering the questions, a student from each group will present 

the general findings of each group. 

   

•Are the methods of your native culture different than those of the holistic movement in 

the US?   

•Do you believe these methods work?   

•Do you have any personal experience with them? 

 

5.  Students will then be given situation cards describing an “ailment” that a hypothetical 

student suffers (appropriate to the group of students’ experiences).  With a partner, 

students will write four suggestions as to what can be done through holistic healing to 

resolve this and how the methods will help.    

 

Examples: 

•Suzy has been experiencing a lot of stress in her Biology class.  She feels she isn’t good 

at science and sometimes she gets so nervous that she can’t think. 

•Amelia is having trouble sleeping because her mind cannot stop running through the 

conversations and information of the day.    

 

The students will briefly practice role playing their situation with their partner.  One 

person assumes the role of student and the other is a friend or counselor who advises.  

Selected pairs will share their findings or enact their role play for the class. 

   

6.  The teacher (or a student!) will then lead the students in performing a couple of Yoga 

poses:  tree pose and mountain pose.  The purpose of the exercise is to feel the pose, to 

experience it fully with emotion, and to let one’s thought go.  Here the mind can rest.  

This physical activity will give students a chance to practice the concepts discussed in 

class, or utilize TPR.  Each pose should be held for a few minutes.  (See attached 

drawings.)      

  

 

 

 

National Standards 
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Goal 1, Standard 1 

 

•Volunteer information and respond to questions about self and family. 

•Elicit information and ask clarification questions. 

 

Goal 1, Standard 2 

 

•Sharing social and cultural traditions and values. 

•Participating in popular culture. 

 

Goal 1, Standard 3 

 

•Practicing new language. 

 

Goal 2, Standard 1 

 

•Negotiate cooperative roles and task assignments. 

•Negotiate verbally to identify roles in preparation for a group/class presentation 

 

Goal 2, Standard 2 

 

•Demonstrating knowledge through application in a variety of contexts. 

•Selecting, connecting, and explaining information. 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Lesson 12   Cultural Legends and the Supernatural  
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Objectives: 

1. To teach students strategies to listen for important information while listening to a 

longer segment of language and use context to understand unfamiliar words. 

2.  To give students the opportunity to share their cultures in the classroom and practice 

story-telling.    

3.  To promote cultural understanding and pluralism in America. 

 

Learning Strategies  
 

Using keywords 

Taking notes 

Guessing intelligently 

Identifying the purpose of a language task 

Developing cultural understanding 

 

Materials Needed   
 

Pictures to accompany teacher’s “urban legend” presentation 

Overhead projector 

 

Description of Activities 
 

1.  In this lesson, students will receive explicit strategy instruction on listening and learn 

to tolerate ambiguous language.  The lesson then emphasizes cultural understanding as 

students are invited to share supernatural  stories or figures from their cultures.  Respect 

for the diverse student ethnicities and acceptance of each other are fostered.  Also, the 

lesson is designed to promote pluralism:  familiarizing students with American tales 

while allowing students to remain identified with their own culture in America.   

 The teacher will introduce the topic of this lesson, “Urban Legends/ Supernatural” 

through modeling.  An example of an urban legend will be told to students with a few 

pictures of the physical site or people involved in it.   

 

2.   A thought provoking legend that can be shared with students is that of Roswell, New 

Mexico and the so-called Area 51.  The legend should not be read off the page but shared 

authentically as an impromptu story.  Thus, the language will be less organized and more 

representative of language heard outside of class.  An example is given below:    

 

 People say that a UFO crashed in the New Mexican desert.  Expert physicists 

were called to investigate the spacecraft at the crash site.  They found a metal that was 

extremely lightweight but incredibly strong that doesn’t exist on earth.  But others said 

that there was an alien still living that had to be killed due to reasons of national security.  

The area is still tightly controlled and patrolled by the government, even though the US 

government officially denies anything “extraterrestrial” ever occurred there. 
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 The teacher shares the term with the students “Urban legend,” and with the class 

discusses and clarifies its meaning (i.e. the lack of specific information and 

exaggeration). 

