
Highlights: Economics 
 
Degrees offered: 

(1) BA, BS, and BGS degress (Lawrence) 
(2) MA degree (Lawrence) 
(3) Ph.D. degree (Lawrence) 

 
• The bachelor degree programs are vibrant and growing, with 182 degrees award in 

the 2008-09 fiscal year, a roughly 70% increase the 2002-03 fiscal year.  Many 
graduates find excellent professional positions and other go on to law schools, 
business schools, and graduate study in economics and other academic disciplines.   

 
• Interest in the MA program has been growing strongly, with 63 applicants in the most 

recent fiscal year, up about 125% from the 2004-05 fiscal year.  Many graduates go 
on to Ph.D. programs.  Other are placed in professional positions with governments 
and international agencies such as the Dallas Federal Reserve Bank and the Saudi 
Arabia Monetary Agency, and with private companies such as Kansas Energy LLC.  

 
• The number of applications to the Ph.D. program has grown form 29 in 2004-05 to 84 

in 2010-11 and the number of students has increased from 39 in Fall 2006 to 84 in 
Fall 2010.   Graduates of the program has all been successfully placed in academic 
positions, in government and international organizations such as the International 
Monetary Fund and the U.S. Department of Labor, or in private companies such as 
the Intel Corporation and American Express. 

 
• Faculty research and teaching productivity has made steady improvement since the 

last review.  Publications and research grants per year have doubled.  Teaching 
evaluations have shown considerable improvement. 

 
• Alumni have provided considerable support, including funding for three 

Distinguished Professor positions. 
 
 
 



Economics_2012_Executive Summary 
 
Mission 

 
Economic literacy is essential to a liberal arts education because it provides a framework for 
understanding the forces that shape the global economy and society in which we live.  The study 
of economics is also useful in the development of a systematic approach to decision making in a 
variety of personal, institutional and business contexts. Among the questions that economics 
examines are why some countries are rich and others poor, how governments affect economic 
choices and welfare, and how globalization affects both individuals and societies.  The mission 
of the Department of Economics is to create new economic knowledge and disseminate 
economic knowledge to our students and colleagues, and the citizens of Kansas, the United 
States, and the world.   
 
Faculty 
 
The Department has 19 tenure-track faculty members, a size that has remained constant over the 
last decade.   The current composition of 7 full professors, 9 associate professors, and 3 assistant 
professors represents a dramatic improvement over the very heavily junior faculty dominated 
composition of a decade ago.  This improvement was the result of the combined efforts of the 
Department and the College to stem the leakage of successful mid-career faculty to other 
institutions.  Furthermore, the improvement is continuing as several assistant and associate 
professors are on track to be soon promoted.   Research funding dollars per year and publications 
per year have both more than doubled during the past 10 years.   The trend of improvement is 
reflected in the statement of the external review team that the Department is “healthy and 
improving”. 
 
The Department faculty is heavily involved in the University’s teaching mission, maintaining 
vibrant undergraduate and graduate economic degree programs and providing courses serving 
other degree programs.  Currently there are about 375 students enrolled in undergraduate 
economics degree programs and 90 students enrolled in graduate economics degree programs.   
In addition, each year about 3,000 students pursuing other degrees enroll in an economics course, 
and roughly about 67% of the credit hours produced by the Department are earned by non-
economics majors. 
 
Bachelor’s Degrees (BS, BA, BGS) 
 
 The Economics Department offers three baccalaureate degrees: the B.A, the B.S., and the 
B.G.S.  The B.A. and B.G.S. are general liberal arts degrees designed to provide preparation for 
a wide variety of professions and graduate programs.    The B. S. degree is designed primarily 
for students who wish to prepare for graduate study in economics or closely related fields. All 
three programs are designed to develop proficiency with the analytical tools of economic 
reasoning.   
 Over the past decade there has been significant growth in the number of economics 
majors and in the number of degrees awarded.  Undergraduate economics majors grew from 306 
in 2002 to a peak of 432 in 2008.  In 2010 there were 371 majors.  The number of undergraduate 
economics degrees awarded has grown from 108 in the 2002-03 fiscal year to a peak of 182 in 
the 2008-09 fiscal year.  There were 151 degrees awarded in 2009-10.    



 The curriculum for the undergraduate degree programs has recently been further 
upgraded to reflect the increasing importance of quantitative data analysis skills and analytical 
reasoning ability in the evolving nature of career opportunities for graduates. 
 
Master’s Degree (MA) 
 The MA program has two goals: (i) development of the skills which will make the 
graduate a valuable member of an economic research department of a private company, 
government agency, or research institution; and (ii) preparation and evaluation of students for 
possible admission to a Ph.D. program in economics. The program emphasizes basic knowledge 
in microeconomic theory, macroeconomic theory and econometrics to equip the student with the 
necessary tools to analyze real-world economic problems.  
 The number of M.A. degrees awarded has grown modestly since the last review, from 18 
in 2002-03 to 21 in 2009-10.   The number of applicants to the program has grown every year 
since the 2004-05 fiscal year.  There were 28 applicants in fiscal year 2004-2005 and 63 
applicants in fiscal year 2010-11.   
 
Doctoral Degrees (PhD) 
 The objective of the Ph.D. program is to prepare students for careers in teaching and 
research in academe and for research careers as professional economists with government 
agencies and in the private sector.  During the past decade all graduates have been placed in such 
positions, with about half in academic positions, many in government and international 
organizations such as the U.S. Bureau of Labor Statistics and the International Monetary Fund; 
and several others at private firms such as the Intel Corporation and American Express.  
 An average of 5 degrees per year have been awarded during the past decade.  This is 
about to increase as the number of students enrolled in the program has increased 39 in Fall 2006 
to 56 in Fall 2010.   The number of applications to the program has increased from 29 in 2004-05 
to 84 in 2010-11.   
 
Changes as a Result of the Review Process 
 The Department has acted on several of the suggestions made by the evaluation team.  
The following is a description of the most important actions taken to date. 
 The evaluation team noted  “The department now aggressively and commendably recruits 
graduate students.”  We were encouraged by this and increased our made the decision to devote 
additional endowment funds to recruit graduate students. 
 The evaluation team noted,  “Placement of PhD students has been relatively successful.  
The ongoing placement record into both teaching-oriented, academic institutions, and into 
central banks and other policy institutions is commendable.  The department website uses this 
success to ‘advertise’ the KU program…as it should! ”  The department is currently gathering 
additional information about graduates and in the process of designing a better website 
presentation. 
 The evaluation team suggested “A more formal training and mentoring program should 
be put in place for GTA teaching under the rubric of ‘Preparing Future Faculty’”.  As a result of 
this suggestion, the Department has now sought University Approval for a new course Econ 805 
Teaching Methods in Economics that will be required of all GTAs.  The Department has also 
instituted new procedures for GTA evaluation and has established a system of awards for 
outstanding teaching by graduate students. 
 Several other suggestions have spurred Department discussion and action.  Some of the 
suggestions are for the College, and some of those require additional funding that has not been 
possible due to the budget situation that has existed since the review.  
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Economics 
 Department  Statement 

 
I. Introduction 
 
 In preparation for this review the Department undertook a Self-Study.  This Statement is distilled 
from the Self-Study Report, which is provided as an attachment. 
  
 We will provide a very brief overview of the Department and then focus on the challenges we 
face.  In 2006, the Department engaged in a strategic planning exercise as part of the development of a 
general strategic plan for the College of Liberal Arts and Sciences.   In that plan we identified the major 
challenges facing the Department.  As part of the current Self-Study we reexamined those challenges, the 
plans development to meet them, the progress that has been made to date, and the works that remains to be 
done.  The findings will be summarized in part III below.  
 
II.  Department Overview 
 
 A. Personnel 
 
 There are currently 19 full-time faculty members consisting of 7 Full Professors, 2 of whom are 
Distinguished Professors, 9 Associate Professors, and 3 Assistant Professors.  We have 3 part-time 
lecturers, 28 GTAs and 3 undergraduate TAs. 
 
 The Department is fortunate to have three excellent full time members of the office support staff 
consisting of an Office Manager, a Graduate Secretary and a Receptionist. The College Undergraduate 
Program Office assigns an Advising Specialist to the Department.    We have two part-time Editorial 
Assistants with specialized responsibilities, and a part-time Information Specialist who manages the 
Department web page and is the Editor of the Department newsletter 
 
 There are about 425 undergraduate and 90 graduate students enrolled in degree programs. 
 
 B. Resources 
 
 The State provided budget of the Department of Economics is approximately $2.8 million, with 
over 97% of that for personnel cost.  The GTA budget is about $360,000 and the office staff budget is 
about $110,000.  The remainder of the salary budget consists of faculty salary and fringes. 
 
 In addition a series of three generous gifts from Mr. Charlie Oswald has greatly benefited the 
Department of Economics.  The first gift endows the Oswald Faculty Scholars fund.  The second gift 
endows the Oswald Distinguished Professors of Microeconomics and Macroeconomics and the Oswald 
Opportunity fund.  The third gift endows the Oswald Distinguished Professor of Econometrics and provides 
additional discretionary funds. 
 
 The Oswald Faculty Scholars fund is used to support Assistant Professors.  The funds allow us to 
offer summer support and a discretionary fund.  This has allowed us to remain competitive with similar 
universities in the assistant professor market.  
 
 The Oswald Opportunity Fund provides support for: conference travel for faculty, a department 
seminar series, an undergraduate scholars program, undergraduate and graduate teaching fellows, and 
administrative and clerical work.   This fund has also made it possible for us to host conferences and other 
special events. 
 
 The Distinguished Professor funds have made possible the addition of William Barnett and 
Bernard Cornet to our faculty.   These additions have proved very successful in elevating the quality and 
visibility of the Department’s programs and elevating our competitiveness in attracting and retaining 
faculty and graduate students. We are now searching for a Distinguished Professor of Econometrics.  
 
 The largest part of the discretionary funds provided by the third gift is being used for graduate 
student support, including for a graduate student travel fund.   These funds allowed us to offer to match 
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additional graduate student support from the College.  This proved successful as the College agreed to 
provide 3 new GTA positions to be matched by 3 positions to be supported by these funds.  
 
 C. Overview of the Economics Academic Programs 
 
 The Department of Economics offers programs that lead to Bachelors, Masters, and Ph.D. degrees.   
It also offers courses for students who are not pursuing a degree in Economics.  In recent years about 25% 
of the students taking Economics courses have indicated their intention to pursue an Economics degree.  
 
 Currently there are about 425 students enrolled in Bachelors programs, 43 students in the Masters 
program, and 55 in the Ph.D. program.  Ten years ago there were about 145 students in the Bachelors 
programs, 15 students in the MA program, and 35 students in the Ph.D. program.  The history of this 
growth is reported in the table below.  The growth experienced in these programs has presented us with 
opportunities and challenges that have been investigated in the Department’s Self-Study.  
 

Number of Enrolled Students 
 Fall Semester 

 
 1999 2000 2001 2002 2003 2004 2005 2006 2007 2008 2009 
Bachelors 

144 171 232 306 311 387 369 355 426 432 
 

Masters 
16 17 15 21 22 23 23 21 21 35 43 

Ph.D. 
35 39 38 42 46 41 39 39 48 49 55 

 
 Of the 75% of students taking Economics courses who are not enrolled in an Economics degree 
program, the vast majority are taking one or more of three courses:  Econ 104 Introductory Economics, 
Econ 142 Principles of Microeconomics, and Econ 144 Principles of Macroeconomics.   
 
 
 D. Department Research 
 

Faculty Research 
 
 Department faculty members are engaged in research programs in a variety of fields.  Information 
is provided below concerning numbers of publications and research funding.   The Department also 
emphasizes the quality of journals in which publications appear.  The CVs of all faculty members are 
included in the Self-Study binders.  
  

Faculty Publications in Refereed Journals 
 

8

14
13

22

13

20

16 16

25

0

5

10

15

20

25

30

2001 2002 2003 2004 2005 2006 2007 2008 2009  
 



 3 

The number for 2009, both above and below, includes papers that have been published in 2009 as well as 
forthcoming papers. 

 
 
 

All Articles Published by Faculty Members 
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 In addition to these publications, Professors Barnett published several books and edited volomes, 
Rosenbloom published one book and has a forthcoming edited volume, and Professor Earnhart has a 
forthcoming book.  

 
 

Presentations at Conferences and Universities 

49

41 40 40

44

62

53 52
50

0

10

20

30

40

50

60

70

2001 2002 2003 2004 2005 2006 2007 2008 2009  
 

Sponsored Project Expenditures 
$ 

54,634

80,576

33,827
26,936

90,368

170,078 168,544

151,613

140,850

124,697

0

20,000

40,000

60,000

80,000

100,000

120,000

140,000

160,000

180,000

1999 2000 2001 2002 2003 2004 2005 2006 2007 2008  
 



 4 

 
Number of Faculty who were PI or co-PI on One or More Proposals 
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Graduate Student Research 

 
 In recent years the Department has taken steps to increase the research activity of graduate 
students earlier in their programs.  A budget was allocated for graduate student travel to professional 
conferences and this has had a significant impact.    In 2008, seven graduate students presented papers at 
conferences, and one early stage Ph.D. student published a paper in Journal of Economics.  Another early 
state graduate student has a forthcoming paper in Economic Inquiry.  
 
 
III. Strategic Planning: Challenges Facing the Department 
 
 In 2006 the Department engaged in a strategic planning exercise as part of the development of a 
general strategic plan for the College of Liberal Arts and Sciences.   The result of this exercise is a general 
plan for faculty development, graduate student development and program planning.  This plan is designed 
to further both department goals as identified in the planning process and College goals as articulated in the 
College Strategic Plan.  
 
 Identified in the Department’s 2006 strategic planning document are the Department’s Mission, 
Strengths, Goals, and Challenges.  The plans and policies that emerged from this exercise are designed to 
build on our Strengths and address the Challenges so as to achieve our Goals.  In this Statement we provide 
a summary of these plans and policies and the progress that has been made to date.  This summary is 
organized by listing the Challenges that were identified.  We will discuss Department actions taken in 
response to those concerns and the work that remains to be done.  The Challenges are organized around 
four issues:   
  Department Size and Faculty Development 
  Recruitment of Graduate Students 
  Academic Characteristics of Undergraduate Economics Majors 
  High Student Demand for Economics Courses. 
 
