
Executive Summary 
 
Mission 
 

Since its 2004 program review, the Department has been transformed from Human 
Development and Family Life (HDFL) to Applied Behavioral Science (ABS). Its mission 
remains the same, but its programs are more focused and stronger. Its mission is “to promote 
individual, family, and community development through the integration of teaching, research, 
and public service.” For this, it offers B.A., B.G.S, M.A., and Ph.D. degrees in Lawrence, and a 
joint Ph.D./Master’s of Public Health degree in Lawrence and at the KU Medical Center. 
 
Faculty 
 

As of 2012, the Department has 11 faculty members in 8.95 full-time equivalent 
positions, less the five affiliated faculty members in the Clinical Child Psychology Program, 
which was independently reviewed. The ABS faculty members have received numerous teaching 
and advising awards, both locally (e.g., Kemper Awards for Teaching Excellence) and nationally 
(e.g., Phi Beta Delta Outstanding International Educator Award). They have received numerous 
research and service awards, again locally (e.g., Steeples Service to Kansas Award) and 
nationally (e.g., American Rehabilitation Counseling Association). In FY 2010, they had over 
$13 million in external grant support for their research and service, more than any department in 
the College’s Division of Social and Behavioral Sciences.  
 
Bachelor’s Degrees (B.A., B.G.S.) 

 
The Department’s undergraduate mission is to teach students to “understand behavior and 

solve societal problems through evidence-based practice and critical thinking.” In 2004, ABS 
made its research methods course a requirement (ABSC 304) and added a required capstone 
course (ABSC 509). With over 200 majors, ABS is the fifth largest of the 11 majors in the Social 
and Behavioral Sciences and the twelfth largest of the College’s 39 majors. The 33-hour major 
requires a specialization in one of six areas: Adults with Disabilities, Basic Research and 
Conceptual Foundations, Community Health and Development, Early Childhood Autism, 
Organizational Behavioral Management, and Youth Development and Juvenile Justice. A two-
semester practicum in these areas integrates coursework with applications, research, and service 
with populations, agencies, and settings where students may find future employment. The 
practicum makes the major unique. As the 2011-2012 External Review Report noted, “The 
undergraduate major in ABS provides a set of practicum training experiences that are unrivaled 
in intensity and involvement at most universities...” In addition, ABS offers a program in which 
majors may become Board Certified Assistant Behavior Analysts®. This meets state and national 
needs and advances their careers. The Department has lost faculty members who taught large 
courses, which reduced its student credit hour production. However, it remains integrally 
involved in University by offering a minor for non-majors, which can be adapted for each 
specialty area; courses in KU’s Honors Program; and courses for the College’s Certification in 
Service Learning, Research Experience Program, Global Awareness Program, and major and 
minor in Global and International Studies.  
 



Master’s Degree (M.A. in Applied Behavioral Science) 
 

The Department’s M.A. degree is part of the Ph.D. degree program, not a terminal degree 
in itself. The M.A. is, nonetheless, accredited by ABAI and offers a program in which students 
may become Board Certified Behavior Analysts®. ABS also offers a Graduate Certificate in 
Community Health and Development. 

 
Doctoral Degree (Ph.D. in Behavioral Psychology)  
 

The Department’s graduate mission is to educate and train “scientist-practitioners and 
researchers in the discovery and production, translation and application, and communication of 
knowledge in the behavioral sciences for understanding and solving problems of societal 
importance.” In 2004, ABS increased its doctoral requirements from three to eight courses, some 
of them new (e.g., a course on ethics, practicum courses), and added professional presentation 
requirements. With over 40 doctoral students, the program is the fourth largest of the 11 doctoral 
programs in the Social and Behavioral Sciences and the twelfth largest of the College’s 42 
programs. A recent increase in years-to-degree is due to HDFL students completing their 
degrees, not those originally admitted to ABS. As for the faculty, the External Review Report 
noted that “Over recent years, the Department has hired an energetic group of young faculty who 
are committed to the ABS Department and provide exceptional mentoring for graduate students.” 
As for external grant funding, the Report noted, “The ABS Department has a superb record of 
external funding from federal, state and local sources, largely for application-based research and 
service. This speaks to the relevance and efficacy of the application work that is emanating from 
ABS.” The graduate programs are rated high “very good.” 
 
Changes as a Result of the Review Process 
 

The External Review Report identified strengths to be maintained: (a) keeping the 
“expense” of the undergraduate practicums in line with faculty members’ time and effort – the 
program accepts the expense, but will review the challenge; (b) making undergraduate advising 
more equitable across faculty members – now a charge to the Undergraduate Studies Committee; 
(c) integrating ABS’s affiliated sites with the on-campus program -- adjunct faculty members 
will give department-wide colloquia; and (d) maintaining basic and translational science – just 
accomplished with a 2012 hire. The Report also identified weaknesses to be addressed: (a) 
ensuring that ABSC 100 is represented in the new core curriculum – this is being planned; (b) 
becoming more visible – ABS created a new website, will develop recruitment flyers, and will 
pursue Open Access; (c) surveying the undergraduate and graduate alumni about its effectiveness 
-- the chairperson made this a 2012 administrative goal; and (d) filling the “gap in mid-level 
[Department] leadership” – the chairperson is enhancing faculty leadership, but the gap is 
intractable without targeted hires.  
 
Overall Evaluation  
 

TBD 
 



Highlights 
 

The Department of Applied Behavioral Science is based in a science of behavior, 
committed to rigorous standards of experimental proof, and dedicated to advancing the science 
and standards to solve problems of social relevance across the lifespan, individuals and 
communities, and the state, the nation, and the world. It offers B.A. and B.G.S, degrees and a 
minor on the Lawrence campus, M.A. and Ph.D. degrees in Lawrence, and a joint Ph.D./Master’s 
of Public Health degree in Lawrence and at the KU Medical Center. 
 

• The Department’s major has a supervised two-semester practicum that addresses societal 
problems in research, clinical, educational, and community settings. 
 

• The Department offers programs in which undergraduate and graduate students may 
become Board Certified Behavior Analysts, which meets state and national needs and 
advances students’ careers.   
 

• The Department’s M.A. and Ph.D. programs are both accredited by the Association for 
Behavior Analysis International (ABAI).  

 
• The Department has received ABAI’s Award for Enduring Programmatic Contributions. 

 
• The Department offers state-of-the-art programs in autism – the Kansas Early Autism 

Program and the Little Steps Applied Behavior Analysis Early Intervention Program.  
 

• The Department’s award-winning research and training program in Kansas City, KS, 
prevents delays in children’s educational and social development from becoming 
disabilities – the Juniper Gardens Children’s Project. 

 
• The Department works with the Douglas County Courthouse to retain truant youth in 

their schools and with their families – the Truancy Prevention and Diversion Program. 
 

• The Department’s nationally acclaimed program in Lawrence advances independent 
living for people with physical disabilities -- the Research and Training Center on 
Independent Living. 

 
• Department faculty members have created the Community Tool Box, the world’s largest 

free resource for building healthy communities. It is used by over 350,000 people in over 
200 countries – the Work Group for Community Health and Development. 

 
• The Department has new programs in applied behavioral pharmacology, behavioral 

community psychology, behavioral economics, and organization behavioral management. 
 

• In FY 2010, the Department’s faculty members were awarded over $13 million in 
external funding to support their local, national, and global research and service, more 
than any department in KU’s division of Social and Behavioral Sciences.  
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Note 
 
This document reflects the efforts of the department’s faculty members, staff members, and 
Graduate Student Organization members as a whole. Correspondence may be sent to Edward K. 
Morris, chairperson, Department of Applied Behavioral Science, 4020 Dole Center for Human 
Development, University of Kansas, 1000 Sunnyside Avenue, Lawrence, KS 66045. Phone: 
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DEPARTMENT OF APPLIED BEHAVIORAL SCIENCE 
 

SELF-STUDY REPORT 
 

The Department of Applied Behavior Science is housed, administratively, in the College 
of Liberal Arts and Sciences at the University of Kansas and, physically, in the Dole Human 
Development Center. It comprises 16 regular faculty members in 11.35 full-time equivalent 
positions, 55 adjunct and courtesy faculty members, more than 200 undergraduate majors, and 
over 40 doctoral students. Its stated mission is to “promote individual, family, and community 
development through the integration of teaching, research, and public service.” What makes the 
Department unique is its foundation in a science of behavior, dedication to rigorous standards of 
proof, and applications of the science and standards to solving socially relevant problems. Rigor 
and relevance, together, are the Department’s hallmark in taking knowledge to practice.   
 