 

3.  Next, students are informed that they will be practicing active listening, an often 

neglected skill in the language classroom.  They will hear roughly the same story again 

(teacher’s should follow an outline of main points in order to be consistent), but this time 

their objective will be to write down three main points.   

 

4.  As a class, students will share their main points.  Students will also be asked if there 

were words they didn’t know.  If so, how did they “guess” what those words meant?  

Thus, students will become more conscientious of how they can look to the context to 

still “understand” information without being familiar with every word.  This will help 

students to tolerate ambiguity. 

 

5.  Next students will move into pair work to answer a few questions relating to the 

supernatural on an overhead projector.  A list of pertinent questions can be found at 

htp://iteslj.org/questions/supernatural.html on the Internet TESL Journal. 

For instance: 

 

•Do you think that dreams can help us solve our problems? 

•How do people predict the future in your country? 

•Do you believe in ghosts, spirits, and dragons?  Why do you think these beliefs are so 

common? 

 

This activity will allow students to “brainstorm,” generating ideas and practicing 

appropriate language needed in the next activity as well as letting them make interesting 

cultural comparisons. 

 

6.  Students will get into groups to prepare their own urban legend or supernatural story 

to be shared on the A&E television program, “Mysteries of the unknown.”  Each group 

will need to select a spokesperson or host to present their segment.  Students will prepare 

to share verbally and/or enact their supernatural story.         

  

 

National Standards 

 

Goal 1, Standard 2 

 

•Sharing social and cultural traditions and values 

 

Goal 1, Standard 3 

 

•Focusing attention selectively 

•Using context to construct meaning 

 



 47 

Goal 2, Standard 1 

 

•Negotiate cooperative roles and task assignments 

 

Goal 2, Standard 2 

 

•Comparing and contrasting information 

•Retelling information 

 

Goal 2, Standard 3 

 

•Taking notes to record important information and aid one’s own learning.  
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Lesson 13: Trends and Themes in Seedfolks 

 

Objectives:  

  

11. To increase vocabulary, reading comprehension, and writing 

12. To understand the use of a controlling theme in literary works 

13. To analyze text to aid clarification 

14. To practice inferring meaning from text 

15. To promote understanding and acceptance of other life styles and cultures 

16. To evaluate a work of literature    

 

Strategies: 

 

Taking notes 

Self-assessing reading ability and progress  

Applying reading comprehension skills 

Skimming and scanning to locate specific words  

Analyzing words in context 

Applying standards to fiction to evaluate its worth 

Using an atlas to locate other places 

 

Materials Needed: 

 

A copy of the novel Seedfolks for each student 

Transparencies and transparency pens for each group 

Dry erase markers for each student 

Plant catalogs or old gardening magazines  

Scissors and glue 

Construction paper that will fit in the Notebook/Portfolio   

Reaction Journal  

 

Description of Activities: 

 

1.  Self-Assessing Reading Skills 

Activities will begin with questions to find out how students assess their own ability to 

meet the goals on the Seedfolks reading schedule.  Possible questions:  What has been 

difficult about the reading assignments over the past several days?  How long does it take 

you to read the assignment each day?  Have you noticed that you are reading faster? Do 

you think the book’s vocabulary is harder, easier, or about the same?  Are most of the 

words already known to you?  How much time do you spend using a dictionary? What 

problems have you noticed as you read?  Do you think you understand the book?  What 

page are you on? Do you think you are remembering what you read? Have you used any 

strategies to help you remember the story? 

 

2.  Demonstrating Reading Comprehension.  
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Assuming that the students are progressing without major problems, the next step would 

be to observe their understanding of the words and events in the book up to p. 69.   