  
 A. Department Size and Faculty Development 
 
 As part of the 2006 strategic planning exercise the Department developed a plan for faculty 
development.  This plan is based on the following observation. 
 

• The Department’s small size does not allow us to cover adequately many of the primary fields in 
economics.  Collaboration within specialties in economics is very important for research 
productivity, but overspecialization in a few specialties would detract from the educational 
experience of our students. 

 
 We will discuss three aspects of planning in response to this challenge: 
   Faculty Development 
   Faculty Size 
   Size of Graduate Programs 
 

Faculty Development 
 

 We currently have 18 tenured and tenure track faculty members and we expect to soon have 20.  
This is small compared with the economics departments at major research institutions.  As we will explain 
in the next section of this statement, we hope to grow.  But even if those hopes are fulfilled we will be 
small compared with most of the departments with which we hope to complete.   Our plan for developing 
our programs must deal with the reality of our size.   A credible Ph.D. program must have faculty members 
who are expert in the core fields of Microeconomic Theory, Macroeconomics, and Econometrics. We must 
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develop and maintain outstanding competence in these fields.  We must also offer applied fields for student 
specialization.  Our plan to accomplish this, given our size, is to maintain specialty areas that have strong 
synergies with the core areas.  These are currently Monetary and Financial Economics and Applied 
Microeconomics.   
 
Core Fields 

 
 Theoretical Microeconomics.   The foundation for economic analysis lies in the decisions made 
at the level of individuals and firms.  Microeconomics provides a framework for analyzing decision making 
in economics but has also found applications in other social sciences as well.  In order for the Department 
of Economics to develop a strong foundation in microeconomics, we have founded the Oswald Chair in 
Microeconomics.  Bernard Cornet, the editor of the Journal of Mathematical Economics, holds the position. 
  
 Since the plan was developed requested and was granted a position for a new assistant professor of 
microeconomic theory.  Unfortunately, before that position was filled an assistant professor of theoretical 
microeconomics left the department.  Thus an intent to strengthen this field has not yet been realized. 
 
 Macroeconomics.  Macroeconomics deals with economic conditions in the aggregate and deals 
with topics such as inflation, unemployment, and economic growth.  Modern macroeconomic analysis 
employs models based on microeconomic analysis and analysis using state-of-the-art statistical techniques.  
The Department of Economics has founded the Oswald Chair in Macroeconomics in order to provide a 
strong foundation in this field.  William Barnett, the editor of the journal Macroeconomic Dynamics, 
currently holds the Chair. 
  
 Since the plan was developed an assistant professor of theoretical microeconomics has left the 
department.  The Department is currently searching for new assistant professor of macroeconomics. 
 
 Econometrics. The field of econometrics covers the statistical analysis of economic phenomenon.  
In addition to employing standard statistical analysis, the field of econometrics covers the development of 
new statistical techniques to deal with the unique types of problems that arise from analyzing economic 
data.  We see our strengths in Econometrics as an asset to other fields in the College as well as the 
university as a whole as a part of an initiative to enhance quantitative analysis.   
  
 The Department of Economics is currently searching for an Oswald Chair in Econometrics.  
 
Applied Fields 

 
 The Development Plan of the Department of Economics will proceed by strengthening areas that 
have strong synergies with the core fields.  This allows several faculty members to be serving both the core 
fields and the applied fields.  The areas of emphasis can be categorized into two broad fields: 
 
 Monetary and Financial Economics. The research in this field addresses important questions 
that deal with monetary policy and financial markets.  The field has strong theoretical and quantitative 
components and there are important synergies with all three of the Core areas.    
  
 The plan called for maintain the existing faculty strength in this field.  Recently an assistant 
professor member of this faculty group left the Department and we have initiated a search for a new 
assistant professor of Macroeconomics.  This is the same search mentioned above under Macroeconomics, 
illustrating the use of synergies between our core fields and applied areas.  
 
 Applied Microeconomics.  This is a name that has recently come to describe the increasingly 
interrelated and quantitatively oriented research carried out by economists working in the traditional fields 
of labor economics, public economics, industrial organization, international economics, environmental 
economics and other fields.  The research also crosses interdisciplinary lines, involving other social 
scientists, especially sociologists and political scientists and, more recently cognitive psychology.  There 
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are very strong synergies between this field and theoretical microeconomics that provides the analytical 
foundation for applied research in microeconomics, and between this field and econometrics, which 
provides the statistical methodology for empirical research in this field.   
  
 When this plan was developed the Department faculty in this area included people in the fields of 
Labor Economics, Environmental Economics and International Trade.  
  
 The plan called for the continued development of the strength of this field.  As a result we added 
an assistant professor in the field of applied Labor Economics.   However, we have lost a person in applied 
International Trade.  We have requested a replacement position, but to date this request has not been 
approved, quite possibly because recent budget difficulties have greatly reduced faculty recruiting at the 
university.  The Department was unfortunate to experience three faculty departures during the budget crisis, 
when recruiting was all but halted.   
  
Current Faculty Hiring Priorities 

 
 International Economics.  Because of the strong emphasis of the College Strategic Plan on 
international studies and because of the demonstrated interest of our graduate students, the Department 
plans to maintain a teaching ability in the field of International Economics.   This is consistent with the 
above stated plan as our macro group has been involved in research and has offered courses in international 
finance.   An applied international trade person will fit well into the Applied Microeconomics group and a 
theoretical international trade person would fit well into the Theoretical Microeconomics group.   
 
 Behavioral Economics.  Because of the strong emphasis of the College Strategic Plan on 
interdisciplinary studies, and because of the Department’s interest to keep pace with important 
developments in the discipline, we have an interest in adding a faculty member in this area.  This is 
consistent with the above stated plan as an applied behavioral economist would fit well into the Applied 
Microeconomics group and a theoretical behavioral economist would fit well into the Theoretical 
Microeconomics group. 
   

 
Faculty Size 

 
 In planning for the future, the number of expected faculty members is extremely important.    A 
current strategic emphasis of University administration is an increase in the size of University graduate 
programs and the Department is currently undergoing a significant expansion of its graduate programs. 
 
 It is well understood that the number of faculty at this University is small relative to other large 
state universities, and that there is no reason to expect the number to grow in the foreseeable future.   
However it is not well understood that the size of the Economics faculty is small relative to the size of the 
University faculty.   Furthermore the number of faculty members has not grown during the past 10 years 
despite growth in the size of the University faculty.   
 
 We believe that given the goals of the College and Department strategic plans there are very 
strong arguments for an increased faculty size.  Considerable information about the teaching 
responsibilities of the Department of Economics relative to other KU teaching units is provided in the Self-
Study Report and is summarized below.  Specifically we show that Department teaching productivity 
relative to other KU units supports a faculty size of 26 tenure-track faculty members.1  
 
 A target of 26 faculty members would represent an increase of 5 faculty members over the number 
we expect to have in the next academic year.  This represents well under 1% of the total College faculty, 

                                                
1 Because the salary budget of the Department is supported with significant endowment funds, perhaps there should be more tenure-
track faculty members than the number suggested by the information presented.  It is important that donors observe the benefits of 
their donations. 
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but would still be very difficult to accomplish quickly.   Instead we suggest a plan that would accomplish 
this goal with an average increase of one faculty member every two years until the goal is reached.   The 
knowledge that the Department will grow in a predictable fashion will allow for improved planning and 
efficient use of resources.  It will also allow the Department to continue its program of graduate program 
expansion. 
 
 The size of the Economics faculty is small and has not increased with the recent growth in 
University faculty.   On the other hand, the Department experiences greater turnover than many College 
departments and hence very regular recruitment takes place just to maintain faculty size.   College 
administrations have not recognized any recruitment as “replacement” recruiting.   Thus it has appeared to 
decision makers and observers that the Department of Economics is routinely granted new positions.  For 
this reason it is important that there be a plan that includes a target size for the Department.  We believe 
that target should be 26 faculty members. 
 

Teaching Productivity 
 Teaching productivity is sometimes measured as Student Credit Hours per Full-Time Instructor 
Equivalent (SCH per FTE).   It is determined by a large extent by the teaching of freshman/sophomore 
level classes.   Instructors consist of GTAs, temporary faculty and tenure-track faculty.   It is important to 
combine this measure with a measure of teaching responsibilities that result from the enrollment by junior 
sand seniors in our undergraduate majors and by enrollment in our graduate programs.     
  
 Below we present summaries of SCH per FTE and the number of enrolled majors per tenure-track 
faculty member for the last academic year.   The Department produces about 20% more SCH per FTE than 
the remainder of the Social Sciences Division or the College as a whole; and, per undergraduate tenure 
track faculty member, teaches about 40% more undergraduate majors than does the remainder of the social 
science division and 80% more than the College.    Measured in terms of graduate majors, the higher 
teaching productivity is less dramatic but still significant.  Furthermore the number of graduate majors is 
currently rising very quickly.  For Fall 2009 graduate enrollment per tenure-track faculty member is 5.4.  
This will continue to grow in the coming years.   Indeed, one of the important questions about faculty size 
is how large a graduate program will we be able to support. 
 

SCH per Total FTE 
AY 2008-09 

  
Economics Department  446 
Social Science Division 384 
College of Liberal Arts and Sciences 371 

 
 

Number of Enrolled Majors  
Per  

Tenure Track Faculty Member 
Fall 2008 

 
 Junior/Senior 

Majors 
Graduate Level 

Majors 
Economics 18 4.9 
Social Science Division 13 4.1 
College of Liberal Arts 10 3.3 

 
 There are only 4 departments that both produce more credit hours and have more majors than 
Economics.  These are Biological Sciences, English, Psychology, and Communication Studies.  They have 
78, 42, 38 and 19 faculty members respectively, compared with 18 for Economics.  Conversely there are 6 
departments that are producing fewer credit hours and have fewer majors, yet have more faculty members.   
Three of these 6 are in the Social Sciences Division. There are 7 departments that produce more credit 
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hours than Economics.  They all have more tenure-track faculty members than Economics.  There are 6 
departments with more majors than economics.  They all have more tenure-track faculty members.  
 
 It may also be important to note that if faculty size is measured in terms of instructional budget 
dollars the story would not change.  For the most recent fiscal year the instructional expenses of the 
Department of Economics and the Division of Social Sciences were roughly $2.8 million and $23.0 million 
respectively.  Thus instructional expense for the Department of Economics was about 12.1% of the total 
instructional expense of the Division.   We see that this is roughly the same as the percentage of total 
Economics FTE in the total FTE of the Division, and thus the use of the total instructional budget as a 
measure of teaching resources would give us the same results as we obtain using total FTE.   

 
 The table below indicates that number of Economics tenure track faculty members that would be 
required for the Economics Department to be on a par, in terms of the above measures, with the Social 
Science Division or the College of Liberal Arts.   
 
 
 

Number of Economics 
Tenure-Track Faculty Members Needed 

to Bring Economics Teaching Productivity  
to Average of Comparison Units  

 
Comparison Unit 

Social Science 
Division 

College of 
Liberal Arts 

Scholastic Credit Hours per FTE Instructor2 23.0 24.4 
Junior/Senior Majors per Tenure Track Faculty Member 26.3 31.9 

 
 
 
 
 
 

Size of the Graduate Programs  
 We shall see below that the second Challenge identified in the 2006 Strategic plan involved the 
recruitment of graduate students.   While we will continue to focus on recruiting efforts, this challenge has 
been successfully addressed in terms of the quantity of graduate students. A rather sudden growth in the 
programs has caused us to begin to question some of our traditions that developed in the context of a small 
program.  For many years we knew that our Ph.D. program could be improved by bringing in a larger 
number of qualified students.   For the first time we are now asking how large the program should be?   
 
 Discussions about this are only beginning.   We have recently collected some information about 
the size of other programs.   This information is presented in a table on the following page.  It suggests that 
relative to the size of the faculty, our program now has a large number of graduate students.  Of these 
universities, only 4 have a larger number of graduate students.  Our graduate student to faculty ratio is the 
highest by a wide margin and over twice the average.   The number of Ph.D. students in our program is 
below the average for these universities, but the student to faculty ratio is above the average.  
 

                                                
2 For this calculation it is assumed that the number of FTE GTA positions will be 15, as  is currently 
anticipated.   
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Economics Graduate Program and Faculty Size 
 

 Number of Number of Students Ratios 
 Faculty Masters PhD Total Total/Faculty PhD/Faculty 
Colorado 29  77 77 2.7 2.7 
Illinois 28  87 87 3.1 3.1 
Iowa 16  38 38 2.4 2.4 
Iowa State  45 30 71 101 2.2 1.6 
Kentucky 22  35 35 1.6 1.6 
Kansas 18 46 55 101 5.6 3.1 
Minnesota 28  110 110 3.9 3.9 
North Carolina 23  93 93 4.0 4.0 
Oregon 21  31 31 1.5 1.5 
Penn State 29  67 67 2.3 2.3 
Pittsburg 36  48 48 1.3 1.3 
Texas A&M 38 51 76 127 3.3 2.0 
U Washington 38  98 98 2.6 2.6 
UCLA 44  142 142 3.2 3.2 
UC San Diego 55  116 116 2.1 2.1 
UC Santa Barbara 26  66 66 2.5 2.5 

 
  

 
2. Recruitment of Graduate Students 
 
 The second identified Challenge in the Department’s 2006 Strategic Planning Document is: 
 

• The number of qualified graduate students that the Department is able to recruit has increased 
somewhat in recent years, but is still well below that which is optimal for a highly effective 
graduate program.  

 
 Since 2006 considerable progress has been made toward the goal of increasing the number of 
graduate students in our program.   In 2006 Professor Comolli, who was then Director of Graduate Studies, 
initiated a more vigorous recruitment program.   Professor Asiedu became Director of Graduate Studies in 
2007 and she continued to elevate the effort with considerable success. 
 