Background and Context 
 

The Department’s long past lies in the founding of KU’s Department of Home 
Economics in 1910, which was transformed in 1964 into the Department of Human Development 
and Family Life -- an applied behavioral science department.1 Its research informed KU’s 
Bureau of Child Research, now part of the Life Span Institute (LSI), and was informed by the 
developmental and biobehavoral sciences. In 1968, its faculty members founded the field’s 
premier research journal, the Journal of Applied Behavior Analysis and the Department grew 
large and famously successful. In 1990, it moved into the Dole Human Development Center, 
funded, in part, in recognition of its achievements. In 2000, it had over 25 faculty members and 
200 graduate students, and received the Award from the Association for Behavior Analysis 
International (ABAI) for Enduring Programmatic Contributions. However, its mission became 
blurred within an increasingly eclectic faculty, so the Department re-established what made it 
unique. Between 2001 and 2004, it bolstered the undergraduate curriculum and made over the 
graduate program, the latter according to ABAI’s accreditation standards. In 2004, it became the 
Department of Applied Behavioral Science.  

 
Today, the Self-Study and site visit occur in the context of the University’s involvement, 

deeply and broadly, in strategic planning for undergraduate and graduate education, research and 
engaged scholarship, faculty development, and sustainability, as well as in programs to assess 
and improve “Learner Outcomes.” These are described in the College’s 2007 Planning for 
Excellence and the Provost’s 2012-2117 Strategic Plan (see Additional Materials, Tab A). The 
Department embraces the university’s aspirations. They are integral to our own mission. 

 
The Self-Study 

 
In preparation for the Self-Study, the Department spent the greater part of two faculty 

meetings, and part of a third, discussing our aspirations, visions, missions, and objectives, 
organized around three topics: (a) the strengths, practices, policies, and procedures we wished to 
retain; (b) those we sought to strengthen and improve; and (c) future directions. The first two 
resulted in more than a dozen items each; the third became an unwritten affirmation of and 
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elaboration on what we sought to strengthen and improve (see Additional Materials, Tab B). As 
for what the Department wishes to retain, these are, in part, what makes it unique, for instance, a 
curriculum based in behavioral science, strong undergraduate advising, dedication to service 
learning (see Strategy1-D for Goal 1 in the Provost’s Strategic Plan), diversity in our 
undergraduate specialty areas, undergraduate practicum requirements (see Strategy1-D for Goal 
1 in the Provost’s Strategic Plan), opportunities for undergraduate and graduate research and 
training in a variety of programs and centers, research and intervention graduate practicums, and 
graduate admissions by individual faculty members.  

 
As for what the Department wishes to improve and strengthen, these include the 

integration of our undergraduate and graduate students in research and training, reviving 
previous areas of teaching and research across the lifespan (e.g., independent living, behavioral 
gerontology; see Goal 3 in the Provost’s Strategic Plan), collaboration across research and 
training centers, graduate student funding, and public relations concerning the Department’s 
contributions to the College, University, and State of Kansas. As for our future directions and 
planning for them, and their challenges, these are addressed throughout the Self-Study in italics. 
As for the Self-Study, itself, it is organized by our governance and administration; teaching, 
research, and service; plans for faculty hiring; and a conclusion.   

 
GOVERNANCE AND ADMINISTRATION 

 
The Department embraces shared governance. Faculty members and members of the 

Graduate Student Organization (GSO) serve and vote on any committee, except where prohibited 
by University regulations. Department governance consists of the Chairperson, the Director of 
the Child Development Center (CDC), Co-Directors of the Graduate Program, Co-Directors of 
the Undergraduate Program, and chairs of the department’s standing committees. They are 
responsible for advancing their center and committee responsibilities and duties, policies and 
procedures, and decisions regarding them. Decisions that affect the Department’s governance 
and administration as a whole, its policies and procedures, and its personnel become 
recommendations to the full faculty. At faculty meetings, the faculty and GSO members consider 
the recommendations and the faculty members decide on them or make new policies and 
procedures by a majority vote of the department’s eligible faculty members.  
 

Recent challenges and planning: In assuming his position in 2000, the Chairperson 
welcomed a governance structure that included the Child Development Center and its 
Director. However, the Department had no program directors. So, in 2009, he elevated 
the position of the Chair of the Graduate Curriculum Committee to a Director (now co-
directors) of the Graduate Program and its Graduate Studies Committee. In 2011, he 
elevated the position of the Chair of the Undergraduate Curriculum Committee to a 
Director (now co-directors) of the Undergraduate Program and its Undergraduate 
Studies and Advising Committee. This acknowledges the significant roles they play in the 
department’s governance and administration (see Additional Materials, Tab C).   

 
Ultimately, the Chairperson is responsible for the Department’s governance and 

administration, and its leadership. He convenes and chairs faculty meetings that are scheduled 
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the first Friday of each semester, the first Friday of each month during the semester, and as 
needed during the summer. He chairs the department’s Faculty Performance Review Committee, 
Faculty Development Committee (e.g., promotion and tenure), and the Faculty Mentor 
Committee [new in 2011]. And, he is responsible for the Department’s faculty and staff merit 
salary increases, space allocations, budget, calendar, and periodic News and Notes to the faculty, 
staff, students, and friends of the Department.   

 
Faculty Leadership 

 
The Department has a gap in mid-level leadership. It has no recently promoted full 

professors and just one associate professor. When the Chairperson’s term expires in 2015, only 
three junior faculty members will have been tenured and promoted, one of them in the CCPP. As 
excellent as they are, this would be an inauspicious time for them to assume the Chairperson’s 
position. Nonetheless, the Chairperson is loath to die in reappointment. To assist the Department 
with this gap, the College has allowed our current faculty search to include tenured associate 
professors. However, they will not likely be motivated to become the Chairperson by 2015.   

 
Future challenges and planning:  Although the gap seems intractable, the Chairperson 
is still developing faculty leadership. He has (a) enhanced the Faculty Mentorship 
Program (see the Faculty Mentor Committee [new in 2011]; (b) placed junior faculty 
members in director positions, with their consent (i.e., as program directors); and (c) 
consulted with them about the future of the Department and their service as its 
Chairperson. He also circulates the Chronicle of Higher Education among them. Other 
means of developing leadership could include (a) having junior faculty members assume 
the Chairperson’s position for his two-month summer appointment and (b) having them 
serve as an Associate Chairperson. Future means include having (a) them serve as an 
Associate Chairperson, should the Chairperson accept another, briefer, term or (b) the 
Chairperson serve, for a brief additional term, as an Associate Chairperson for a junior 
faculty member who assumes the position.  

 
Administration 

 
The Department’s administration includes the Child Development Center, 11 standing 

committees, one Ad Hoc committee, and the Graduate Student Organization. 
 
Child Development Center  
 

The Child Development Center is home to the Sunnyside Toddler Program, the Educare I 
and II programs for typically developing children and children with developmental disabilities, 
the Kansas Early Autism Program, and the Little Steps ABA Early Intervention Program for 
severe problem behavior. Its Director oversees the CDC’s budget and administration, the latter 
with a Program Administrator, two half-time Assistant Program Administrators, and three 
faculty members. Collectively, they contribute to the Department’s undergraduate and graduate 
education and training in early childhood and intervention, programs of empirical research, and 
services to children, parents, and the community (see Additional Materials, Tab D).  
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Future challenges and planning: In May, 2011, the CDC Director and its faculty and 
staff members undertook a self-study of the CDC’s future directions in research and 
service. The directions include: (a) reducing obesity, bullying (verbal, physical, 
emotional), and problem behavior (e.g., by teaching childcare workers and public school 
teachers effective strategies, redesigning environments); (b) evaluating the effects of 
problem behavior on skill acquisition and vice versa; (c) expanding early intervention for 
children with autism (e.g., best strategies, parent and teacher training, integration into 
public schools); (d) increasing outpatient services to assess severe problem behaviors; 
(e) assessing severe problem behaviors via teleconferencing in rural areas; and (f) 
offering CDC research sites to faculty members inside and outside the Department (e.g., 
for observations, parent and staff training) (see Goal 3 in the Provost’s Strategic Plan). 

 
Standing Committees 
 

The Department’s 11 standing committees include an Alumni and Endowment 
Committee [new in 2005], Animal Care Committee, Awards Committee [new in 2006], Faculty 
Development Committee (a.k.a. Promotion and Tenure Committee), Faculty Mentor Committee 
[new in 2011], Faculty Performance Review Committee, Graduate Studies Committee, Honors 
Program Committee, Minority Recruitment and Graduate Admissions Committee, 
Undergraduate Studies and Advising Committee, and Web Site Committee [new in 2009]. For 
their composition, responsibilities, and duties, see Additional Materials, Tab E.    
 
Ad Hoc Committee on the Department’s 50th Anniversary [established in 2008] 
 

Future challenges and planning. This committee is reviewing the feasibility of 
celebrating the Department’s 50th anniversary of its1964 founding. The celebration might 
include a day-long conference and a reunion that evening, likely in the fall of 2014.The 
Committee would work with the University’s upcoming capital campaign -- “KU First” – 
to enhance the Department’s fund raising through this effort. 