 

Activity 1—Who Are the Characters?  Divide students into four groups. Each group will 

be given a chapter which represents one of the book’s characters. (Nora, Maricela, Amir, 

and Florence) Similar to activities before, each group will prepare a transparency 

containing the following: 

 

13. Character’s name (surname also, if available) 

14. Character’s background: Where else had this character lived? Where were his/her 

parents from?  List any other cultures associated with this character. If this person 

immigrated to the U.S., what and where was the native country? 

15. Did the person’s first language, culture, or family background make a difference 

to this character?  Did the first culture affect the plot?   

16. Character’s age and characteristics (make a reasonable guess if this is not 

available) 

17. Character’s personality type and reasons you think this to be true 

18. Character’s activities in this chapter 

19. Character’s mood—happy, sad, angry, depressed, curious, afraid, etc., and give 

reasons for your opinions 

 

Next, before each group presents their transparency, they should quiz the class on their 

character. Do the other students know this character’s background or identity culture? If 

other countries are listed, the students should lead the discussion in asking classmates to 

find the host country.  

 

Finally, ask the group to share their transparency on the overhead. Review the 

information and ask others to add to it.  Determine if the main idea of the chapter was 

captured. Students should copy the transparencies. 

 

Activity 2:  Analyzing Relationships Among Characters.  Students will work in pairs to 

determine the relationships between the characters. Each pair will be asked to create a 

visual representing all the characters they read about so far. Next, demonstrate by 

connecting lines or pictures how these characters know each other. Do the characters 

know each other?  Are they  related by blood? Do they have common interests?  Why do 

you think the author has included them?  After working in pairs, students will take turns 

making a list of the characters on the board and their relationships. Students should copy 

the board information.   

 

Activity 3: Identifying Phrases Related to Farming or Gardening in the Novel.  How is 

the idea of seed and soil used in this novel to connect each chapter? Students will work in 

groups of four. Each group will select any three chapters so that all chapters are covered. 

Students will find words, phrases, or sentences in those chapters that refer to plants or 

gardening.  Students should copy the phrase and page number.  Next, each student 

should find (or draw) at least three pictures that illustrate the selected text from the book.  
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.Activity 4:  Determining the Theme in the Novel:  Class Discussion. How did the author 

use the idea of farming or gardening to connect the people in this story?  What was the 

purpose of the author?  How did having the garden help the neighborhood?  Would such 

an idea work in other places?  Why or why not?  Evaluate the following themes: 

 

� This novel shows that gardening is a great hobby. 

 

� This novel shows how most people want to be connected to the earth in some 

way.  

 

� This novel encourages neighborhoods to build community gardens.  

 

� This novel shows that one person can make a difference in a neighborhood. 

 

� This novel shows that any neighborhood can build community spirit. 

 

� This novel shows a way that people can make connections with each other and 

build a better community.  

 

� The most important idea in this novel is that the people worked together to build a 

better community.   

 

Activity 5: Thinking about Your Background.  Reaction Journal Writing Prompt for 

Today:  Consider the value of farming and gardening in your native country. Did any of 

your family work on a farm?  Do citizens own their own land or do they share land?  Was 

having land or farming land important to your ancestors? To your parents? To your 

grandparents? To you? How important is  farming for the future of your native country? 

If farming is not important, explain the reasons.  

 

Activity 6:  Prepare your Portfolio/Notebook for the next class.  Use the notebook 

grading sheet given the first day and arrange your handouts and notes according to the 

units in the Table of Contents. 

 

 

National Standards: 

 

Goal 2, Standard 1 

To use English to achieve academically in all content areas: Students will use English to 

interact in the classroom 

 

• Volunteering information and responding to questions 

• Clarifying and restating information as needed 

• Sharing information in small groups 

• Expressing ideas and opinions with others 
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Goal 2, Standard 3 

To use English to achieve academically in all content areas: Students will use appropriate 

learning strategies to construct and apply academic knowledge 

 

• Analyzing information to form opinions and assess priorities 

• Connecting new information to information previously learned 

• Selecting materials from resources to create a project 

• Making pictures to demonstrate comprehension activities  

• Evaluating one’s own success in completing a learning task 

 