 There have also been two major funding developments.   In 2007 the Department proposed to use 
private funds to support three GTA positions if the College would match with three additional GTA 
positions.  The College accepted this proposal and the result was an increase in the number of GTA 
positions from 24 to 30.  In 2008 the Department was one of three College departments to be awarded three 
Graduate Student Fellowships.  These Fellowships will fund three new Ph.D. students each year, in their 
first and fifth years.  The Department will fund these students in their second, third and fourth years with 
GTA positions, but the College has agreed to supplement the GTA salary of these student so that their GTA 
salary will not be less than their Fellowship stipend.  We are in the first year of this program and we were 
able to recruit three excellent Ph.D. student prospects.  
 
 The Department will continue to emphasize graduate student recruitment.  One question currently 
facing the Department is whether or not to allocate additional Endowment resources to graduate student 
funding. 
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3. Academic Characteristics of Undergraduate Economics Majors 
 
 The third Challenge identified in the Department’s 2006 Strategic Planning document is: 
 

• The current composition of our undergraduate population includes too many students who lack the 
background or motivation to be successful in our program.  Qualified admission to most, but not 
all, social sciences at the University has forced into economics, students who are better prepared 
and more highly motivated for other majors.  This composition is undermining the learning 
experience of students who are motivated and prepared, while prompting faculty to weaken course 
rigor.   

 
 This phenomenon remains an important challenge for the Department.  Before 1999, the average 
Economics major had a higher ACT score then the average student at the University, but that has not been 
true for any of the last ten years.  During that time the Department average has fallen to the average score 
of the social sciences as a whole, which tend to be just below the average for the College and the 
University. 
 

 
 Fall 
1999  

 Fall 
2000  

 Fall 
2001  

 Fall 
2002  

 Fall 
2003  

 Fall 
2004  

 Fall 
2005  

 Fall 
2006  

 Fall 
2007  

 Fall 
2008  

Jr/Sr Mean ACT Score  23.5 23.4 23.8 23.3 24.1 23.5 23.9 24.0 23.8 23.7 
 
 

 The Department has a long tradition of attracting more than its share of the most motivated and 
accomplished of KU students, and that tradition is currently alive and well.  For example, last year five KU 
students were nominated for Truman scholarships and four of these students were Economics majors. 
Recent graduates are studying in Ph.D. programs in Economics at Cornell, Duke, Vanderbilt, and George 
Mason and other universities or in Law schools including Chicago, Michigan, George Washington and 
others.  Other excellent students have taken positions in the private and publics sectors, including with the 
Board of Governors of the Federal Reserve.  Our current majors include a student nominated by the 
University for the Rhodes scholarship and another for Truman scholarship nominee. 
 
 However there is also a large group of economics majors that are less well prepared and 
motivated.  As the number of economics majors has grown during this decade, this group has grown in 
proportion.  This view is supported by relative decline in ACT scores of Economics majors compared to the 
university as a whole, and by the large number of students who are earning poor grades in economics.   
There are a large number of economics majors who are struggling to meet a graduation requirement that 
calls for a 2.0 GTA in junior-senior major courses.   
 
 We have collected the academic record of 368 students who were enrolled as Economics majors in 
2006.  Of these, 204 were classified as seniors.  Of these 204, 25 had not yet taken any economics courses 
beyond the two Principles courses.  A few had not even completed both Principles courses.  This fact 
indicates what we believe to be a problem:  that many students come too late to the major.   The diagram on 
the next page indicates the rough distribution of the grade point average in Economics beyond the 
principles courses, of the 179 senior majors who had taken such courses. 
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Distribution of Grade Point Averages 

in Junior-Senior Level Economics Courses 
of Senior Economics Majors 

2006 
 

 

  
 
 
 The large number of seniors with very low GPAs in Economics is having a detrimental effect on 
our programs.  Some of these students are repeatedly taking scarce seats in our classes in an attempt to 
achieve the graduation standard.   
 
 The Department has proposed admission standards for entry into the Economics major.  The 
recent College administration halted approval of any such standards until certain other policies were 
implemented.  There is now reason to believe that the Department’s proposal can be approved in the near 
future.   There is also some hope that recent curriculum changes in the Economics degrees may help to 
alleviate the related problems of late entry into the major and the large number of unprepared students.  
These changes are described in the Section II.C.6 of the Self-Study Report.   
 
 
 
 
4.  High Student Demand for Economics Courses 
 
The third Challenge identified in the Department’s 2006 Strategic Planning document is: 
 

• The Department has among the highest SCH per FTE ratios in the University.  The high demand 
for economics courses from inside and outside the major severely limits our flexibility to allocate 
department resources.  The Department must engage in a variety of temporary and unsustainable 
measures in order to avoid turning away large number of students who need economics courses for 
their degree programs. 

 
 This phenomenon continues to be a challenge for the Department.  We will discuss two aspects of 
the challenge here.  The first concerns our plan to make greater use of GTAs in the undergraduate 
curriculum.  The second concerns administrative and bureaucratic inefficiencies that result from a 
centralized administration of temporary instructional funds.   
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Greater Use of GTAs in Undergraduate Teaching 
 
 Traditionally most GTAs have served as Discussion Class teachers for large sections of 
Introductory Economics, Principles of Microeconomics and Principles of Macroeconomics.   Some 
experienced GTAs have been instructors of their own courses at the junior/senior undergraduate level. 
Because of the high demand for economics courses and because of the growth of the graduate programs we 
are currently experimenting with greater use of GTAs in the teaching of junior/senior undergraduate 
courses.   Section IV. B. of the Self-Study report presents a plan for the allocation of existing teaching 
resources.  It calls for 8 GTAs to be teaching junior/senior level courses each semester.   
  
 Given the three Graduate Fellowships that the Department is able to award, we expect that on 
average, 4 first year students, 7 each of second, third and fourth year Ph.D. students, and 4 fifth year 
students will be GTAs.   If the Fellowship students are to be instructors they will have to do so with only 
two years of teaching experience.  In any year there will be only 4 GTAs with as many as 3 years of 
teaching experience.   
 
 
 
 
 
 
 
 

 
 

Administrative Inefficiencies 
 
 In attempting to make best use of teaching resources that are available, the Department must 
expend considerable administrative resources in dealing with bureaucracy that results from centralized 
management of those resources.  More important, the results are far less efficient than those that could be 
achieved by management within the Department.  This problems involves both GTA teaching and the 
teaching of temporary Lecturers.  As discussed above the Department is experimenting with the use of 
GTAs to teach upper division undergraduate courses.,  However, the assignments of GTAs are subject to 
centralized review subject to the imposition of the unwritten and inconsistent policies of the reviewers. 
With regard to temporary Lecturers the issue has been flexibility in salary.  The College has a salary scale 
for Lecturers that is uniform across all disciplines.  This is the case in spite of the fact that faculty salaries 
different significantly by discipline.  Enforcement of this scale and efforts that must be expended to 
circumvent this scale have reduced the flexibility we have had in putting the teaching budget we have to 
best use. 
 
 
III.  Conclusion 
 
 The gifts that Mr. Charlie Oswald has made to the Department of Economics over the past 10 
years have resulted in considerable excitement and optimism about the future of the Department.   We 
hoped that the Distinguished Professor positions could be used to raise the visibility of the Department and 
make us more competitive in attracting new faculty and graduate students.   We believe we are now seeing 
evidence that that hope is being realized. 
 
 During the last three years the College of Arts and Sciences has demonstrated considerable 
support for the Departments efforts in the areas of graduate student funding and faculty retention.   This has 
been of very great importance. 
 
 The continued success of our development plans will depend upon the College’s support for new 
faculty recruitment.   In this regard we believe that over the years the Department has suffered from the 
combination of its relatively high turnover rate and the College policy that departments do not own 

Year in 
program 

Fellowships GTA 

First  3 4 
Second - 7 
Third - 7 
Fourth - 7 
Fifth 3 4 
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positions.  Thus all recruitment appears to be new recruitment and it appears to all observers that the 
Department of Economics is the recipient of a large number of new positions.  In the absence of a target 
faculty size this has a very strong effect.  
 
 The current recruiting of the Department illustrates this effect very strongly.  There is not much 
recruiting going on at the University of Kansas this year.  But the Department of Economics is recruiting 
for two positions!   Indeed we are very appreciative of these positions given the current budget climate.   
But filling them will still represent a decline in the faculty size that we expected to have while undertaking 
the 2006 strategic planning exercise.    More specifically during the 2006-07 academic year we had 20 
tenure track faculty members on the faculty and we were searching for two more: an assistant professor and 
a Distinguished Professor.   We were planning on 22 tenure-track faculty members.   Since then we have 
hired two new assistant professors but we have lost 3 assistant professors and a senior faculty member 
retired.  Thus we currently have 18 tenure track faculty members and if we fill the two current positions we 
will have 20, two fewer than we expected to have when planning in 2006.   
 
 The endowment funding of the Department represents an opportunity for the College 
Administration to make a significant impact on a department.  This has been clearly recognized by both 
College Deans who have been in office during this decade.  It only remains for this recognition to 
overcome the political pressures that come to bear on allocation decisions.  



 15 

 

  

 

 

 

 
 
 
 

Department of Economics 
 

 

Self-Study Report 
 
 

September 14, 2009 
 
 
   

Report of a Self-Study Conducted 
by the Faculty of the Department of Economics 

 
With special thanks to 

 
Professor Neal Becker 

Director of Undergraduate Programs 
 

and 
 

Professor Elizabeth Asiedu 
Director of Graduate Programs 

 
 
 

 



 16 

Table of Contents 
I.	   Department Overview .............................................................................................................................. 1	  

I.A.	   Personnel .......................................................................................................................................... 1	  
I.B.	   Resources ......................................................................................................................................... 1	  
I.C.	   Cost Effectiveness ............................................................................................................................ 1	  
I.D.	   Endowment Funding ........................................................................................................................ 1	  
I.E.	   Mission ............................................................................................................................................. 2	  

II.	   Academic Programs ................................................................................................................................. 3	  
II.A.	   Overview of the Economics Programs ........................................................................................... 3	  
II.B.	   The Service Program ...................................................................................................................... 3	  
II.C.	   The Bachelors Programs ................................................................................................................. 4	  

II.C.1.	   Description of the Programs ................................................................................................... 4	  
II.C.2.	   Student Enrollment ................................................................................................................. 4	  
II.C.3.	   Degrees Awarded .................................................................................................................... 5	  
II.C.4.	   Demographic Characteristics of Students in Bachelors Program ........................................... 5	  
II.C.5.	   Academic Characteristics of Students in Bachelors Programs ............................................... 5	  
II.C.6.	   Recent Developments in the Bachelor Programs .................................................................... 8	  

II.D.	   The Masters Program ..................................................................................................................... 9	  
II.D.1.	   Rational for the Masters Program ........................................................................................... 9	  
II.D.2.	   Description of the Program ..................................................................................................... 9	  
II.D.3.	   Student Enrollment ............................................................................................................... 10	  
II.D.4.	   Degrees Awarded .................................................................................................................. 11	  
II.D.5.	   Time to Degree ..................................................................................................................... 11	  
II.D.6.	   Applications, Admissions and Enrollment ........................................................................... 11	  
II.D.7.	   Demographic Characteristics of Students in the Masters Program ...................................... 12	  

II.E.	   The Ph.D. Program ....................................................................................................................... 13	  
II.E.1.	   Program Description ............................................................................................................. 13	  
II.E.2.	   Student Enrollment ................................................................................................................ 13	  
II.E.3.	   Reasons for Growing Enrollment .......................................................................................... 14	  
II.E.4.	   Demographic Information About Students in the Ph.D. Program ........................................ 14	  
II.E.5.	   Degrees Awarded .................................................................................................................. 15	  
II.E.6.	   Time to degree ....................................................................................................................... 15	  
II.E.7.	   Ph.D. Student Placement ....................................................................................................... 16	  
II.E.8.	   Applications, Admissions and Enrollment ............................................................................ 17	  
II.E.9.	   Funding for Ph.D. students .................................................................................................... 18	  
II.E.10.	   Policy Issues Under Consideration ..................................................................................... 19	  

III.	   Department Research ............................................................................................................................. 20	  
III.A.	   Faculty Research ......................................................................................................................... 20	  
III.B.	   Graduate Student Research .......................................................................................................... 23	  

IV.	   Department Teaching ............................................................................................................................. 24	  
IV.A.	   Teaching Productivity ................................................................................................................. 24	  

IV.A.1.	   Overview ............................................................................................................................. 24	  
IV.A.2.	   Teaching Resources ............................................................................................................ 24	  
IV.A.3.	   Student Credit Hours ........................................................................................................... 25	  
IV.A.4.	   Enrolled Majors ................................................................................................................... 25	  
IV.A.5.	   Degrees Awarded ................................................................................................................ 26	  

IV.B.	   Planning the Use of Teaching Resources .................................................................................... 26	  
IV.B.1.	   Teaching Resources ............................................................................................................. 26	  
IV.B.2.	   Planned Resource Allocation .............................................................................................. 27	  
IV.B.3.	   Weaknesses of the Current Plan .......................................................................................... 28	  

V.	   Strategic Planning .................................................................................................................................. 31	  
V.A.	   Department of Economics Strategic Plan ..................................................................................... 31	  

V.A.1.	   Faculty Development ............................................................................................................ 31	  



 17 

V.A.2.	   Recruitment of Graduate Students ........................................................................................ 33	  
V.A.3.	   Academic Characteristics of the Undergraduate Economics Majors ................................... 33	  
V.A.4.	   Temporary and Undesirable Practices in Response to High Student Demand .................... 33	  

V.B.	   College Strategic Plan .................................................................................................................. 34	  

	  



 1 

I.  Department Overview 

I.A. Personnel 
 
 The Department is fortunate to have three excellent full time members of the office support staff 
consisting of an Office Manager, a Graduate Secretary and a Receptionist. The College Undergraduate 
Program Office assigns an Advising Specialist to the Department.    We have two part-time Editorial 
Assistants with specialized responsibilities, and a part-time information specialist who manages the 
Department web page and is the editor of the Department newsletter 
 
 There are currently 19 full-time faculty members consisting of 7 Full Professors, 2 of whom are 
Distinguished Professors, 9 Associate Professors, and 3 Assistant Professors.  We have 3 part-time 
lecturers.   We have 28 GTAs and 3 undergraduate TAs. 
 