 
Graduate Student Organization 
 

The GSO comprises the five students who receive the most votes in an election held each 
spring. The members then select a president, vice-president, secretary, treasurer, and events 
coordinator from among themselves. One of them is also the Department’s representative to 
ABAI’s Student Committee. The GSO’s main responsibility is to represent the graduate students 
at the Department’s faculty and committee meetings. It also manages the Department’s library 
(e.g., inventory), undertakes special projects (e.g., poster sessions, picnics), and raises funds for 
these projects (e.g., by selling ABS shirts).  

 
Future challenges and planning: The Department desires a comparable organization 
for its majors – an Undergraduate Student Organization (UGSO). It would represent the 
undergraduate students’ interests at the Department’s faculty and committee meetings. In 
addition, the students would be ambassadors to other programs in the University and at 
the meetings of the field’s state, regional, and national organizations. UGSO service 
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would advance the majors’ integration with graduate students and faculty members, and 
allow the latters’ recommendations for jobs and graduate school to be more meaningful.  

 
Support Staff 

 
The Department has four classes of support staff: (a) University Support Staff: three 

Administrative Associate Senior staff members, an Accountant, and a Food Service Worker for 
the CDC; (b) Unclassified Support Staff: an Information Resource Manager assigned to the Dole 
Human Development Center as a whole; (c) Student Support Staff: undergraduate students for 45 
hours a week; and (d) University Professional Staff: five staff members who work for centers 
and groups within the Department (e.g., the CDC; see Additional Materials, Tab F).  

 
Faculty Members 

 
The Department’s regular faculty members are listed below, along with their appointment 

levels, degree programs and graduation dates; years in the department and in rank; percent 
department full-time equivalent (FTE); percent differential allocation of effort (DAE) across 
teaching, research, and service; major administrative positions; primary course responsibilities; 
and areas of research and scholarship (for more complete descriptions, see the Individual Faculty 
Statements and faculty vitas in Part 2 of the Self-Study).2  

 
DiGennaro Reed, Florence (Flo) D. Assistant Professor. Department of Psychology, 

School Psychology Program, Syracuse University, 2006. Year in the department and rank: 
second. 100% FTE. 40-40-20 DAE Administration: Co-Director, Graduate Studies. Courses: 
ABSC 160, 486, 735, practicums. Research: Staff training, treatment integrity, performance and 
organizational behavior management. 
 

Dozier, Claudia L. Assistant Professor. Department of Psychology, Behavior Analysis 
Program, University of Florida, 2006. Year in the department and rank: fifth. 100% FTE. 40-40-
20 DAE. Administration: Co-Director, Undergraduate Studies. Courses: ABSC 308, ABSC 805, 
ABSC 890, practicum. Research: Early childhood education and intervention with typically 
developing children and children diagnosed with autism and other developmental disabilities. 
 

Fawcett, Stephen (Steve) B. Professor and Kansas Health Foundation Distinguished 
Professor. Department of Human Development and Family Life, University of Kansas, 1974. 
35% FTE. 40-40-20 DAE. Years in department: 36. Administration: Director, Work Group for 
Community Health and Development. Courses: ABSC 310/311, 710, 861. Research: 
Understanding and improving how communities create conditions for health and development.   
 

Fite, Paula J. Assistant Professor, CCPP. Department of Psychology, Clinical Program, 
State University of New York at Buffalo, 2007. Years in the department: first; year in rank: 
fourth. 50% FTE. 40-40-20 DAE. Courses: ABSC/PSYC 632. Research: Development of child 
problem behavior.  
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Greenwood, Charles (Charlie) R. Professor. Department of Educational Psychology, 
University of Utah, 1972. Years in department: 33. 10% FTE. 20-60-20 DAE. Administration: 
Co-Director, Juniper Gardens Children’s Project, KC, KS. Courses: ABSC 725. Research: 
Changing the environments of children and youth to improve their development. 

 
Jackson, Yolanda (Yo) Associate Professor, CCPP. Department of Psychology, Clinical 

Child Program, University of Alabama, 1995. 50% FTE. 40-40-20 DAE. Years in the 
department: 17; year in rank: 9th. Administration: Associate Director, KU Child and Family 
Services Clinic. Courses: ABSC/PSYC 535, 632. Research:  Development of resilience for youth 
exposed to trauma. 

 
Morris, Edward (Ed) K. Professor. Department of Psychology, Developmental 

Psychology Program, University of Illinois, 1976. Years in department: 36. 100% FTE. 20-20-60 
DAE. Administration: Department chairperson. Courses: ABSC 798, 921, 931, 981. Research: 
Historical, scientific, and conceptual foundations of behavior analysis. 

 
Neidert, Pamela (Pam) L. Assistant Professor. Department of Psychology, Behavior 

Analysis Program, University of Florida, 2007.Year in the department and rank: fourth. 100% 
FTE. 40-40-20 DAE. Administration: Co-Director, Undergraduate Studies. Courses: ABSC 444, 
735, practicum. Research: Early childhood education; developmental disabilities; early 
intervention; prevention, assessment, and treatment of severe problem behavior. 
 

Reed, Derek D. Assistant Professor. Department of Psychology, School Psychology 
Program, Syracuse University, 2008. Year in the department and rank: second. 100% FTE. 40-
40-20 DAE. Administration: Co-Director, Graduate Studies. Courses: ABSC 100/101, 509, 
practicums. Research: Behavioral economics of choice, environmental sustainability. 
 

Roberts, Michael C. Professor, CCPP. Department of Psychology, Clinical Program, 
Purdue University, 1978. Years in department: 20. 50% FTE. 20-20-60 DAE. Administration: 
Director, Clinical Child Psychology Program. Courses: ABSC/PSYC 565, 632, 705, 815. 
Research: Pediatric and clinical child psychology; program evaluation; international 
classification of diseases. 
 

Sheldon, Jan B. Professor. Department of Human Development and Family Life, 
Developmental and Child Psychology Program, University of Kansas, 1974. Juris Doctorate, 
University of Kansas, 1977. 100% FTE. 50-30-20 DAE. Years in department: 34. 
Administration: Director, Child Development Center. Courses: ABSC 304, 410, 560, practicum. 
Research: Developmental disabilities, legal and ethical issues. 
 

Sherman, James (Jim) A. Professor. Department of Psychology, University of 
Washington, 1964, 100% FTE. 60-20-20 DAE. Years in department: 42. Administration: 
Department chairperson, 1975-2000. Courses: ABSC 304, 350, 796, practicum. Research: 
Implementation of “best practices” in community programs for people with developmental and 
intellectual disabilities.  
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Steele, Ric G. Professor, CCPP. Department of Psychology, Clinical Program, University 
of Georgia, 1998. Years in department: 11. 50% FTE. 40-40-20 DAE. Administration: Associate 
Director of CCPP Clinical Training; Chair, ABS Undergraduate Honors Committee. Courses: 
ABSC/PSYC 535, 565, 632, 705. Research: obesity/ weight-related health, health promotion and 
maintenance in children and families, pediatric and clinical child psychology.  

 
Vernberg, Eric M. Professor, CCPP. Department of Psychology, Clinical Program, 

University of Virginia, 1988. Years in department: 19. 50% FTE. 40-40-20 DAE. 
Administration: Director, KU Child and Family Services Clinic. Courses: ABSC/PSYC 535, 
626. Research: Psychological impact of terrorism, disasters, and violence on children and 
adolescents; peer relationships; development and dissemination of evidence-based clinical 
interventions. 
 

Watson-Thompson, Jomella Assistant Professor. Department of Applied Behavioral 
Science, Community Health and Development Program, University of Kansas, 2007, 100% FTE, 
40-40-20 DAE. Year in the department and rank: second. Administration: Associate Director of 
Work Group for Community Health and Development. Courses: ABSC 310/311, practicum. 
Research: Behavioral community psychology, positive youth development, drug prevention. 
 

White, Glen W. Professor. Department of Human Development and Family Life, 
Community Health and Development Program, University of Kansas, 1991. 50% FTE. 40-40-20 
DAE. Years in the department: 20. Administration: Director, Research and Training Center on 
Independent Living; Chair; Awards Committee. Courses: ABSC 150/151, 841. Research: 
Applied behavior analysis, community psychology, disability studies. 
 

Current challenges and planning: Consistent with Goal 5 of the University’s Strategic 
Plan, the Department desires greater faculty diversity. Of our current members, nine are 
men, seven are women. Of the men, one is a person with a severe disability. Of the 
women, one is African-American/German and one is African-American. The latter was 
hired in 2009 through the Provost Office’s Bridge Program, which provides interim 
funding to units for hiring members of underrepresented groups. The Department has 
explored using this Program to hire other faculty members(see Strategy 5-D for Goal 5 in 
the Provost’s Strategic Plan). 