 There are about 425 undergraduate and 90 graduate students enrolled in Economics degree 
programs. 

I.B. Resources 
 
 The State provided budget of the Department of Economics is approximately $2.8 million, with 
over 97% of that for personnel cost.  The GTA budget is about $360,000 and the office staff budget is 
about $110,000.  The remainder of the salary budget consists of faculty salary and fringes. 
 
 In addition the Department benefits from endowment funds.  These are described in Part E. below. 

I.C. Cost Effectiveness  
 
 The product of an academic department is diverse and complicated.  We discuss various measures 
of productivity in Section IV of this report.  However one important, and commonly observed measure is 
teaching productivity as measured by credit hours produced.  On the basis of this measure the Department 
of Economics is cost effective when compared with similar departments at the University of Kansas. 
 
 In the most recent year the Department of Economics produced 16,773 credit hours.   With a 
budget of $2.8 million, the cost per credit hour was about $167.  This compares with a cost per credit hour 
of about $191 for the remainder of the Division of Social Sciences in the College of Liberal Arts and 
Sciences.  
 

I.D. Endowment Funding 
 
 A series of three generous gifts from Mr. Charlie Oswald has greatly benefited the Department of 
Economics.  The first gift endows the Oswald Faculty Scholars fund.  The second gift endows the Oswald 
Distinguished Professors of Microeconomics and Macroeconomics and the Oswald Opportunity fund.  The 
third gift endows the Oswald Distinguished Professor of Econometrics and provides additional 
discretionary funds. 
 
 The Oswald Faculty Scholars fund is used to support Assistant Professors.  The funds allow us to 
offer summer support and a discretionary fund.  This has allowed us to remain competitive with similar 
universities in the assistant professor market.  
 
 The Oswald Opportunity Fund provides support for: conference travel for faculty, a department 
seminar series, an undergraduate scholars program, undergraduate and graduate teaching fellows, and 
administrative and clerical work.   This fund has also made it possible for us to host conferences and other 
special events. 
 
 The Distinguished Professor funds have made possible the addition of William Barnett and 
Bernard Cornet to our faculty.   These additions have proved very successful in elevating the quality and 
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visibility of the Department’s programs and elevating our competitiveness in attracting and retaining 
faculty and graduate students. We are now searching for a Distinguished Professor of Macroeconomics.  
 
 The largest part of the discretionary funds provided by the third gift is being used for graduate 
student support, including for a graduate student travel fund.   These funds allowed us to offer to match 
additional graduate student support from the College.  This proved successful as the College agreed to 
provide 3 new GTA positions to be matched by 3 positions to be supported by these funds.  
 

I.E. Mission 
 
 In 2006 the Department engaged in an extensive strategic planning exercise as part of the 
development of a general strategic plan for the College of Liberal Arts and Sciences.   The result of this 
exercise and the continuing implications are discussed in Section IV of this Report.  As part of the exercise 
we were asked to construct a Mission Statement.  It is: 
 

Economic literacy is essential to a liberal arts education because it provides a framework for 
understanding the forces that shape the global economy and society in which we live, as well as a 
systematic approach to decision making on both a personal and an institutional level.  Among the 
questions that economics examines are why some countries are rich and others poor, how 
governments affect economic choices and welfare, and how globalization affects both individuals 
and societies.  The mission of the Department of Economics is to create new economic knowledge 
and disseminate economic knowledge to our students and colleagues, and the citizens of Kansas, 
the United States, and the world.  
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II. Academic Programs 

II.A. Overview of the Economics Programs 
 
 The Department of Economics offers programs that lead to Bachelors, Masters, and Ph.D. degrees.   
It also offers courses for students who are not pursuing a degree in Economics.  In recent years about 25% 
of the students taking Economics courses have indicated their intention to pursue an Economics degree.  
 
 Currently there are about 425 students enrolled in Bachelors programs, 43 students in the Masters 
program, and 55 in the Ph.D. program.  Ten years ago there were about 145 students in the Bachelors 
programs, 15 students in the MA program, and 35 students in the Ph.D. program.  The history of this 
growth is reported in the table below.  The growth experienced in these programs has presented us with 
opportunities and challenges that have been investigated in the Department’s self-study.  
 

Number of Enrolled Students 
 Fall Semester 

 1999 2000 2001 2002 2003 2004 2005 2006 2007 2008 2009 
Bachelors 144 171 232 306 311 387 369 355 426 432  
Masters 16 17 15 21 22 23 23 21 21 35 43 
Ph.D. 35 39 38 42 46 41 39 39 48 49 55 

 
 Of the 75% of students taking Economics courses who are not enrolled in and Economics degree 
program, the vast majority of the others are taking one or more of three courses:  Econ 104 Introductory 
Economics, Econ 142 Principles of Microeconomics, and Econ 144 Principles of Macroeconomics.   
 
 The sections that follow will present additional information about the Service Program, the 
Bachelors Programs, the Masters Program, and the Ph.D. Program.  However, these programs are not 
completely independent of each other and we will mention some of the interrelationships here.  
 
 All Economics Bachelors degrees require Econ 142 and Econ 144, and thus Economics majors 
will take those courses together with students from many other programs.   The B.S. degree in Economics 
requires two courses that are also required of Masters students.  Masters students are permitted to take three 
courses that also serve as junior-senior level elective courses for undergraduate students. 
  
 There are several interrelationships between the Masters and Ph.D. programs.  There are several 
two-course Ph.D. sequences for which the first course is accessible to Masters students.  Some Ph.D. 
students, who may not be fully ready for the Ph.D. core sequences will take some M.A. level courses in 
their first year.  Finally the M.A. program as regularly served as an entryway to the Ph.D. program for a 
small number of students.    

II.B. The Service Program 
 
 Although there is no University wide or College wide Economics requirement, many University 
programs do have economics course requirements or requirements that can be fulfilled with an economics 
course.   About three-quarters of economics students who are not enrolled as economics majors earn credit 
hours. 
 
 Probably the largest single source of non-major enrollment in economics courses result from a 
Business School requirement of Principles of Microeconomics (Econ 142) and Principles of 
Macroeconomics (Econ 144).   Prospective Business School students will take these courses before they 
apply to the Business School.  A second major source of enrollment in economics courses results from the 
distribution requirement of the College.  All College students are required to take one social science 
“Principal” course in the subcategory of Public Affairs.  This requirement can be fulfilled by taking 
Introductory Economics (Econ 104), Principles of Microeconomics (Econ 142), or Principles of 
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Macroeconomics (Econ 144).   It can also be fulfilled The Economics of Globalization (Econ 110) a course 
we have recently introduced but have not yet been able to offer. 
 
 In addition there are many other programs that require some economics. .  Several programs in the 
School of Engineering require economics including the Aerospace, Civil, Electrical, Mechanical 
Engineering programs and Engineering Physics program.   The School of Social Work and the School of 
Journalism both require at least one economics course.  Several majors in the College also require 
economics courses.  Area studies programs, including African and African American Studies, European 
Studies, Latin American Studies, and Russian, East European, and Eurasian Studies all have requirements 
that may be satisfied by taking upper division Economics courses.  Environmental Studies and Mathematics 
have requirements that can be satisfied with upper division Economics courses, and Geology has 
requirements that are satisfied by lower level Economics courses.  The International Studies co-major 
makes extensive use Economics Department courses, requiring four upper division courses as one way to 
satisfy their basic skill development requirement. 
 
 While some non-Economics majors take upper level economics courses the vast majority take one 
or more of Introductory Economics (Econ 104), Principles of Microeconomics (Econ 142), Principles of 
Macroeconomics (Econ 144).  These courses are taught in large lecture halls of 300 – 500 students.  One 
faculty member is in charge of the course and there is one TA for approximately each 75 students.  In the 
2008-09 Academic Year students earned a total of 9,764 credit hours in these three courses.  This was 62% 
of all credit hours earned in economics courses. Roughly one-third of the department’s full time equivalent 
instructing staff is allocated to these courses.  This one-third consists of two-thirds of the GTA instructional 
staff and one-tenth of faculty teaching resources.  

The Honors Program 
 In recent years we have also offered one honors section version of Introductory Economics (Econ 
105), Principles of Microeconomics (Econ 143) and Principles of Macroeconomics (Econ 145). These are 
small classes taught be a senior faculty member.  
 

II.C. The Bachelors Programs 

II.C.1. Description of the Programs 
 
 The Economics Department offers three baccalaureate degrees: the Bachelor of Arts (B.A.), the 
Bachelor of Science (B.S.), and the Bachelor of General Studies (B.G.S.).  The B.A. is a general liberal arts 
degree designed to provide preparation for a wide variety of professions and graduate programs.   The B. S. 
degree is designed primarily for students who wish to prepare for graduate study in economics or closely 
related fields.   The economics requirements for the B.G.S. are the same as those for the B.A., but the 
general education requirements are less specific.  All three programs are designed to develop proficiency 
with the analytical tools of economic reasoning. 

II.C.2. Student Enrollment  
 
 The Economics major has enjoyed a large increase in popularity over the last ten years.  The graph 
below shows the increase in declared Economics majors by degree option. 
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II.C.3. Degrees Awarded 
 
 The increased interest in the economics degree is also reflected in the number of degrees awarded. 

 
 

II.C.4. Demographic Characteristics of Students in Bachelors Program  
 
 The table below presents some basic demographic information about students in the bachelors 
programs.   In comparing this data with that of other units at the university we find that an economics major 
is 4 times more likely to an international student than a student in the social sciences division of the college 
and 3 times more likely than a student of the College or University at large.    An economics student is only 
one-third as likely to be female as a student in the social sciences, College or University.  An economics 
student is slightly more likely than a student of the university at large to be a minority.  
 

Undergraduate Majors 
Demographic Information 

 

 
 Fall 
1999  

 Fall 
2000  

 Fall 
2001  

 Fall 
2002  

 Fall 
2003  

 Fall 
2004  

 Fall 
2005  

 Fall 
2006  

 Fall 
2007  

 Fall 
2008  

Number  144   171   232   306   311   387   369   355   426   432  
% Minority 14.6% 10.5% 9.9% 11.4% 13.5% 15.5% 13.8% 12.7% 12.9% 14.6% 
% Am. Ind, Black, Hisp. 11.1% 5.8% 5.2% 7.2% 8.7% 10.1% 10.0% 10.1% 8.5% 9.7% 
% International 16.0% 15.8% 17.2% 14.1% 12.9% 9.3% 8.7% 10.7% 9.6% 11.1% 

% Female 24.3% 19.3% 21.1% 18.3% 19.0% 17.8% 20.1% 17.7% 16.0% 16.7% 
% KS residents 61.1% 64.3% 62.9% 67.0% 66.9% 69.0% 65.9% 66.5% 66.4% 68.3% 

 

II.C.5. Academic Characteristics of Students in Bachelors Programs 
 
 Before 1999, the average Economics major had a higher ACT score then the average student at the 
University, but that has not been true for any of the last ten years.  During that time the Department average 
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has fallen to the average score of the social sciences as a whole, which tend to be just below the average for 
the College and the University. 
 

 
 Fall 
1999  

 Fall 
2000  

 Fall 
2001  

 Fall 
2002  

 Fall 
2003  

 Fall 
2004  

 Fall 
2005  

 Fall 
2006  

 Fall 
2007  

 Fall 
2008  

Jr/Sr Mean ACT Score  23.5 23.4 23.8 23.3 24.1 23.5 23.9 24.0 23.8 23.7 
% reporting scores 69.5% 68.4% 69.7% 72.3% 76.1% 78.1% 82.2% 79.0% 80.2% 81.6% 

 
 

 The Department has a long tradition of attracting more than its share of the most motivated and 
accomplished of KU students, and that tradition is currently alive and well.  For example, last year five KU 
students were nominated for Truman scholarships and four of these students were Economics majors. 
Several recent graduates are studying in Ph.D. programs in Economics at Cornell, Duke, Vanderbilt, and 
George Mason and other universities or in Law schools including Chicago, Michigan, George Washington 
and others.  Other excellent students have taken positions in the private and publics sectors, including with 
the Board of Governors of the Federal Reserve.  Our current majors include a student nominated by the 
University for the Rhodes scholarship and another for Truman scholarship nominee. 
 
 However there is also a large group of economics majors that are less well prepared and 
motivated.  As the number of economics majors has grown during this decade, this group has grown in 
proportion.  This view is supported by relative decline in ACT scores of Economics majors compared to the 
university as a whole, and by the large number of students who are earning poor grades in economics.   
There are a large number of economics majors who are struggling to meet a graduation requirement that 
calls for a 2.0 GTA in junior-senior major courses.   
 
 We have collected the academic record of 368 students who were enrolled as Economics majors in 
2006.  Of these, 204 were classified as seniors.  Of these 204, 25 had not yet taken any economics courses 
beyond the two Principles courses.  A few had not even completed both Principles courses.  This fact 
indicates what we believe to be a problem:  that many students come too late to the major.   The diagram on 
the next page indicates the rough distribution of the grade point average in Economics beyond the 
principles courses, of the 179  senior majors who had taken such courses.  The large number of seniors with 
very low GPAs in Economics is having a detrimental effect on our programs.  Some of these students are 
repeatedly taking scarce seats in our classes in an attempt to achieve the graduation standard.   
 
 The Department has proposed admission standards for entry into the Economics major.  The 
recent College administration halted approval of any such standards until certain other policies were 
implemented.  There is now reason to believe that the Department’s proposal can be approved in the near 
future. There is also some hope that recent curriculum changes in the Economics degrees may help to 
alleviate the related problems of late entry into the major and the large number of unprepared students.  
These changes are described below 
 
 

 Distribution of Grade Point Averages 
in Junior-Senior Level Economics Courses 

of Senior Economics Majors 
2006 

 
 



 7 

  



 8 

 

II.C.6. Recent Developments in the Bachelor Programs 
 

The Structure of the Undergraduate Major 
 
 The Economics Department is now in a transition to a new set of major requirements.  Previously, 
undergraduates seeking a B.A. or B.G.S. degree were required to take Principles of Microeconomics, 
Principles of Macroeconomics, Intermediate Microeconomics, Intermediate Macroeconomics, a non-
calculus based statistics course, and five upper division elective courses.  The upper division elective 
courses consist of 500 level courses that require at least one principles course as a prerequisite and 600 
level courses which require at least one intermediate theory course as a prerequisite.  Eligibility to take the 
first semester calculus course was the only mathematics prerequisite. 
 