 
Clinical Child Psychology Program 
 

Five of the Department’s faculty members -- Professors Fite, Jackson, Roberts, Steele, 
and Vernberg -- hold joint appointments in the Department of Psychology as members of an 
independent graduate training program – the Clinical Child Psychology Program. They are 
valued members of the Department, have voting rights at all meetings, chair and serve on 
department committees, teach highly regarded upper-level undergraduate elective courses and 
some graduate courses, and conduct research consistent with the Department’s mission (see 
Additional Materials, Tab G).3 
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Courtesy and Adjunct Faculty Members 
 

The Department has 24 courtesy faculty members with appointments in the university 
and 31 adjunct faculty members with appointments outside the university. They consult and 
collaborate with the Department’s faculty members in research and grant writing, and work with 
undergraduate and graduate students -- advising them, serving on their committees, and 
providing research sites. They enrich the Department’s teaching and advising, research and 
scholarship, and service. They contribute interdisciplinary perspectives to our work. And, they 
add national and international insights (see Additional Materials, Tab H).  

 
TEACHING AND ADVISING 

 
Undergraduate Program 

 
The department’s undergraduate mission is to teach students to understand behavior and 

solve societal problems through evidence-based practice and critical thinking (University of 
Kansas Undergraduate Catalog, 2008-2010, p. 74). For this, Department offers 33-hour 
Bachelor of Arts and a Bachelor of General Studies degrees in six specialty areas (and options 
within them). These areas are Adults with Disabilities, Basic Research and Conceptual 
Foundations (with options in either), Community Health and Development, Early Childhood 
(with options in education and intervention, autism, and research), Organizational Behavioral 
Management, and Youth Development and Juvenile Justice.  Introductory and core courses 
provide instruction in the basic principles of behavior, applied procedures and programs, 
research methods, and conceptual foundations. Specialty area and elective courses provide 
instruction in the individual, social, community, and cultural contexts in which interventions and 
prevention take place. A capstone practicum integrates the coursework with applications and 
research in the specialty areas. It provides supervised, hands-on training with populations, 
agencies, and settings similar to those where students may work and serve upon graduation. It 
also provides professional training (e.g., responsibility, collegiality). This requirement makes our 
major unique in the College. For a full description of the major, see the Undergraduate 
Handbook in Additional Materials, Tab I.  
 
Program Profiles 
 

Admissions [new in 2011]. The Department has an admission’s requirement that 
establishes a minimum level of ability and interest to pursue the major: a cumulative GPA of 2.3 
or higher in ABSC 100, our introductory course, and in ABSC 304, a core course (see below). 
To date, 38 students have applied to the major; 36 (95%) have been admitted. Between fall 2001 
and fall 2010, the Department’s mean junior/senior-level comprehensive ACT score was 22, 
which increased from 21.6 to 22.6 over this time. The mean ACT scores in the College, the 
College’s Division of Social and Behavioral Sciences, and Psychology Department are 24.8, 
24.0, and 24.6, respectively. The Department’s is lower, in part, because we draw majors from 
students unable to meet the admissions requirements of other departments and colleges (e.g., 
psychology, education). Although we desire well-prepared students, we accept the challenge of 
educating those who are not (see Strategy 1-B for Goal 1 of the Provost’s Strategic Plan). For the 
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ACT scores and most other data reported in this Self-Study, see the College’s Administrative 
Information Management System (AIMS) Report in Additional Materials, Tab J. 

 
Majors and GPAs. Between fall 2001 and fall 2010, the Department had a mean of 215 

majors a year. From the first three to the last three years of this period, the majors increased by 
2%, except for a high FY 2003 outlier, which made the increase 10%. However, relative to our 
FTE, the increase per faculty members was even higher -- 13%; the outlier made the increase 
22%. As for our student credit hour (SCH) production, it declined by 29% between FY 2002 and 
FY 2010, while our SCHs per FTE declined by 26%. These data, however, may be misleading. 
In fall, 2001, the Department had 19.4 FTE. If the reporting period began then, the SCHs per 
FTE increase 7.2% by fall, 2010. ABSC 160 Introduction to Child Behavior and Development is 
no longer the large service course it once was due to faculty losses, which in part explains some 
of these changes. In any event, last spring, we were the fifth largest of the 11 majors in the Social 
and Behavioral Sciences and the 12th largest of the College’s 39 majors. We also have 17 minors 
and 14 double majors.  

 
Among other relevant demographics across this period, the mean percent of our male 

majors was 13%. From the first three to the last three years of this period, this increased 10%. 
The mean percent of our minority majors was 14%, but increased to 20.8% last year. Last year’s 
respective means for the College, the Social and Behavioral Sciences, and the Psychology 
Department were 16.2%, 16.3%, and 17.9%. We were above them. The mean percent of our 
American Indian/Black/Hispanic majors was 11%, but increased to 12.8% last year. Last year’s 
means for the College, the Social and Behavioral Sciences, and the Psychology Department were 
9.9%, 11.1%, and 12.2%, respectively. We were above them, too. Our majors’ grade point 
average (GPA) is 2.80 in the College. The University’s GPA is 2.96; the College’s is 2.84.  

 
Degrees and time-to-degrees. Between FY 2001 and FY 2010, the Department 

graduated, on average, 80 majors a year. From the first three to the last three years of this period, 
the number increased by 6%. However, relative to our FTE, the increase per faculty member was 
25%. The faculty is working harder. The trends for the minority, American Indian/Black/ 
Hispanic, and male graduates were the same. As for our students’ time to degree, the mean and 
median were 5.0 and 4.5 years, respectively, with a median of 5.0 last year. The FY 2001 to FY 
2010 means in the College, the Social and Behavioral Sciences, and the Psychology Department 
were 5.0 each; their medians were 4.5, 4.5, and 4.3. The Department’s longer median years-to-
degree is likely due to the Department’s unfamiliarity to students [which we are seeking to 
redress (see below)]. Students find and begin our major later than do students in other 
departments. 

 
Faculty Profile 
 

Many faculty members have received prestigious undergraduate teaching awards. Indeed, 
half of them have received the coveted KU Kemper Award for Teaching Excellence. Among the 
others are the National Phi Beta Delta Outstanding International Educator Award, a Mortar 
Board Outstanding Educator Award, a Frank B. Morrison Teaching Award, and a Phi Beta Delta 
Outstanding International Educator Award. The 2010-2011 academic year course and instructor 



10 

 

mean ratings for our content courses were 4.17 and 4.40, respectively (where 5 = excellent); for 
cross-listed undergraduate and graduate content courses, the means were 4.46 and 4.54, 
respectively; for the practicum courses, they were 4.63 and 4.74.  
 
The Major 
 

Curriculum. The Department’s major requires (a) an introductory course: ABSC 
100/101 Introduction to Applied Behavioral Science [two non-applied behavioral science 
courses were removed as options in 2004.]; (b) three core courses: ABSC 304 Principles and 
Procedures of Behavior Modification and Therapy, ABSC 308 Research Methods and 
Applications [a new requirement in 2004], and ABSC 509 Contemporary Behavioral Science, a 
capstone course [a new course and new requirement in 2004, at which time a non-applied 
behavioral science course was removed as an option]; (c) specialty area courses and electives; 
and (d) two semesters of specialty area practicums that require a one-hour a week meeting and 
20 hours a week of hands-on training, supervised mainly by faculty members and graduate 
students. The introductory, core, and practicum courses are offered every semester. The specialty 
area and elective courses are offered at least once a year. ABSC 100, ABSC 160, and four 
practicums are offered every summer. Last summer, we began offering ABSC 308, which will 
help students graduate in four years. We will offer ABSC 444 Curriculum Development for 
Young Children, if enrollment permits.   

 
Specialty areas. The specialty areas and options are listed below, along with their faculty 

members (practicum supervisors in italics), the area’s interests for students, practicum sites, and 
career and graduate studies opportunities (see the Undergraduate Handbook for more detail).  

 
• Adults with Disabilities (Sheldon, Sherman). For students interested in people with 

developmental disabilities in the community. Practicum: Community Living 
Opportunities, Lawrence, KS. Careers: Residential, community, and vocational treatment 
and training programs. Graduate studies: Applied behavior analysis, special education. 

 
• Basic Research or Conceptual Foundations (D. Reed, Morris). For students interested 

in basic and applied research, and history and theory. Practicum: Research laboratories, 
libraries. Careers: Research and training centers. Graduate studies: Basic and applied 
behavior analysis (e.g., pharmacology, neuroscience), health, medicine.  

 
• Community Health and Development (Fawcett, Watson-Thompson, White). For 

students interested in building healthy communities (e.g., promoting health). Practicum: 
Local and state agencies (e.g., health departments, youth organizations). Careers: Public 
health, medicine, independent living, community service. Graduate studies: The same. 

 
• Early Childhood, with options in:  

 
o Early Childhood Education and Intervention (Dozier, Neidert, Sheldon). For 

students interested in young children and conditions that enhance their 
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development. Practicum: The preschool and toddler classrooms. Careers: 
Working with children in home, educational, community, therapeutic settings.   
 

o Early Childhood Autism Intervention (Dozier, Neidert, F. D. Reed, Sheldon, 
Sherman). For students interested in interventions for children with autism. 
Practicum: The Little Steps and KEAP programs. Careers: Therapists. Graduate 
studies: Applied behavior analysis in developmental disabilities.    

 
o Early Childhood Research (Dozier, Neidert). For students interested in research 

in early childhood. Practicum: the Department’s preschool and toddler 
classrooms. Careers: Research and training settings (e.g., Johns Hopkins). 
Graduate studies: Basic and applied behavior analysis, psychology, education.   

 
• Organizational Behavior Management (OBM) Research and Practice [new specialty 

area, Fall 2011]; F. DiGennaro Reed). For students interested in applications in business, 
industry, and human services. Practicum: Community organizations. Careers: OBM, 
business, consulting. Graduate studies: OBM, applied behavior analysis. 

 
• Youth Development and Juvenile Justice (Jackson, Sheldon, Steele, Vernberg). For 

students interested in youth development and juvenile justice. Practicum: Schools, Douglas 
County Youth Services and District Attorney’s Office. Careers: Probation, truancy, and 
treatment personnel. Graduate studies: Psychology, social welfare, delinquency, law. 

 
The graduating seniors are generally satisfied with the major, especially with respect to the 
helpfulness of the upper division advising, that is, advising offered by the practicum supervisors. 
Overall, student satisfaction with the overall quality of our instruction is increasing, now to the 
point where we are significantly above the 75th percentile (see Additional Material, AIMS 
Report, Tab J, pp. 15-16). 

 
Future challenges and planning: The Department has lost three specialty areas since 
2004 due to faculty retirements and departures (e.g. applied gerontology, residential 
treatment for problem adolescents). We encourage new hires to develop new areas. One 
faculty member just did this in the area of organizational behavior management (see 
above).  

 
Minor(s)  
 

The Department has a minor that requires 18 hours of coursework, inclusive of ABSC 
100/101 and 12 hours at the junior/senior level. Students may also pursue minors in our specialty 
areas (and their options) [begun in 2009]. These meet the minor’s requirements, but require at 
least one or more core courses or electives, and a one-semester practicum, subject to availability.   
 
Advising 
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All faculty members advise undergraduate students. Students new to the College contact 
us through the University’s Career Center, the College’s Undergraduate Advising Center, and the 
Department’s Undergraduate Handbook and web site. Faculty members in the specialty areas 
advise the juniors and seniors in their areas. They also provide career and professional advising 
and assist students in finding jobs and graduate programs.  

 
Current challenges and planning: Faculty members in some specialty areas have much 
higher advising loads than in other areas. The Undergraduate Studies and Advising 
Committee is reviewing some means of distributing advising more equitably. Still, faculty 
members spend considerable time and effort in career and professional advising and 
writing letters of recommendation for jobs and graduate school. When our advising loads 
are equitable, we will request that the College assign us an Advising Specialist. The 
Sociology Department has one, even though it has with 30-40 fewer majors.   

 
Learner Outcomes 
 

The University has begun a systematic assessment of undergraduate “learner 
outcomes.” The initial focus is on written communication, which the Department will assess by 
evaluating written products (e.g., research proposals) in four courses: ABSC 308, ABSC 444, 
ABSC 509, and ABSC 690 Practicum in Community Heath and Development. The products will 
be evaluated by two independent reviewers (course instructors, graduate teaching assistants) with 
a University-vetted, assignment-specific rubric that addresses general writing skills and style, 
field-specific writing requirements, and assignment-specific requirements. After the University 
analyzes the results, we will use them to evaluate our effectiveness in teaching writing and to 
determine what skills and instruction need improvement.     

 
Current challenges and planning: In addition, we are assessing our effectiveness in 
teaching majors about applied behavioral science and about behavior analysis as a 
science, not just a practice. This involves assessing (a) students’ knowledge about the 
field at the beginning and end of ABSC 100/101 and (b) their perspectives on behavior 
analysis with a version of Friedrich’s (1996) Psychology as a Science at the beginning 
and end of ABSC 100/101 and ABSC 509. These assessments will allow the Department 
to redesign courses to enhance student learning (see Strategy 1-E for Goal 1 of the 
Provost’s Strategic Plan). 

 
Independent Study  
 

The Department offers two Independent Study courses that fulfill electives requirements: 
ABSC 342 Adult Development and Aging and ABSC 626 Psychology of Adolescence.  

 
Current challenges and planning: Two other courses await conversion to an online 
format. One is a specialty area course -- ABSC 160; the other fulfills electives’ hours in 
the College -- ABSC 268 Introduction to Marriage and Family. When converted and 
offered, they will contribute to students’ graduating in four years (see Strategy 1-B for 
Goal 1 of the Provost’s Strategic Plan). We have also developed an online version of 
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ABSC 100/101 that can be converted to an Independent Study course, if we had the 
resources. 

 
Board Certification 
 

The Department offers a program that allows students to become Board Certified 
Assistant Behavior Analysts® (BCABAs®). For this, they (a) take 135 content hours in areas such 
as basic principles, application, and ethics in seven courses pre-approved by the Behavior 
Analysis Certification Board® (BACB®); (b) complete 1000 hours of field experience in three 
consecutive practicums supervised by Board Certified Behavior Analysts (e.g., faculty 
members); and (c) complete the major and their degree. They may then take the examination. 
This program was established in 2007 to enhance students’ training and their ability to gain 
more meaningful employment (see Strategy 1-D for Goal 1 of the Provost’s Strategic Plan). 

 
Future challenges and planning: In 2013, the BACB® will increase and redistribute the 
BCABA® content hour requirements (e.g., in ethics). We are currently reviewing our 
courses, revising two courses (ABSC 160, ABSC 486), and developing a new course and 
practicum that will meet these requirements. 

Program Accreditation 
 

Future challenges and planning: The Department’s Master’s and doctoral programs 
are accredited by ABAI, which will begin accrediting bachelor’s programs. Our major 
requirements meet the proposed bachelor’s requirements, so we will apply for its 
accreditation when we seek re-accreditation for our Master’s and doctoral programs in 
2014. For a summary of the ABAI site review team’s evaluation of the graduate program, 
see Additional Material, Tab K. 

 
Contributions to the College 
 

Not only does the Department offer an undergraduate major, but its courses contribute 
fundamentally to many College programs that engage students: Four courses and three honors 
sections fulfill College distribution requirements; six courses fulfill requirements in the Honors 
Program; 14 courses and seven practicums fulfill requirements in the College’s Certification in 
Service Learning; seven courses fulfill requirements for the College’s Research Experience 
Program; two courses fulfill requirements in the major and minor in Global and International 
Studies; one course fulfills requirements in the College’s Global Awareness Program; and three 
courses will fulfill requirements for the College’s Certification in Leadership Studies (see 
Strategy 1-D for Goal 1 of the Provost’s Strategic Plan). 

 
Future challenges and planning: The Department wishes to grow its major. For this, we 
participate in the College’s Major Fairs and Career Days, and this year, the first 
Academic Day, to provide information about the major. Our introductory course features 
guest lectures by faculty members in our specialty areas to interest students in them and 
their related careers (new in 2006; see Strategy 1-C for Goal 1 of the Provost’s Strategic 
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Plan). And, the Department’s web site committee is rebuilding our site with input from 
undergraduate students to make us more accessible and attractive to prospective majors.  
 

 
Graduate Program 

 
The mission of the graduate program is to educate and train “scientist-practitioners and 

researchers in the discovery and production, translation and application, and communication of 
knowledge in the behavioral sciences for understanding and solving problems of societal 
importance” (University of Kansas Graduate Catalog, 2009-2011, p. 165). For this, we offer a 
Master’s of Arts in Applied Behavioral Science and a doctorate in Behavioral Psychology; 
however, almost all students are doctoral admissions. The graduate program offers research and 
training in our undergraduate specialty areas and our faculty members’ specializations (see the 
Individual Faculty Statements and faculty vitas in Part 2 of the Self-Study and the Graduate 
Handbook in Additional Materials, Tab L). We also offer a Graduate Certificate in Community 
Health and Development (see Additional Material, Tab M) and a joint Ph.D. and Master of 
Public Heath (M.P.H.) degree with the Department of Preventive Medicine and Public Health at 
the KU Medical Centers (see Additional Material, Tab L). The latter is the first program in the 
nation to combine the strengths of advanced study in applied behavioral science with an M.P.H. 
degree. It makes the Department unique. 
 