 The new major requires students to take a new undergraduate course in econometrics.  This class 
will require a calculus based statistics course as a prerequisite, and in turn can be required by 600 level 
Economics electives. In addition the new major requires students to take at least three 600 level electives, 
so that all our majors will have practice applying what they learned in the core of the major to the basic 
subfields of economics.  This should also free seats in the 500 level electives for Economics majors who 
have not completed the core and others interested in taking these classes.  
 
 There were many reasons for these changes. By requiring calculus-based statistics and the new 
econometrics course, the Department will be better able to certify the analytical, mathematical and 
statistical abilities of its graduates. Because the 600 level courses may require two or three of the core 
courses, majors will necessarily have more of a capstone experience than they may have had in the old 
major.  The new requirements may also deter less motivated students from a late entrance into the major 
and thus alleviate one of our more serious problems.  
 
 Changes in the B.S. requirements were less dramatic and affect fewer students.   The Mathematics 
requirement was strengthened and a requirement to complete specialty sequences was loosened.  The 
former change reflected mainly our perception that mathematics prerequisites for graduate study have 
increased.  The latter change resulted from the practical consideration that the larger enrollment in 
economics courses, without a corresponding increase in faculty members had made it increasingly difficult 
to regularly offer the specialty sequences.  
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II.D. The Masters Program 
 

II.D.1.  Rational for the Masters Program 
 
 The Masters Program was initiated in the 1960s as a result of a suggestion from an external review 
team.   The Ph.D. program was small and was expected to remain small.  While the close attention that 
Ph.D. students could receive from faculty was considered a positive aspect of the program, the small 
number of graduate courses that could be offered was not a positive aspect.  It was suggested that field 
course sequences could be offered with the first course at the masters level.  This idea was implemented 
and the interaction of the M.A. program with the Ph.D. program has continued to the present.  
 
 Over the years the MA Program has assumed a character somewhat beyond that envisioned by the 
initial rationale.  There are not many terminal masters programs offered by economics departments of state 
universities and there is a large international demand for the program. Thus the program has allowed us to 
bring to Kansas many students who would not have come for the Ph.D. program. Some of these students do 
change their career intentions as a result of their experience here and stay for the Ph.D. program.   This has 
occurred in more frequency in recent years.    We have also benefitted from many other Masters students 
who have opened channels to various universities and professional environments around the world.   
Perhaps the most tangible such benefit has been with the Fulbright program, which has funded the study of 
many excellent students in our MA program.  The University of Kansas can grant 12 to 14 tuition waivers 
per year to Fulbright scholars.  Currently students in our MA program hold 4 of these.  There are currently 
30 Fulbright scholars at KU and 5 of them are in our MA program.  These are accomplished and motivated 
students.  Our programs and our environment are enhanced by their presence.  We have also benefited from 
students who have come to us from the German Exchange Program.  We have had several such students 
over the years and there is one currently in our program.  These are also accomplished and motivated 
students and contribute positively to our environment. 
 
 The Masters Program also serves together with other University programs to create joint degree 
programs.  Over the years many KU students have obtained a JD/MA degree.  This program is a source of 
welcome diversity in our graduate program.  
  

II.D.2. Description of the Program 
 
 The program emphasizes basic knowledge in microeconomic theory, macroeconomic theory and 
econometrics to equip the student with the necessary tools to analyze real-world economic problems.  
 
 There are three required courses: Econ 700 Survey of Microeconomics, Econ 701 Survey of 
Macroeconomic and Econ 715 Elementary Econometrics.  Students are required to take 7 additional 
courses in Mathematics and various areas of applied economics, such as public finance, labor economics 
and industrial organization, or in areas related to economics, such as political science, law, or business. 
Three courses may be taken at the upper division undergraduate level.  During the final semester of 
enrollment the student takes a comprehensive written examination that requires students to analyze a policy 
or empirical problem in one of the three core areas.   As a substitute for 2 elective courses, a student may 
choose to complete an MA thesis. 
 
 The program has the following basic goals: (a) development of the skills which will make the 
graduate a valuable member of an economic research department of a private company, government 
agency, or research institution; and (b) preparation and evaluation of students for possible admission to a 
Ph.D. program in economics.    
 
 The program has been successful in achieving these goals.  Many graduates have taken positions 
with central banks or in the private or public sector in the U.S. or in their home countries.  In recent years 
many students have gone on to Ph.D. programs, at KU or elsewhere.  For example ,8 of 18 2008 graduates 
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entered Ph.D. programs.   The program has served as a Ph.D. preparatory program for many of our 
undergraduate students who discovered an interested in graduate work in economics late in their 
undergraduate careers. 
 

II.D.3. Student Enrollment 
 
 The graph below indicates the number of students enrolled in the M.A. program in the Fall 
semester for each year since 1999.3  Traditionally there have been between 15 and 25 students enrolled in 
the program.  Recent enrollment is considerably higher.  
  
 

Number of Students Enrolled in the M.A. Program 
Fall Semester 

  
 The figures above represent all students enrolled during the given semesters.  The figures below, 
which were collected by the Department, display the number of students newly enrolled each year during 
the past five years, indicating strong recent growth. 

 

 
 

                                                
3 The 1999 – 2008 figures are from the official University data that the Department is asked to include in 
this report.   The 2009 data is from Department records.   
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The main reason for enrollment increases has been an increased graduate recruiting effort.   This is 
discussed more fully in Section II.D.8. 

II.D.4. Degrees Awarded 
 
 As seen below, the number of M.A. degrees awarded per year has varied over the past 10 years 
from 6 to 22, with an average of 14 per year.    These figures include both students who were enrolled in 
the Masters program and Ph.D. students who obtain a Masters degree on the way to the Ph.D.  Thus the 
number of degrees does not conform to the number of students enrolled in the program.4  The latest figures 
do not yet fully reflect recent enrollment increases. 

 

II.D.5. Time to Degree 
 
 We expect that Masters students will normally take 1.5 and 2.5 years to complete the degree 
depending upon prior preparation and depending upon whether they will take courses during the summer 
semester.   These figures above indicate that these expectations are largely met. 
 

Masters Programs Graduates 
Time to Degree 

Years 
 

 
FY 

1999 
FY 

2000 
FY 

2001 
FY 

2002 
FY 

2003 
FY 

2004 
FY 

2006 
FY 

2007 
FY 

2008 

Number of Graduates  12   6   6   18   14   22   14   12   16  

Mean Years to Degree 1.5 1.5 1.9 2.8 1.9 2.5 2.0 1.7 2.1 

Median Years to Degree 1.3 1.7 1.7 1.6 1.7 2.3 1.7 1.7 1.7 
 
 

II.D.6. Applications, Admissions and Enrollment  
 
 Over the past six years applications to the M.A. program have grown significantly, the percentage 
of applications admitted has dropped substantially, and enrollments in the program have increased. 
 
 
                                                
4 For example the total number of PhD students that graduated with MA degrees in the fiscal years 2006, 2007, 2008 and 2009 are 5, 
6, 10 and 11, respectively. 
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Masters Program 

Number of Applications, Admissions, 

Enrollments  
Somewhat remarkably, the percentage of admitted students who enrolled increased so much that, despite 
the large drop in admission rates, there was an increase in the percentage of applicants who ultimately 
entered the program.  
 

Masters Program 
Admission and Enrollment Rates 

 

  

II.D.7. Demographic Characteristics of Students in the Masters Program 
 
 Currently there are 12 domestic and 31 foreign students enrolled in the program. Twenty students 
in their first year and 23 in their second year.  About one-third of the students are female.   Of the 12 
domestic students, 1 is a minority.     
 
 There is considerable national, racial and ethnic diversity among the students in the program.  
Together with students in the Ph.D. program, about 30 countries are represented, providing a wonderfully 
diverse and international department.  It is one of the unique and magnificent characteristics of the 
university environment. 
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II.E. The Ph.D. Program   

II.E.1. Program Description 
 
 The objective of the Ph.D. program is to prepare students for careers in teaching and research in 
academe and for research careers as professional economists with government agencies and in the private 
sector. The program requires all students to have strong training in economic theory and econometrics. 
Students then choose specialties from a variety of theoretical and applied fields. Approved specialization 
areas currently include economic theory, econometrics, economic history, economic development, 
macroeconomics, public finance, international economics, labor economics, natural resources, and 
industrial organization.  
 
 There are 10 required core courses consisting of five two course sequences:  probability and 
statistics: (Math 727/728), optimization theory: (Econ 800/809), microeconomics: (Econ 801/802), 
macroeconomics (Econ 810/811), and econometrics (Econ 817/818).   Before taking the econometrics 
sequence most students take a two course sequence in probability and statistics (Math 727/728).  Students 
are required to pass qualifying examinations in microeconomics and macroeconomics.  Students who fail to 
achieve a B average in Econ 817 and 818 are required to pass a qualifying exam in econometrics.   Every 
student is required to take a minimum of 9 additional credit hours in economics as electives. Students are 
required to demonstrate competency in at least two fields of specialization, and a specialization is satisfied 
by taking two course sequence in a field.  Before entering the dissertation phase, students must pass the oral 
comprehensive exam.  After completing a dissertation, students must pass the final oral exam. 

II.E.2. Student Enrollment 
 
 The graph below indicates the number of students enrolled in the Ph.D. program in the Fall 
semester for each year since 1999. Traditionally the number of students in the program averaged about 40.  
Recently enrollment has grown and there are currently 55 students enrolled.  
 

 
 
 
 

 The figures above represent all students enrolled during the given semesters.  The figures on the 
next page display the number of students newly enrolled each year during the past five years, indicating 
strong recent growth. 
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II.E.3. Reasons for Growing Enrollment 
 
 During the last three years several developments have combined to cause the Ph.D. program to 
grow.   Of greatest importance was a vigorous recruitment effort that allowed us to take advantage of 
greater faculty visibility and enhanced funding opportunities. 
 
 Beginning in the early part of this decade, faculty development, spurred by the addition of William 
Barnett as the Oswald Distinguished Professor of Macroeconomics and Bernard Cornet as the Oswald 
Distinguished Professor of Microeconomics, helped us to become more attractive to potential Ph.D. 
students.  More recently we began a search for the Oswald Distinguished Professor of Econometrics, and 
while that position has not yet been filled, the understanding that it is forthcoming has aided in recruiting.  
Professor Paul Comolli, who was then Director of Graduate Studies, initiated more aggressive graduate 
student recruiting.  In 2006 a new Provost took office at KU and a new Dean came to the College of Arts 
and Sciences.  Both of these administrators announced a priority of expanding the size of graduate studies 
at the university.   This was fortunate for the department has our priority now meshed with university 
priority.  The most tangible result of this meshing was our ability to reach agreement with the College in 
1997 to leverage our endowment funds to obtain new College funded GTA positions.   With the 
endowment funds and newly committed College funds, we will have 30 GTA positions, an increase of 
25%.  In 2007, Professor Elizabeth Asiedu became Director of Graduate Studies and she instituted a still 
more vigorous and creative recruiting program.  As a result of this effort we were able to attract more 
applications in general and more applications from students with outside means of support in particular.  
Even more important, the new efforts resulted in success in recruiting a higher percentage of the students 
who were admitted.   Our demonstrated commitment to recruiting and growth was no doubt instrumental in 
the decision of the Graduate School and College to grant the Department 3 Graduate Fellowships packages, 
which will help attract high quality students and will also allow a larger number of students to be funded. 
 

II.E.4. Demographic Information About Students in the Ph.D. Program 
 
 There are currently 55 students enrolled in the Ph.D. program.  Of these 19, or 35%, are female.  
Ten students, or 18%, are domestic students.  Of the 10 domestic students, 2 are minorities.    
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Current Ph.D. Students  

 
 
 
PhD Total Female Foreign Domestic Minority* 

%  
Minority 

% 
 Female 

%  
Foreign 

Year 1 14 4 10 4 1 7 29 71 

Year 2  13 4 10 3 1 8 31 77 

Year 3 14 6 12 2 0 0 43 86 

Year 4 5 2 5 0 0 0 40 100 

Year 5 5 2 5 0 0 0 40 100 

> 5 years 4 1 3 1 0 0 25 75 

Total 55 19 45 10 2 4 35 82 
 * Minority consist of domestic students who are Black, Hispanic or Native American 

 

II.E.5. Degrees Awarded 
 
 As seen below, the number of Ph.D. degrees awarded has averaged about 4 per year.  Recent 
increased enrollment will soon result in a significant increase in the number of degrees. 
 

 
 

II.E.6. Time to degree 
 
 University records concerning time to degree are incomplete.  Department records indicate that for 
the 40 students who completed the Ph.D. degree since 2000, the median time to degree is 6 years and the 
mean time to degree is 6.4 years.   
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II.E.7. Ph.D. Student Placement  
 
 The following is a list of each graduate of the Ph.D. program during the past 10 years, with their 
job placement. 
 