Future challenges and planning: The Coordinator of the joint Ph.D.-M.P.H. program 
and the Chairperson are involved in planning how Department faculty will participate in 
the new KUMC School of Public Health. Some Department courses are being considered 
as offerings in the M.P.H. program, both as required (e.g., ABSC 710 Community Health 
and Development) and as elective courses (e.g., ABSC 796, ABSC 861). A planned 
doctoral program at KUMC in Community Health Sciences would also likely involve 
joint adjunct appointments for some Department faculty members in the School of Public 
Health.  The Department will seek adjustments in the joint PhD-MPH program, including 
efficiencies in its requirements, to adapt to the new offerings within the School (see Goal 
2 of the Provost’s Strategic Plan) 

 
Program Profiles 
 

Admissions requirements. Graduate admission requires a 3.0 GPA from an accredited 
college or university. This is also the University’s requirement. The Graduate Record 
Examination is not required, but between fall 2004 and fall 2010, 61% of our admitted applicants 
reported them. Their mean Verbal GRE was 550; the respective means for the College, the 
Behavioral and Social Sciences, and the Psychology Department were 539, 536, and 587. Our  
mean Quantitative GRE was 607; those of the College, the Social and Behavioral Sciences, and 
the Psychology Department were 627, 631, and 673. From the first three to the last three years of 
this period, the Department’s verbal score decreased by 28 points (5%), while its quantitative 
score increased by 50 points (8%). Students apply to work with specific faculty members; only 
those faculty members review their applications, interview the students, and admit them. This 
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ensures a close match between the students’ and faculty members’ interests. The Department is 
nearly unique in this admissions procedure. 

 
Applications, admissions, and enrollments. Between fall 2001 and fall 2010, the 

graduate program’s mean number of Master’s and doctoral applications was 42. From the first 
three to the last three years of this period, the number of applicants increased by 20 (60%). The 
mean number of students admitted was 9 (22%). From the first three to the last three years of this 
period, the number of admissions increased by 11 (46%). The mean number of students who 
enrolled was eight (82%) of those who were admitted. From the first three to the last three years 
of this period, the number of students who enrolled increased by nine (43%). However, relative 
to our FTE, the applications, admissions, and enrollment per faculty member increased between 
86% and 103%. The respective percentages of those who were admitted were 88% and 86%. 
This year, we had 44 applicants, two of whom were accepted and enrolled.  

 
Future challenges and planning: The Department desires to increase the number and 
quality of its graduate applicants. For this, we list our program in ABAI’s graduate 
directory, display a recruiting poster at the ABAI conferences, and have a program 
description on ABAI’s web page. Faculty members send recruiting materials to other 
programs. Also, the Department’s web site committee is rebuilding our site with input 
from undergraduates to make our program more accessible and attractive to prospective 
graduate students (see Strategy 2-C for Goal 2 of the Provost’s Strategic Plan). 
 
Students. Between FY 2001 and FY 2010, the program’s mean number of Master’s and 

doctoral students was 65. From the first three to the last three years of this period, the number of 
students declined by 49%. However, relative to our FTE, the decrease in students per faculty 
member was 20%.  

 
Recent challenges and planning: The decline was, in part, due to a change in our 
graduate education, wherein many students were advised, part of the time, by adjunct 
faculty members in out-of-state programs. Although the quality of the programs was and 
remains superb, this increased these students’ time-to-degree and compromised, 
somewhat, the overall quality of their instruction. The Department no longer admits 
students under these conditions.   
 

Last spring, we had the 4th largest doctoral program of the 11 programs in the Social and 
Behavioral Sciences and the 12th largest in the College’s 42 doctoral programs. Among other 
relevant demographics during this period, the mean percent of our male students was 25%, but 
increased to 31% in 2010, which is part of a trend in the last seven years. The mean percent of 
our minority students was 12.2%. Last year’s means for the College, the Social and Behavioral 
Sciences, and the Psychology Department were 10.6%, 9.2%, and 13.9%, respectively. The mean 
percentage of our American Indian/Black/Hispanic majors was 11%, but increased to 13% last 
year (see the AIMS Report in Additional Materials, Tab J).  
 

Current challenges and planning: The Department’s current faculty demographics and 
structure have begun affecting our admissions, which will affect our timely offering of 
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courses (and quality of the curriculum) and our ability to offer courses. As noted above, 
we only accepted and enrolled two graduate students this year, which means too few 
students may be enrolling in our courses for us to offer them because of the Colleges’ 
minimum requirement of six students per class. The reasons for the decline in admissions 
are (a) declines in the number of graduate faculty who admit students, (b) senior faculty 
members who, quite reasonably, are admitting fewer students because they may retire 
before the students graduate, and (c) junior faculty members who took large cohorts of 
students in a two-year period because of obligations they had to their research sites (e.g., 
to maintain CDC classroom standards to meet State licensing requirements), which has 
left few or no openings for new students until the cohorts graduate. One resolution to this 
problem is to offer the first- and second-year graduate courses once every two years or 
develop new ones, but the latter only shifts the problem: faculty members still have to 
meet their 2-and-2 course teaching requirements. The resolution then shifts to offering 
more undergraduate courses or new ones, which will be a burden. The Department will 
attend to this shortly, in consultation with the Dean’s Office. 
 
Degrees, time-to-degrees, and support. Between FY 2001 and FY 2009, the program 

conferred a mean of 15 graduate degrees a year; 13 were conferred in 2009. From the first three 
to the last three years of this period, the number declined by 45%. However, relative to our FTE, 
the decrease per faculty member was only 2%, except for a low FY 2008 outlier, which made the 
decrease 7%. Between FY 2001 and FY 2010, the mean and median years-to-degree were 7.5 
and 6.6 years, respectively. Between FY 2001 and FY 2008, they were 6.7 and 5.4 years, which 
are similar to the FY 2009 means in the College, the Social and Behavioral Sciences, and the 
Psychology Department, which were 7.5, 7.3, and 6.6 years, respectively; their medians were 
6.3, 6.9, and 6.6 years. The Department’s FY 2009 to FY 2010 times-to-degree were 
unrepresentative of the Department’s graduation pattern overall, having been skewed, for 
instance, by three 2010 HDFL graduates who took a mean of 16 years to finish their degrees. 
Students admitted into the Department of Applied Behavioral Science promise to complete their 
degrees with times that were comparable to the FY 2001 to FY 2008 cohort or better. Finally, 
according to the AIMS Report, 23 or 50% of our graduate students have 25%- or 50%-time 
teaching assistantship appointments, while another 13 have research assistantship appointments 
(see Additional Materials, Tab J), although the Department’s records indicate that only three 
students have research assistants (see latter  Additional Materials, Tab J).  
 
Faculty Profile 
 
  In addition to our faculty members’ undergraduate teaching awards, they have also  
garnered awards for graduate teaching and mentoring, among them, the American Psychological  
Association’s (APA) Award for Distinguished Contributions for the Education and Training of  
Child and Adolescent Mental Health Psychologists, APA’s Award for Ethnic Minority  
Mentorship Award from the Society for Community Research and Action, ABAI’s Outreach 
Award (Outstanding Mentor to Minority Graduate Students), Martin P. Levin Mentorship Award 
from the Society of Pediatric Psychology, two Center for Teaching Excellence Graduate Student  
Recognition Awards, and two J. Michael Young Academic Advising Awards. The 2010-2011  
academic year mean course and instructor ratings were 4.42 and 4.67, respectively. For cross- 
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listed undergraduate and graduate courses, the course and instructor means were 4.46 and 4.54,  
respectively. 
 
 
 
Master’s Program in Applied Behavioral Science 
 

The Master’s degree requires 30 hours of Department coursework and program 
requirements, as follow. 
 

Curricular requirements. The coursework requires ABSC 796 Laboratory in 
Behavioral Development and Modification; ABSC 735 Within-Subjects Research Methodology 
and Direct Observation; ABSC 841 Legal, Ethical, and Professional Issues in Applied 
Behavioral Science (new course in 2004); ABSC 861 Applied Behavior Analysis; and ABSC 
798 Conceptual Foundations of Applied Behavioral Science [All the courses were available as 
electives in HDFL, but they became ABS requirements in 2004.] The Department teaches these 
courses once a year.  

 
Program requirements. The Master’s degree also requires (a) two research or 

intervention practicums [the courses were available as electives in HDFL, but became ABS 
program requirements in 2004]; (b) a Proseminar, which is an all-department colloquium, 
usually of the thesis research, in the form of a professional conference presentation [new 
program requirement in 2008]; (c) nine to 12 hours of ABS 899 Master’s thesis hours; and (d) 
the successful oral defense of a written Master’s thesis. 