 

Graduate Year Position Employer 
Abdullah AlHarbi 2009 Researcher Saudi Arabian Monetary Center  Saudi Arabia 
Dogan Karaman 2009 Researcher Central Bank of Turkey 
Mamdooh Alsahafi 2009 Researcher Saudi Arabian Monetary Center (Central Bank), Saudi 
Zaier Aouani 2009 Assistant Professor  International School of Economics at Tbilisi State University, Georgia  

 Abdullah Al-Hassan   2008 Economist International Monetary Fund, Washington D.C., USA 
Grace O  2008 Assistant Professor Georgia State University, Atlanta, GA, USA 
Hiroshi Murao  2008 Associate Professor  Aomori Public College , Aomori, Japan 
Hisaya Kitaoka    2008 Assistant Professor Franklin College, Franklin, Indiana, USA 
Ramu Gopolan 2008 Assistant Professor Washington and Jefferson College, Pennsylvania 
Victor Valcarcel     2008 Assistant Professor Texas Tech University, Lubbock, Texas, USA 
Wei Zhou  2008 Senior Financial 

Analyst 
G.R. Holdings, Kansas City, USA  

Evgeniya Duzhak  2007 Assistant Professor  Baruch College, CUNY, New York, USA  
Logan Kelly 2007 Assistant Professor Bryant University, Smithfield, RI, USA  
Mark Leonard 2007 Assistant Professor University of Nebraska at Omaha, USA 
Marian Martinez 2006 Assistant Professor Carroll College, Helena, Montana, USA 
Ousman Seck  2006 Assistant Professor California State University at Fullerton, USA 
Abdullah Al-Hmeed 2005 Researcher Saudi Arabian Monetary Center (Central Bank), Saudi 
Adisorn Rotjanapan 2005 Senior Risk Analyst Thai Military Bank, Bangkok, Thailand  
Brandon Dupont 2005 Assistant Professor Western Washington University, Bellingham, WA, USA  
Dylan Rassier  2005 Researcher Bureau of Economic Analysis, Washington D.C., USA 
Fei Sha 2005 Researcher State Farm Insurance, Chicago, IL, USA 
Mehmet Dalkir 2005 Assistant Professor University of New Brunswick, Canada 
Noah Mutoti 2005 Assistant Director  Central Bank of Zambia, Zambia 
Rubana Mahjabeen  2005 Assistant Professor Truman State University, Missouri, USA 
Unja Chae 2005 Researcher Intel Corporation, California, USA 
Azucena Monroy 2004 Researcher Price Waterhouse Coopers, California, USA 
Gregory Stutes 2004 Associate Professor Minnesota State University, Moorhead, USA 
Talat Ulussever 2004 Assistant Professor  King Fahd University of Petroleum & Minerals  
Chadin Rochananonda 2002 Researcher Fiscal Policy Office, Ministry of Finance,  Thailand 
Cuneyt Koyuncu 2002 Associate Professor Dumlupinar University, Turkey 
Fatih Savasan 2002 Associate Professor Afyon Kocapete University, Turkey 
Suk Hyung 'Bryan' 
Lee  

2002 President  Global Capital Investment Group  
Yaqin Wang 2002 Assistant Professor Youngstown State University, OH, USA 
Fanru Meng 2001 Lecturer in Economics California Polytechnic State University, CA, USA 
Leo Chan 2001 Assistant Professor Delaware State University, Dover, DE, USA  
Mike Metz 2001 Self employed   
Nathan Berg 2001 Associate Professor University of Texas at Dallas, TX, USA 
Astrid Marschatz 2000 Data Analysis Expert International Labor Organization, Geneva, Switzerland 
Jiwei Su 2000 Assistant Vice 

President  
GE Capital, Kansas City, MO, USA  

Watchara Leelawah 2000 Researcher International Institute for Trade and Development 
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II.E.8. Applications, Admissions and Enrollment  
 
 Over the past six years applications to the Ph.D. program have grown significantly.  The 
admission rate has not changed substantially, nor has the percentage of those admitted who ultimately 
entered the program.  The result has been a substantial increase in enrollments in the program. 
 
 

Ph.D. Program 
Number of Applications, Admissions, and New Enrollments 

 
 
 
 

Ph.D. Program 
Admission and Enrollment Rates  
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II.E.9. Funding for Ph.D. students 
 
The table below indicates the sources of funding for students currently in the Ph.D. program. 
 
  

Total 
GTA  

Positions 
RA 

Positions 
University 

Fellowships 
Government 

Support 
Personal 
Support 

Year 1 14 4 0 3 1 6 
Year 2 13 7 0 0 4 2  
Year 3 14 10 3 0 0 1 
Year 4 5 4 0 0 0 1  
Year 5 5 3 1  0 0 1 
>5 years  4 0 0 0 0 4 
       Total 55 28 4 3 5 15 

 
Eligibility for Department Support 
 
 Ph.D. students who are in years 1 – 5 of the program and who are making satisfactory progress 
toward their degree are eligible for Department provided financial support in the form of GTA positions.  
The Department maintains a very strict policy of providing no financial support for Ph.D. students who 
have completed 5 years in the program.   
 
GTA positions 
 
 Traditionally most Ph.d. students have been funded with GTA positions.   For many years, and 
until the 2008-09 academic year, the Department could support 24 GTAs with a budget provided by the 
College of Arts and Sciences.  In 2007 the Department and the College of Arts and Sciences rearched an 
agreement to increase the number of position to 26 for the 2008-09 academic year, to 28 for the 2009-10 
academic year, and 30 for the 2010-11 academic year.  The Department will fund half of the new positions 
with endowment funds and the College will fund the other half.  This agreement represented a major step 
forward for the Ph.D. program in Economics, increasing the number of GTA positions by 25%. 
 
University Fellowships 
 
 As mentioned in the previous paragraph, the College has, in recent years, provided strong support 
for the Ph.D. program in Economics in the form of new GTA positions.  In 2008 the Graduate School and 
the College, acting together, provided a second form of very strong support in the form of 3 Graduate 
Fellowships.   Under this program, the Graduate School will provide a genersous Fellowship to 3 new 
outstanding Ph.D. students each year.  The Fellowship will support the students in their first and fifth years.  
The Department is committed to providing GTA positions to those students in the second through fourth 
years, and the College is committed to supplementing the salaries of those GTA positions so that the 
students will not experience a difference in income between the Fellowship years and the GTA years.   
 
 This is an experimental program.  The Department of Economics is one of three programs in the 
College to be involved.  We expect that it will be a very important instrument in our quest to improve the 
quality of our Ph.D. program. 
 
RA positions 
 There are no RA positons provided to the Department by the University.  Faculty with research 
grants do support some Ph.D. students as RAs.  Currently Professors Ginther is supporting two Ph.D. 
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students and Professor Earnhart is supporting one.  Normally there are no RA positions provided to the 
Department by the College of Arts and Sciences.  However, for the current semester only, and because of a 
special circumstance, one Ph.D. student is being supported with College funds as an RA.  
 
 Recent grant activity evidence suggests that the number of students who will be supported as RAs 
will increase in the near future. 
 
Government Support 
 Three Ph.D. students are currently being supported by foreign governments.  One student is being 
supported by the U.S. Department of Homeland Security. 
 

II.E.10. Policy Issues Under Consideration 
 

GTA Teaching Positions 
 
 Traditionally most GTAs have served as Discussion Class teachers for large sections of 
Introductory Economics, Principles of Microeconomics and Principles of Macroeconomics.   Some 
experienced GTAs have been instructors of their own courses at the junior/senior undergraduate level. 
 
 The expansion of the graduate program requires that there be a change in the employment of our 
instructional resources.  More specifically, the larger number of graduate students and our goal of 
improving the quality of the graduate programs, requires that we shift some faculty teaching resources 
away from undergraduate teaching and to graduate teaching.   The larger number of graduate students has 
also caused to assign, for the first time, some GTAs to be TAs for the core Ph.D. courses.   Fortunately an 
expansion of the number of GTA positions will permit us to assign a larger number of undergraduate 
courses to GTA instructors. 
 
 In very recent years GTAs has been assigned to a variety of undergraduate elective courses, 
including International Trade, International Finance, Industrial Organization, Labor Economics, Money and 
Banking, Economics Development and Economic Systems.    These assignments provide Ph.D. students 
with excellent teaching experience that is valuable to them when they enter the job market.  On the other 
hand, these assignments place a large demand on the time of a graduate student.  In particular it is more 
demanding than the position of discussion class teacher. 
 
 Unfortunately, the GTA instructor position is made more demanding by an (unwritten) University 
guideline that calls for GTAs to teach two sections of a course.   The assignment of a GTA to three 
discussion classes for an introductory level courses falls within the University guideline.  But the more 
demanding assignment of an upper division elective course does not.  We have made an uneasy 
compromise with the University guideline by allowing the enrollment in a GTA course to be large; in 
particular, larger than the enrollment in a similar faculty taught course.   This is an undesirable aspect of the 
current nature of our GTA positions. 
 

Size of the Ph.D. Program 
 
 Traditionally the Ph.D. program has been small.  The number of students was determined to a 
large extent by the 24 GTA positions that the department could award.   Many of the policies and traditions 
of the graduate programs developed in the context of a small program.   We share the tradition of small 
graduate programs with most other departments at the University. 
 
 During the last three years several developments have combined to cause the Ph.D. program to 
grow.    Faculty development, spurred by the addition of the Oswald Distinguished Professors, helped us to 
become more attractive to potential Ph.D. students.   This was our goal and we are beginning to realize 
some success.   In 2007  
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Professor Elizabeth Asiedu became Director of Graduate Studies and instituted a very vigorous and 
creative recruiting program.  As a result of this effort we were able to attract more applications in general 
and more applications from students with outside means of support in particular.  Even more important, the 
new efforts resulted in success in recruiting a higher percentage of the students who were admitted.   In 
2006 a new Provost took office at KU and a new Dean came to the College of Arts and Sciences.  Both of 
these administrators announced a priority of expanding the size of graduate studies at the university.   This 
was fortunate for the department has our priority now meshed with university priority.  The most tangible 
result of this meshing was our ability to leverage our endowment funds to obtain new College funded GTA 
positions.   With the endowment funds and newly committed College funds, we will have 30 GTA 
positions, an increase of 25%.   Our demonstrated commitment to recruiting and growth was no doubt 
instrumental in the decision of the Graduate School and College to grant the Department 3 Graduate 
Fellowships packages, which will help attract high quality students and will also allow a larger number of 
students to be funded. 
 
 The rather sudden growth in the program has caused us to begin to question some of our traditions 
that developed in the context of a small program.  For many years we knew that our Ph.D. program could 
be improved by bringing in a larger number of qualified students.   For the first time we are now asking 
how large we should be.   We have recently collected some information about the size of other programs.   
This information is presented below.  It suggests that relative to the size of the faculty our program now has 
a large number of graduate students.  Of these universities, only 4 have a larger number of graduate 
students.  The graduate student to faculty ratio is the highest by a wide margin and over twice the average.   
The number of Ph.D. students in our program is below the average for these universities, but the student to 
faculty ratio is above the average.  
 

Economics Graduate Program and Faculty Size 
 Number of Number of Students Ratios 
 Faculty Masters PhD Total Total/Faculty PhD/Faculty 
       
Colorado 29  77 77 2.7 2.7 
Illinois 28  87 87 3.1 3.1 
Iowa 16  38 38 2.4 2.4 
Iowa State  45 30 71 101 2.2 1.6 
Kentucky 22  35 35 1.6 1.6 
Kansas 18 46 55 101 5.6 3.1 
Minnesota 28  110 110 3.9 3.9 
North Carolina 23  93 93 4.0 4.0 
Oregon 21  31 31 1.5 1.5 
Penn State 29  67 67 2.3 2.3 
Pittsburg 36  48 48 1.3 1.3 
Texas A&M 38 51 76 127 3.3 2.0 
U Washington 38  98 98 2.6 2.6 
UCLA 44  142 142 3.2 3.2 
UC San Diego 55  116 116 2.1 2.1 
UC Santa Barbara 26  66 66 2.5 2.5 
Vanderbilt 37  37 37 1.0 1.0 

III. Department Research 

III.A. Faculty Research 
 
 Department faculty members are engaged in research programs in a variety of fields.  Information 
is provided below concerning numbers of publications and research funding.   The Department also 
emphasizes the quality of journals in which publications appear.  The CVs of all faculty members are 
included in the Self-Study binders.  
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Faculty Publications in Refereed Journals 
 

 
 

The number for 2009, both above and below, includes papers that have been published in 2009 as well as 
forthcoming papers. 

 
All Articles Published by Faculty Members 

 
 

 In addition to these publications, Professors Barnett published several books and edited volomes, 
Rosenbloom published one book and has a forthcoming edited volume, and Professor Earnhart has a 
forthcoming book.  
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Presentations at Conferences and Universities 
 

 
 
 

Sponsored Project Expenditures 
$ 
 

 
 

Number of Faculty who were PI or co-PI on One or More Proposals 
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Number of faculty who were PI or co-PI on One or More Projects with Expenditures 

 
 

Number of Proposals 

 
 

III.B. Graduate Student Research 
 
 In recent years the Department has taken steps to increase the research activity of graduate 
students earlier in their programs.  A budget was allocated for graduate student travel to professional 
conferences and this has had a significant impact.    In 2008,  seven graduate students presented papers at 
conferences, and one early stage Ph.D. student published a paper in Journal of Economics.  Another early 
state graduate student has a forthcoming paper in Economic Inquiry. 
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IV. Department Teaching 

IV.A. Teaching Productivity 

IV.A.1. Overview 
 
 Below we will provide some statistics concerning the teaching productivity of the Economics 
Department relative to other units at the University.  All of these statistics will suggest a relatively high 
burden on Department of Economics teaching resources.   
 
 The teaching burden depends both on the number of credit hours produced and the number of 
students enrolled in our programs.  The total number of hours produced is largely dependent on enrollment 
in service courses that are taught in classes with a relatively high student to instructor ratio.  Students 
enrolled in our programs are taking upper level classes with a relatively lower student to instructor ratio.  
Below we provide separate statistics concerning both measures of teaching output.  
 
 In the College of Liberal Arts and Sciences, there are only 4 departments that both produce more 
credit hours and have more majors than Economics.  These are Biological Sciences, English, Psychology, 
and Communication Studies.  They have 78, 42, 38 and 19 faculty members respectively, compared with 
18 for Economics.  Conversely there are 6 departments that produce fewer credit hours and have fewer 
majors, yet have more faculty members.   Three of these 6 are in the Social Sciences Division.  There are 7 
departments that produce more credit hours than Economics.  They all have more tenure-track faculty 
members than Economics.  There are 6 departments with more majors than economics.  They all have more 
tenure-track faculty members. 5 

IV.A.2. Teaching Resources 
 
 Economics and how those figures compare with the Social Science Division, with the College of 
Liberal Arts and Sciences, and with the University. 
 