 
Advising. In the department’s junior-colleague model, advisors and students share 

responsibility for planning the students’ success and ensuring the timely completion of their 
degree requirements. Advisors assist in selecting courses, developing research projects, and 
preparing program requirements. They also work with students in professional development. 
This includes assisting them in clarifying their goals and attaining substantive experience in 
teaching (e.g., mentoring), research (e.g., making presentations, publishing), and service (e.g., 
committee work; journal reviewing). All Master’s and doctoral students undergo annual reviews 
by the faculty as a whole, in which they receive ratings and written feedback.  

 
Program accreditation. The Department’s Master’s program was accredited by ABA in 

2007 (see in Additional Materials, Tab K).  
 
Future challenges and planning. In 2015, ABAI will increase its requirements for 
Master’s program accreditation and re-accreditation. The Department is currently 
reviewing its M.A. requirements, with plans to meet the new requirements when it applies 
for re-accreditation in 2014 (e.g., an increase in the hours of our ethics course). 
 
Board certification. The Department offers a program that allows students to become 

Board Certified Behavior Analysts® (BCBAs®). For this, they (a) take 225 content hours in areas 
such as basic principles, research design, assessment, application and ethics in 16 courses pre-
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approved by the BACB®; (b) complete 1500 hours of field experience supervised by a Board 
Certified Behavior Analyst (e.g., faculty member, doctoral student); and (c) complete the 
Master’s degree program. They may then take the examination. This program was established in 
2007 to enhance students’ training and their ability to gain more meaningful employment. 

 
Future challenges and planning. In 2013, the BACB® will increase and redistribute the 
BCBA® content hour requirements. We are currently revising our courses and have 
created a new course to meet these requirements.  

 
Doctoral Program in Behavioral Psychology 
 
            The doctoral degree requires completion of the Master’s degree or its equivalent, plus 
additional curricular and program requirements, as follow.  
 

Curricular requirements. The additional course requirements include another course on 
(a) the principles of behavior or conceptual foundations (e.g., ABSC 900, 921, 931, 935, 
981[new course]), (b) research methods (e.g., ABSC 710, 805, 940), and (c) applied behavior 
analysis (e.g., ABSC 788, 802, 821, 961).  

 
Program requirements. The additional program requirements are in (a) teaching:  either 

(i) appointment as a 50% Graduate Teaching assistant and related requirements (e.g., numeric 
student evaluations) or (ii) a grade of B or higher in LA&S 792 Being an Effective College 
Teacher and related requirements (e.g., teaching philosophy) [Option A’s related requirements 
and Option B were new in 2010]; (b) research skills and responsible scholarship, which is met by 
satisfactory completion of ABSC 735, plus another graduate-level methods course; satisfactory 
completion of ABSC 841; and one first-author publication in peer-reviewed journals or two first-
author scholarly presentations at regional, state, or national professional meetings, no more than 
one of which may be a poster; (c) three editorial critiques: advisor-based training in preparing 
reviews of manuscripts submitted for publication to professional journals or of grants submitted 
to funding agencies; (d) a written and oral comprehensive examination of a dissertation proposal 
that includes a systematic, integrated review of the literature [the addition of the dissertation 
proposal to a review of the literature was new in 2010]; (e) another Proseminar presentation 
[new program requirement in 2008], (f) dissertation hours in ABSC 999; and (g) the successful 
oral defense of a written doctoral dissertation.  
 

Future challenges. The graduate students are generally satisfied with the program, 
especially with respect to the advice they receive about searching for jobs (see Additional 
Material, AIMS Report, Tab J, pp. 17-18). However, even though the program was rated 
more favorably than other programs on all but one obstacle to academic progress, the 
satisfaction measures are unacceptable, yet also difficult to understand. For instance, the 
quality of graduate teaching was rated below 4.0, yet last year’s course and instructor 
ratings were 4.42 and 4.67, respectively. Moreover, the students’ rating of whether they 
would select KU if starting over has increased, albeit is still below standards. The low 
rating of the positive climate of the program overall, however, is unacceptable. One 
source might be that 2009 graduates began the program when it was being substantially 
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revised. Another source may be that after revising it, we continued to implement changes 
until recently. This may have caused confusion and ambiguities about its requirements 
and expectations. If these were among the significant reasons for the satisfaction ratings, 
then we expect future ratings to improve. In lieu of just waiting, though, we shall take 
some proactive steps to assess and remediate the cause of these ratings.  

 Learner outcomes. The University has begun a systematic assessment of graduate 
“learner outcomes.” The initial focus is on the written dissertation, which is being assessed with 
a University-vetted department rubric. Its domains and quality definitions reflect standards in the 
department and the field at large. The domains include introduction/statement of the problem, 
grounding in the literature, methodology, results and analysis, discussion/conclusion, and written 
and presentation communication skills. The Department will use the aggregate outcomes to 
evaluate its curriculum and training program and to modify them as necessary. To guide and 
support students before defending their dissertations, the Department will also use a revised 
form of the rubric for the Written and Oral Comprehensive Examination.  
 

Future challenges and planning: We are also considering developing a rubric for the 
oral defense portion of the dissertation defense, which could be useful for guiding and 
assessing the Master’s thesis oral defense, the Proseminar presentations, and the oral 
portion of the Written and Oral Comprehensive Examination. 

 
Program accreditation. The Department’s doctoral program was accredited by ABAI in 

2000 and re-accredited in 2007 (see Additional Materials, Tab K).  
 

Future challenges and planning: In 2015, ABAI will increase its requirements for 
doctoral program accreditation and re-accreditation. The Department is currently 
reviewing its doctoral requirements and plans to revise them to meet the changes in 
ABAI’s requirements when it applies for re-accreditation in 2014.  

 
RESEARCH AND SCHOLARSHIP 

 
The Department’s research and scholarship span translational, discovery, applied, 

intervention, and prevention research, conducted by individual faculty members and research and 
training centers. Among the areas we address are positive youth development and the 
development of peer relations, child problem behavior, and resilience for youth exposed to 
trauma; the impact of terrorism, disasters, and violence on child and adolescent development; 
pediatric and clinical child psychology; early childhood and intervention with typically 
developing children and children diagnosed with autism and other developmental disabilities; 
assessment, prevention, and intervention of children’s severe problem behavior; transformations 
in the environments of children and youth to improve their development; implementation of 
“best practices” in community programs for people with developmental and intellectual 
disabilities; the reduction of obesity and weight-related health problems; health promotion and 
maintenance in children and families; development and dissemination of evidence-based clinical 
interventions; drug prevention; disabilities studies; the behavioral economics of choice; 
environmental sustainability; staff training, treatment integrity, performance and organizational 
behavior management, and program evaluation; behavioral community psychology; 
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understanding and improving how communities create conditions for health and human 
development; legal and ethical issues in all the above; and their historical, scientific, and 
conceptual foundations.  

 
Current challenges and planning: The Provost has proposed a set of Strategic 
Initiatives to guide the university’s future teaching, research, and service. For this, he 
solicited proposals from across the university. Four Department faculty members made 
proposals, which are included in the Additional Materials, Tab N. The Provost received 
104 proposals involving over 2,400 collaborators that are now distilled into four areas: 
(a) Sustaining the Planet, Powering the World; (b) Maintaining Well-Being, Finding 
Cures; (c) Building Communities, Expanding Opportunities; and (d) Harnessing 
Information, Multiplying Knowledge (see Additional Material, Tab O). These will be 
developed further this year. The Department has and will play a role in them. Our 
research programs and undergraduate specialty areas reflect a history of related work. 
The Department’s hiring priorities map well onto these strategic areas, for instance, with 
our interests in hiring in the areas of health promotion, youth development and family 
enhancement, adults with disabilities, behavioral gerontology, and behavioral education. 
 
Future challenges and planning: The Department’s productivity notwithstanding, the 
diversity of its research warrants expanding, especially across the lifespan. Given 
pending retirements, the Department needs to strengthen some current areas of research 
(e.g., youth development, adults with disabilities) and add new some ones (e.g., applied 
behavioral pharmacology, applied gerontology, behavioral education). Planning for this 
is addressed in the later section of the Self-Study on faculty hiring. 

 
Publications, Awards, and Grant Support  

 
Since 2004, the Department’s faculty members have published 13 books, 300 articles in 

peer-refereed journals, and 81 chapters, and made 600 presentations. For this and more, they 
have received national awards (e.g., from the National Association on Rehabilitation Research 
and Training Centers and the American Rehabilitation Counseling Association) and been elected 
Fellows of professional organizations (e.g. APA, ABAI).  