Economics Department Instructional Resources 
AY 2008-09 

 Ten Trk 
Faculty 

Total Faculty 
FTE 

Total Dept 
FTE 

Economics Department   18 20.2 35.6 
   as % of Social Science SCH   9.6% 11.5% 11.9% 
   as % of CLAS SCH 3.0% 2.8% 3.3% 
   as % of University SCH 1.7% 1.5% 2.0% 

 
 
 In measuring teaching productivity relative to other KU units we see in the above table that we 
will obtain somewhat different conclusions depending upon whether we measure employed resources in 
terms of tenure-track faculty, total faculty or total instructional FTE, which includes GTAs.  Below we use 
total FTE when looking at total credit hour production and tenure-track faculty when looking at 
number of students enrolled in our program and number of degrees granted.  These seem to be the most 
relevant measures.   
                                                
5   The units producing more credit hours were Biological Science (71,203), Mathematics (40,832), English (39,928), Psychology 
(27,669), Chemistry (18,237), Communications Studies (17,611), and History (17,072). The units with more declared undergraduate 
majors were Biological Science (1,365), Psychology (1,090), Political Science (666), English (615), Communication Studies (575), 
Theater and Film (439).  The Theater and Film department has been broken into a Theater department and a Film department this year. 
     The units with more tenure-track faculty members are Biological Science (78), English (42), Mathematics (36), History (35), 
Chemistry (28), Physics and Astronomy (25), Political Science (25), Theater and Film (22), Geography (22), Geology (22), Sociology 
(22), Anthropology (19) and Communication Studies (19). 
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 instructional costs for Economics and for the Social Science Division.  For the most recent fiscal 
year these are roughly $2.8 million and $23.0 million respectively.  Thus instructional expenses for the 
Department of Economics are about 12.1% of the instructional expenses in the Social Science Division.   
We see that this is roughly the same as the percentage of total Economics FTE in the total FTE of the 
Social Science division.  Thus the use of the total instructional budget as a measure of teaching resources 
would give us the same results as we obtain using total FTE.   
 

IV.A.3. Student Credit Hours 
 
 The table below displays Economics credit hour production and how it compares with that of other 
units at KU.  
 

Economics Department 
Student Credit Hour Production 

AY 2008-09 
 Undergrad Graduate Total 
Economics Department  SCH 15,651 774 16,773 
   as % of Social Science SCH   14.2% 9.2% 13.7% 
   as % of CLAS SCH 3.6% 3.8% 3.6% 
   as % of University SCH 2.5% 1.1% 2.3% 

 
 As seen below, the Economics Department is relatively efficient in producing credit hours.  
Compared with the remainder of the Social Sciences Division, the Economics Department produces nearly 
20% more credit hours per FTE.  
 

Economics Department 
SCH per Total FTE 

AY 2008-09 
  
Economics Department   446 
Social Science Division 384 
College of Liberal Arts and Sciences 371 
University 354 

 

IV.A.4. Enrolled Majors 
 
The table below indicates the number of enrolled majors in Economics and the comparison with other units.  

Economics Department 
Number of Enrolled Majors 

FAll 2008 
 Bachelor Masters Doctorate 
Economics Department   432 35 49 
   as % of Social Science   12.3% 9.7% 11.9% 
   as % of CLAS  2.8% 4.2% 4.5% 
   as % of University  2.1% 1.1% 2.5% 
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 We believe that in terms of enrolled majors the most important teaching resource is tenure track 
faculty. However, the comparisons below would not be greatly altered by the use of other measures of 
teaching resources.  We see again that the Department of Economics is very efficient. 
  

Economics Department 
Enrolled Majors 

per 
Tenure Track Faculty Member 

Fall 2008 
 Bachelors Masters Doctoral 
Economics Department   24.0 1.9 2.7 
Social Science Division 18.7 1.9 2.2 
College of Liberal Arts and Sciences 25.7 1.4 1.8 
University 19.4 3.0 1.9 

 
 

IV.A.5. Degrees Awarded 
 
 As measured by number of degrees awarded per tenure track faculty member, the Department of 
Economics is very efficient. 
  

Economics Department 
Number of Degrees Awarded 

AY 2008-09 
 Bachelors Masters Doctorate 

Economics Department 150 16 4 
as % of Social Science 13.5% 11.5% 8.9% 
as % of CLAS 7.3% 5.0% 3.2% 
as % of University 4.0% 1.2% 1.6% 

 
 

IV.B. Planning the Use of Teaching Resources 

IV.B.1. Teaching Resources 
 
 By the next academic year the Department expects to have 20 tenure-track faculty members and 
15 FTE GTAs.   
 
 The tenure-track faculty members include 3 Distinguished Professors and a department chair 
whom will teach 1 course each per semester.  The remaining tenure-track faculty members will teach 2 
courses each per semester.    Thus the tenure-track faculty will be responsible for 36 courses per semester.  
In addition, the Department has one additional permanent faculty member who is teaching 3 courses per 
semester and serving as Director of the Undergraduate Programs, bringing the total faculty teaching load to 
39 courses per semester.   The plan below is based on the assumption that a temporary instructor will 
replace any faculty member who is not teaching in a given semester. 6  
                                                
6  Because it is the rule, rather than the exception, for faculty members to be on leave or to be relieved of teaching duties for various 
reasons, the Department has relied heavily on temporary faculty members.  This has been problematic for administrative reasons.  
Temporary funding decisions are made very late, sometimes as little as a few weeks before the semester is to begin, creating great 
uncertainty for both the department and potential instructors of the course.  In addition, the College policy of paying no more than 
$5,000 a course would make it impossible to hire well qualified temporary faculty to teach large classes.  The Department has had to 
obtain special permission each year to use discretionary funds to supplement temporary faculty salaries. It would be much better to 
have a permanent relationship with non-tenure track faculty members, giving them greater incentives to invest in the institution. 
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 The 15 FTE GTAs will consist of 30 50% GTAs.  Most GTAs are needed as Discussion class 
teachers in the large sections of Introductory Economics and Principles of Economics.  However, the 
Department is currently experimenting with a significant use of GTAs as instructors of undergraduate 
elective courses.  Because of the increased size of the graduate program, the Department has also assigned 
a very small number of GTAs to graduate courses as teaching assistants. 
 
 As discussion in Section IV.A, we must stretch these teaching resources rather thinly.  The 
following indicates our plan with regard to their best use.  
 

IV.B.2. Planned Resource Allocation 
 

Undergraduate Program 
 
 The Economics Department role as an important service as well as destination department is likely 
to continue.  For planning proposes, we expect 
 

• Enrolling 350 to 450 students in lower division non-major courses per semester 
• Enrolling between 1,050 and 1,350 students in lower division major courses 
• Having 400 Economics majors, requiring at least five Economics electives per major.  This works 

out to at least 2,000 seats in Economic elective classes, or 500 seats a semester.  It would also 
require 100 seats in upper division core classes each semester. 

• Continuing to provide upper division course seats for majors in other programs that rely on upper 
division Economics courses as part of their program. 

 
 In addition, we would like to be able to 
 

• Offer enough lower division course sections to enable students to schedule courses in a timely 
manner 

• Offer two Honors courses every semester 
 
 A schedule of courses that is consistent with these goals is presented in the table below: 
 
 

 Number of Sections 
Course Fall Spring 
Undergraduate   
Econ 104 Introductory Economics 1  
Econ 105 Introductory Economics (H) 1  
Econ 110 Economics of Globalization  1 
Econ 142 Principles of Microeconomics  2 2 
Econ 143 Principles of Microeconomics (H) 1  
Econ 144 Principles of Macroeconomics 2 2 
Econ 145 Principles of Macroeconomics (H)  1 
Econ 498  Oswald Seminar  1 
Econ 520 Intermediate Microeconomics 3 3 
Econ 522 Intermediate Macroeconomics 3 3 
Econ 526 Econometrics 3 3 
Econ 500 electives 7 7 
Econ 600 electives 11 11 
Total 34 34 
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This schedule provides for 18 upper level elective classes of thirty students each, making available 540 
seats.  This is slightly over the average number of electives taught in the last three semesters.  It calls for 34 
undergraduate classes, equal to the number taught in the spring of 2009, but fewer than the current 
semester.  This reflects the addition of the new undergraduate econometrics core course.  There are 
currently not enough tenure stream faculty to teach this schedule of classes, even without taking the 
graduate program into account.  Other resources must be used, or compromises in program quality must be 
made. 

 
Graduate Program 

 
 As indicated in the table below, there are 13 course graduate courses to be taught each year.   
Because most of our students will choose to write a dissertation in empirical macroeconomics or empirical 
microeconomics, it is important that we offer an advanced econometrics sequence each year.  To maintain 
reasonable variety in the specialty area sequences that are offered we would like to offer 11 courses each 
year.  This results in a total of 26 courses per year, or 13 per semester 
 

 Number of Sections 
Graduate Courses Fall Spring 
     Econ 700 MA Micro 1  
     Econ 701 MA Macro 1  
     Econ 715 MA Econometrics  1 
     Econ 800 Optimization I 1  
     Econ 801 Ph.D. Micro 1  
     Econ 802  Ph.D. Micro II  1 
     Econ 809 Optimization II   1 
     Econ 810 Ph.D. Macro I  1 
     Econ 811 Ph.D. Macro II 1  
     Econ 817 Ph.D. Econometrics I 1  
     Econ 818 Ph.D. Econometrics II  1 
     Econ 910 Seminar 1 1 
     Econ 915 Advanced Econometrics I 1  
     Econ 916 Advanced Econometrics II  1 
     Other Specialty Area  5 5 
     Special Topics  1 
Total: 13 13 

 
 

Current Plan 
  
 The discussion above indicates a plan to offer 34 undergraduate and 13 graduate courses each 
semester, for a total of 47 courses.   As also discussed above, a full contingent of faculty members will 
teach 39 courses per semester.   We expect to have 15 FTE GTAs, consisting of 30 half-time GTAs.  
Twenty of these 30 will be Discussion Class teacher for the large sections of Introductory Economics and 
Principles of Economics.  We will assign 8 GTAs to teach undergraduate elective courses, bringing the 
total number of courses to the planned 47.   This will allow us to assign 2 GTAs to be TAs in graduate 
classes. 
 

IV.B.3. Weaknesses of the Current Plan 
  
Because of the large amount of teaching that must be done with the current level of resources, the plan has 
several weaknesses.  We will discuss those below. 
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Use of Temporary Faculty  

The plan is based on the assumption that all permanent faculty will be available to teach.  It is almost 
always the case that some faculty are on leave, are assigned to other units, or have had their teaching loads 
reduced for various reasons.  Temporary faculty are generally hired to replace those faculty members.   But 
this has proven problematic for administrative reasons. Temporary funding decisions are made very late, 
sometimes as little as a few weeks before the semester is to begin, creating great uncertainty for both the 
department and potential instructors of the course.  In addition, the College policy of paying no more than 
$5,000 a course would make it impossible to hire well-qualified temporary faculty to teach large classes.  
The Department has had to obtain special permission each year to use discretionary funds to supplement 
temporary faculty salaries. It would be much better to have a permanent relationship with non-tenure track 
faculty members, giving them greater incentives to invest in the institution. 
 
This weakness could be corrected by a permanent arrangement with the current temporary faculty 
members.  The plan could also be corrected by increasing the number of permanent faculty.   
 

Overdependence on GTAs for Upper Division Electives  
The plan calls for 8 GTAs to teach undergraduate elective courses.  This is a difficult assignment for a 
GTA.  They should be at an advanced stage of the Ph.D. program and we should invest some faculty 
resources in their training.  Some ideas that we have discussed are described below.  But the plan has 
already allocated all faculty resources.  We are concerned that GTAs will be not have adequate preparation 
for this responsibility.   
 
Given the three Graduate Fellowships that the Department is able to award, we expect that on average, 4 
first year students, 7 each of second, third and fourth year Ph.D. students, and 4 fifth year students will be 
GTAs.   If the Fellowship students are to be instructors they will have to do so with only two years of 
teaching experience.  In any year there will be only 4 GTAs with as much as 3 years of teaching 
experience.   
 
 
 
 
 
 
 
 
 
This weakness could be corrected by a larger faculty size.   
 
 The plan we would like to put into place calls for assigning fourth year to assist a faculty member 
in teaching an upper level undergraduate course, and for fifth year students would teach their own upper 
level undergraduate course independently.  The teaching responsibilities for fourth year graduate students 
could be fulfilled in a number of ways, but all would receive experience in designing and administrating an 
advanced undergraduate course.  Possible uses of graduate teaching assistants could be 
 

• Teaching lab sections for the new undergraduate econometrics course 
• Teaching a parallel course to one taught by the faculty member, using the faculty syllabus and 

course design 
• Assisting in a large undergraduate course section not by teaching a discussion, but by helping 

design and grade work in the class and giving some portion of that terms lecture. 
 
 This fourth year assignment is designed to provide training to prepare a student to teach an 
independent class.  Our experience with graduate students simply going from teaching discussion 
sections to teaching their own independent new class suggests that students need this extra experience. 

Year in 
program 

Fellowships GTA 

First  3 4 
Second - 7 
Third - 7 
Fourth - 7 
Fifth 3 4 
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Limited Ability to Engage in Interdisciplinary Teaching 

 
 The plan represents course offerings to satisfy the required curriculum of our programs.  The 
College Strategic Plan calls for increased interdisciplinary teaching.    
  
 There would be considerable opportunity for interdisciplinary teaching if teaching resources were 
not stretched so thin.  There are economic history classes taught in the History Department that an 
economic historian might team teach, political economy classes taught in the Political Science department 
that an international economist might team teach, courses in decision theory in the Philosophy department 
or public choice in the Public Administration department that a game theorist might team teach.   
  
 The Spencer research library is home to one of the best collections of historic economics works in 
the country.  If the Department’s teaching resources are not stretched as thin, we may be able to develop 
some teaching expertise in the history of economic thought.  Scholars of the history of economic thought 
could be attracted to visit and serve as guest lecturers for such courses. This may promote some 
interdisciplinary teaching with History or with Philosophy 
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V. Strategic Planning 
 

 In 2006 the Department engaged in a strategic planning exercise as part of the development of a 
general strategic plan for the College of Liberal Arts and Sciences.   The result of this exercise is a general 
plan for faculty development, graduate student development and program planning.  This plan is designed 
to further both department goals as identified in the planning process and College goals as articulated in the 
College Strategic Plan.  

V.A. Department of Economics Strategic Plan 
 
 Identified in the Department’s 2006 strategic planning document, (included in the Appendix to 
this report), are the Department’s Mission, Strengths, Areas of Concern, and Goals.  The plans and policies 
that emerged from this exercise are designed to build on our Strengths and address the Areas of Concern so 
as to achieve our Goals.  In this report we provide a summary of these plans and policies and the progress 
that has been made to date.  This summary is organized by listing the Areas of Concern that were identified 
and discussing Department actions taken in response to those concerns. 

V.A.1. Faculty Development 
 
The first identified Area of Concern in the Department Strategic Planning document is:   
 

• The Department’s small size does not allow us to cover adequately many of the primary fields in 
economics.  Collaboration within specialties in economics is very important for research 
productivity, but overspecialization in a few specialties would detract from the educational 
experience of our students. 

 
The Department’s Plan for faculty development followed from this concern.  
 

Faculty Development Plan 
 
 Our plan for the Ph.D. program must deal with the reality of our small size of about 20 faculty 
members.  We hope to grow some, but we cannot realistically plan for a faculty much larger than one-third 
to two thirds the size of most major research institutions.   A credible Ph.D. program must have faculty 
members who are expert in the core fields of Microeconomic Theory, Macroeconomics, and Econometrics. 
We must develop and maintain outstanding competence in these fields.  We must also offer some applied 
fields for student specialization.  Our plan to accomplish this, given our size, is to maintain specialty areas 
that have strong synergies with the core areas.  These are currently Monetary and Financial Economics and 
Applied Microeconomics.   
 

Core Fields 
 

 Theoretical Microeconomics.   The foundation for economic analysis lies in the decisions made 
at the level of individuals and firms.  Microeconomics provides a framework for analyzing decision making 
in economics but has also found applications in other social sciences as well.  In order for the Department 
of Economics to develop a strong foundation in microeconomics, we have founded the Oswald Chair in 
Microeconomics.  Bernard Cornet, the editor of the Journal of Mathematical Economics, holds the position. 
 Since the plan was developed an assistant professor of theoretical microeconomics has left the 
department and has been replaced with a new assistant professor of theoretical microeconomics. 
 
 Macroeconomics.  Macroeconomics deals with economic conditions in the aggregate and deals 
with topics such as inflation, unemployment, and economic growth.  Modern macroeconomic analysis 
employs models based on microeconomic analysis and analysis using state-of-the-art statistical techniques.  
The Department of Economics has founded the Oswald Chair in Macroeconomics in order to provide a 
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strong foundation in this field.  William Barnett, the editor of the journal Macroeconomic Dynamics, 
currently holds the Chair. 
 Since the plan was developed an assistant professor of theoretical microeconomics has left the 
department.  The Department is currently searching for new assistant professor of  macroeconomics. 
  
 Econometrics. The field of econometrics covers the statistical analysis of economic phenomenon.  
In addition to employing standard statistical analysis, the field of econometrics covers the development of 
new statistical techniques to deal with the unique types of problems that arise from analyzing economic 
data.  We see our strengths in Econometrics as an asset to other fields in the College as well as the 
university as a whole as a part of an initiative to enhance quantitative analysis.   
 The Department of Economics is currently searching for an Oswald Chair in Econometrics.  
 

Applied Fields 
 

 The Development Plan of the Department of Economics will proceed by strengthening areas that 
have strong synergies with the core fields.  This allows several faculty members to be serving both the core 
fields and the applied fields.  The areas of emphasis can be categorized into two broad fields: 
 
 Monetary and Financial Economics. The research in this field addresses important questions 
that deal with monetary policy and financial markets.  The field has strong theoretical and quantitative 
components and there are important synergies with all three of the Core areas.    
 The plan called for maintain the existing faculty strength in this field.  Recently an assistant 
professor member of this faculty group left the Department and we have initiated a search for a new 
assistant professor of Macroeconomics.  This is the same search mentioned above under Macroeconomics, 
illustrating the use of synergies between our core fields and applied areas.  
 
 Applied Microeconomics.  This is a name that has recently come to describe the increasingly 
interrelated and quantitatively oriented research carried out by economists working in the traditional fields 
of labor economics, public economics, industrial organization, international economics, environmental 
economics and other fields.  The research also crosses interdisciplinary lines, involving other social 
scientists, especially sociologists and political scientists and, more recently cognitive psychology.  There 
are very strong synergies between this field and theoretical microeconomics that provides the analytical 
foundation for applied research in microeconomics, and between this field and econometrics, which 
provides the statistical methodology for empirical research in this field.   
 When this plan was developed the Department faculty in this area included people in the fields of 
Labor Economics, Environmental Economics and International Trade.  
 The plan called for the continued development of the strength of this field.  As a result we added 
an assistant professor in the field of applied Labor Economics.   However, we have lost a person in applied 
International Trade.  We have requested a replacement position, but to date this request has not been 
approved, quite possibly because recent budget difficulties have greatly reduced faculty recruiting at the 
university.  The Department was unfortunate to experience two faculty departures during the budget crisis, 
when recruiting was all but halted.   

Other Faculty Development Priorities  
 International Economics.  Because of the strong emphasis of the College Strategic Plan on 
international studies and because of the demonstrated interest of our graduate students, the Department 
plans to maintain a teaching ability in the field of International Economics.   This is consistent with the 
above stated plan as our macro group has been involved in research and has offered courses in international 
finance.   An applied international trade person will fit well into the Applied Microeconomics group and a 
theoretical international trade person would fit well into the Theoretical Microeconomics group.   
 
 Behavioral Economics.  Because of the strong emphasis of the College Strategic Plan on 
interdisciplinary studies, and because of the Department’s interest to keep pace with important 
developments in the discipline, we have an interest in adding a faculty member in this area.  This is 
consistent with the above stated plan as an applied behavioral economist would fit well into the Applied 
Microeconomics group and a theoretical behavioral economist would fit well into the Theoretical 
Microeconomics group. 
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V.A.2.  Recruitment of Graduate Students 
 
 The second identified Area of Concern in the Department’s Strategic Planning Document is: 
 

• The number of qualified graduate students that the Department is able to recruit has increased 
somewhat in recent years, but is still well below that which is optimal for a highly effective 
graduate program.  

 
 Since 2006 considerable progress has been made toward the goal of increasing the number of 
graduate students in our program.   In 2006 Professor Comolli, who was then Director of Graduate Studies, 
initiated a more vigorous recruitment program.   Professor Asiedu became Director of Graduate Studies in 
2007 and she continued to elevate the effort with considerable success. 
 
 There have also been two major funding developments.   In 2007 the Department proposed to use 
private funds to support three GTA positions if the College would match with three additional GTA 
positions.  The College accepted this proposal and the result was an increase in the number of GTA 
positions from 24 to 30.  In 2008 the Department was one of three College departments to be awarded three 
Graduate Student Fellowships.  These Fellowships will fund three new Ph.D. students each year, in their 
first and fifth years.  The Department will fund these students in their second, third and fourth years with 
GTA positions, but the College has agreed to supplement the GTA salary of these student so that their GTA 
salary will not be less than their Fellowship stipend.  We are in the first year of this program and we were 
able to recruit three Ph.D. students who we would not have been able to compete for with our usual funding 
sources.   
 

V.A.3. Academic Characteristics of the Undergraduate Economics Majors 
 
The third identified Area of Concern in the Department’s Strategic Planning document is: 
 

• The current composition of our undergraduate population includes too many students who lack the 
background or motivation to be successful in our program.  Qualified admission to most, but not 
all, social sciences at the University has forced into economics, students who are better prepared 
and more highly motivated for other majors.  This composition is undermining the learning 
experience of students who are motivated and prepared, while prompting faculty to weaken course 
rigor.   

 
 While this phenomenon remains an important concern, both the Department and the College have 
taken important steps to address it.    
 
 The Department has instituted additional structure in the undergraduate degree requirements in an 
attempt to better prepare economics majors.  These program modifications are described in Section II.C.6 
of this Report. 
 
 The College has now approved a new Bachelors of General Studies program that will not require 
its candidates to major in a particular discipline.  This may alleviate the problems that have been caused by 
unprepared and unmotivated students seeking economics degrees.   The College has also indicated a 
willingness to consider admission requirements for the degree programs that do have a major.  The 
Department is now considering the possibility of such requirements. 
 

V.A.4. Temporary and Undesirable Practices in Response to High Student 
Demand 

 
• The Department has among the highest SCH per FTE ratios in the University.  The high demand 

for economics courses from inside and outside the major severely limits our flexibility to allocate 
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department resources.  The Department must engage in a variety of temporary and unsustainable 
measures in order to avoid turning away large number of students who need economics courses for 
their degree programs. 

 
 As discussed in Section IV.A of this Report, the Department of Economics shoulders a very high 
teaching burden in relation to the number of faculty members.   The Department makes every effort to 
provide the best programs possible given its teaching resources.  We hope that further amelioration of this 
concern will come in the form of increased teaching resources.   However some improvement could come 
without budgetary impact. 
 
 In attempting to make best use of teaching resources that are available, the Department must 
expend considerable administrative resources in dealing with bureaucracy that results from centralized 
management of those resources.  More importantly, the results are far less efficient than those that could be 
achieved by management within the Department.  This problems involves both GTA teaching and the 
teaching of temporary Lecturers.  As discussed in Sections II.E.10 and IV.B.3 of this report that 
Department is experimenting with the use of GTAs to teach upper division undergraduate courses.  
However, we have not yet resolved issues with the College administration that seeks to enforce policies that 
may make this difficult or impossible.  With regard to temporary Lecturers the issue has been flexibility in 
salary.  The College has a salary scale for Lecturers that is uniform across all disciplines.  This is the case 
in spite of the fact that faculty salaries different significantly by discipline.  Enforcement of this scale has 
reduced the flexibility we have had in putting the teaching budget we have to best use. 
 
 

V.B. College Strategic Plan 
 
 During the 2006-07 academic year, the College developed a 12 Point Strategic Plan.  This may be 
found in the Appendix.  It is important that the Department development plans are consistent with the goals 
of the College.   Fortunately the goals of the Department and the goals of the College are quite consistent.  
Below we list 5 of the 12 points in the College plan that are particularly closely related to Department 
goals.  
 
 

• Undergraduates are the heart and soul of the College of Liberal Arts and Sciences.  We prepare 
students for a variety of future experiences that emphasize adaptability to change, problem 
solving, creativity, and basic skills in a variety of important areas.  To enhance the undergraduate 
experience here at KU, the College will promote the development of interdisciplinary and cross-
cutting courses and programs that reflect the current world and the interests of our students. 

  
 Undergraduate economics majors are very heavily involved in interdisciplinary studies.  Many 
economics majors have a second major in mathematics or in one of the other social sciences.   
 
 One of the first tactics employed by the College to achieve this goal is the creation of a Center for 
Data Analysis in the social sciences.  The strategic plan of the Department calls for strength in 
econometrics and in the applied fields that make heavy use of econometrics.  In this regard our plan meshes 
very well with the College goal. 
 
 The College International Studies program is a cross-disciplinary program that makes heavy use of 
economics courses.  Thus the Department plan to maintain expertise and course offerings in International 
Economics is consistent with the College goal. 
 
 
 

• Graduate students make important contributions to the research and teaching missions of KU.  
They are the next generation of scholars who will make research and teaching contributions for 
many years to come.  The College will enhance graduate studies at KU through strategic program 
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development, especially in interdisciplinary areas of study, and through increased support for 
graduate students. 

 
 The Department had identified increased support for graduate students as a strategic goal before 
the College strategic planning exercise took place.  Our goal meshed extremely well with the College plan 
and this has already paid considerable dividends.  The Department and the College has entered a matching 
agreement to increase the number of GTA positions by 25%.   The College has provided additional support 
by their endorsement of the Department as a beneficiary  of the new Graduate Fellowships Fellowship 
program. 
 
 
 

• It is increasingly important that we recognize that our future as a society is highly dependent on 
our understanding of the world and the roles that our country, state, and institution play in 
international and global matters. The College will increase our efforts to enhance our standing in 
International and Global Studies through strategic investments and the formation of an 
administrative unit within the College to oversee and coordinate our research and teaching in this 
important area. 

 
 As indicated in it own strategic plan the Department is committed to offering a broad curriculum 
in the study of the World Economy and the Economics of Globalization.  The Department has introduced a 
new freshman level course in the Economics of Globalization.  Unfortunately,  our progress in this regard 
has been temporarily slowed by the departure of an International Trade economist, who we have not yet 
replaced.   
 
 
 

• As technology and computing power have improved over the years, a number of new tools and 
approaches are available to manage, analyze, and interpret quantitative and qualitative data, 
especially data collected in the social and behavioral sciences.  To succeed, it is important that our 
students be exposed to the latest research and analysis methods available and that our researchers 
have access to these tools and approaches.  The College will enhance social and behavioral 
sciences research methods and data analysis opportunities for faculty and students. 

 
 The Department has recently added an econometrics course requirement to the B.A and B.G.S. 
curriculum, and thus is moving in the direction suggested by this College strategic goal. 
 
 
 
• The university community should reflect the diversity of our society in general.  The College is 

committed to increasing the diversity of our faculty, students and staff. 
 
 The Department adds considerably to the diversity of faculty and students at the University.   This 
diversity comes largely from the ethnic, racial and cultural diversity of the international students and 
faculty in economics.  We currently have students and faculty from roughly 30 different countries and 
every continent except for Australia.     
 
 
 

• Much of the exciting research and teaching conducted at universities around the world involve 
new approaches to the study of existing disciplines and new areas of study that are at the 
intersection of traditional departments and programs.  The College will promote and enhance 
innovative research and teaching in the humanities, social sciences, and natural and 
mathematical sciences, especially research and teaching that is interdisciplinary and 
multidisciplinary in nature. 
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 The Department hopes to one day add to interdisciplinary research at the University by the 
addition of a Behavioral Economist.  Behavioral Economics is a area of new and important research within 
Economics and it draws in a significant way on research conducted in other areas, particularly Psychology.  
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