 
In support of their research, they have secured exceptional external grant support. In FY 

2010, for instance, they received 39 awards for $13.1 million (see Additional Materials, Tab J, p. 
8), by far the most in the Social and Behavioral Sciences. For FY 2011, the Department has 38 
outstanding awards for $38.1 million (see Additional Materials, Tab P, prepared by the College). 
The near-future of grant support is also bright. Professor White just received a five-year renewal 
of his RTC/IL NIDRR funding for $4.25 million, which will  support graduate students (see 
Strategy 1-A for Goal 2 of the Provost’s Strategic Plan).   

 
Future challenges and planning: Although ten of the 16 FY 2010 faculty members 
(Professor Warren included) received grant funding, much of it was garnered by a few 
senior faculty members. The challenge will be to replace this funding stream when they 
retire. As of 2010, however, all of the junior faculty members have written and submitted 
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at least one external grant and one of them has received funding. In addition, they are 
revising and resubmitting grants that were not funded and writing new ones.   

 
Future challenges: The Department’s grant support notwithstanding, it receives little 
overhead. In part, this is because faculty members mainly submit their grants through the 
LSI, where grant preparation, submission, and management are its missions. Currently, 
our Accountant’s position is not at a high enough level to offer that support; moreover, 
our Accountant would not have the time. Thus, the Department needs a grant support 
position. Failing this, we desire a larger percent of the grant overhead we generate to 
fund what the College does not fully cover (e.g., start-up funds, research support, space 
renovations). Currently, the College Dean receives 10% in overhead funds from each 
faculty grant, of which he gives 5% to the departments per the faculty member’s FTE 
position. This is 5% of the Dean’s 10%, not 5% of the award; it amounts to 0.5% of the 
award. Together, the Department’s ten FY 2010 faculty members who receive grant 
funding hold but 4.95 FTE appointments and, for the most part, the larger their 
portfolios, the smaller their appointments. In FY 2011, the Department received $11,845 
in overhead for $10.1 million in awards (data prepared by the College). This amounted 
to only 0.1% in overhead return. The Department seeks a more equitable distribution of 
these monies so that it can provide better start-up packages, more research support, and 
space renovations to recruit and retain the best faculty members and graduate students 
(see Strategy 2-A for Goal 2, Goal 3, and Goal 5 of the Provost’s Strategic Plan).  

 
Research and Training Centers 

 
The Department’s success in research, scholarship, and grant funding is due, in part, to 

the efforts of individual faculty members, of informal research groups (e.g., in early childhood, 
in autism), and of named centers that faculty members established or joined. The latter include:  
 
Center for Applied Behavioral Economics 
 
 The Center applies principles of behavioral economics to choice and decision making 
associated with issues of social importance. Undergraduate and graduate students are involved in 
projects to promote, for instance, early melanoma detection, the advancement of sustainable 
environmental practices, and obesity. Affiliated faculty: Professor D. Reed.  
 
Child Development Center  
 

The CDC is home to the Sunnyside Toddler Program, the Educare I and II programs, the 
Kansas Early Autism Program, and the Little Steps ABA Early Intervention Program. They 
contribute significantly to undergraduate, graduate, and faculty research. Affiliated faculty: 
Professors Dozier, Neidert, Sheldon, and Sherman (see http://www.cdc.ku.edu/). 

 
Juniper Gardens Children’s Project 
 

https://mail.ku.edu/owa/redir.aspx?C=87c05ed262794ee1a55bbedaa66c6d49&URL=http%3a%2f%2fwww.cdc.ku.edu%2f
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Located in downtown Kansas City, KS, the JGCP promotes children’s developmental and 
educational experiences and, thus, their academic and social achievements. In particular, it seeks 
solutions to what community members, themselves, see as their problems. Affiliated faculty: 
Professor Greenwood; affiliated courtesy faculty: Professors Baggett, Carta, Heitzman-Powell, 
Kamps, Walker, and Wills (see http://www.jgcp. ku.edu/~jgcp/index.shtml). 
 
Performance Management Laboratory 
 

The PML promotes service quality, staff training, and employee performance in 
organizations. It identifies effective and efficient practices to promote change in employee, 
educator, and volunteer behavior. Students receive instruction, service learning opportunities, 
and research and clinical experiences in providing consultation and support. Affiliated faculty: 
Professor F. D. Reed (see http://performancemanagementlab.com/). 
 
Research and Training Center on Independent Living 
 

The RTC/IL’s mission is to further independent living for people with disabilities in their 
communities by collaborating with consumers on productive research and by using innovative 
methods to disseminate useful knowledge. It is interested in how consumers can participate more 
fully in their communities and how to measure their participation. Affiliated faculty: Professor 
White; affiliated courtesy faculty: Professor Nary (see http://www.rtcil.org/index.shtml). 
 
Work Group for Community Health and Development 
 

The Work Group promotes community health and development through collaborative 
research, teaching, and public service. As a World Health Organization Collaborating Centre, its 
the Community Tool Box is the world’s largest resource for promoting community health and 
development. Affiliated faculty: Professors Fawcett and Watson-Thompson; affiliated courtesy 
faculty: Professors Collie-Akers and Schultz (see http://communityhealth.ku.edu/). 

 
SERVICE 

 
The Department is deeply committed to service, both individually and collectively as a 

unit. It contributes to College and University service on major committees (e.g., University 
Committee of Faculty Rights, Responsibilities, and Conduct; University Judicial Board; College 
Committee on Undergraduate Studies and Advising; College Committee on Graduate Studies). It 
contributes to Lawrence and Douglas County through individual and collective efforts. For 
instance, when the Chancellor asked departments and units in 2010 to become advocates for 
community agencies and programs, the Department became an advocate for Safe Kids Douglas 
County. At that time, a poll of its faculty members showed that all of them were already 
community advocates (e.g., Open Homeless Shelter, Social and Rehabilitative Services). The 
Department also contributes to the State of Kansas (e.g., Kansas Rehabilitation Council, Blue 
Ribbon Panel on Infant Mortality), for which it has won awards (e.g., the Steeples Award for 
Service to Kansans). It contributes nationally though service to professional organizations (e.g., 
in 58 positions in associations, councils, boards, foundations, task forces) and professional 

http://www.jgcp/
http://performancemanagementlab.com/
http://communityhealth.ku.edu/
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scholarship (e.g., editors of a half-dozen journals and newsletters, members of editorial boards 
for nearly 40 journals). And, it contributes internationally (e.g., KU Work Group for Community 
Health and Development’s role as World Health Organization Collaborating Centre), where it 
has also won awards (e.g., San Isidro Peru Award of Excellence for Increasing Municipality 
Accessibility). The Department has not only contributed significant service in these traditional 
ways, but for nearly 50 years, its faculty members and centers have contributed substantially to 
“community-engaged scholarship” (see Goal 4 of the Provost’s Strategic Initiative).   

 
FACULTY HIRING 

 
Last spring, the College Dean asked departments to prepare three-year hiring projections, 

with no more than two hires a year, which could be reprioritized each year. We aligned our hires 
with the College’s 2007 Planning for Excellence and the Provost’s strategic planning as it was at 
the time (see Additional Materials, Tab Q). The latter has been considerably developed since 
then, as seen in the Additional Materials, Tabs A and O. The Department’s first priority was in 
applied behavioral pharmacology (see Additional Materials, Tab Q), whose search is underway. 
The others and their justifications follow. 

 
Hiring Projections 

 
Health Promotion 
 

Behavioral science informs work on behavioral and environmental factors that affect 
health outcomes. Practitioners must be able to create environments that affect the likelihood of 
healthful behavior. For instance, to prevent diabetes and chronic diseases, they must be able to 
assess, intervene, and evaluate efforts to promote physical activity and healthy nutrition. This 
faculty hire would further the Department’s integration of research, teaching, and public service. 
First, many sources of funding are available for this approach to health promotion and disease 
prevention. The work can build on already funded NIH research projects (e.g., National Institute 
of Drug Abuse). Second, this position would enhance undergraduate practicum and service 
learning opportunities in promoting community health. Third, it will expand interdisciplinary 
teaching through our joint Ph.D./Masters in Public Health graduate training program established 
by the Department and KUMC’s Department of Preventive Medicine and Public Health. Fourth, 
it will enhance interdisciplinary ties with the planned School of Public Health. Fifth, it will 
extend the Department’s public service contributions to community and state initiatives.  Finally, 
given its affiliation with the Department’s faculty (e.g., the Work Group), it is well positioned to 
contribute to global efforts to promote community health.  
 
Youth Development and Family Enhancement 
 

The Department has a long-standing interest and expertise in applying behavioral science 
to youth development and family enhancement, which includes parenting and foster care 
training. While society allots great attention and funding to young children, much remains 
unknown about older youths and their parents or foster parents and about evidence-based support 
and intervention programs for them. Young children often require supports and interventions 
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after they “age out” of their services and become youths. The internationally acclaimed and 
disseminated Teaching Family Model was developed in the Department for delinquent youths 
and is currently the model used at the Girls and Boy’s Town in Nebraska and nationally, but 
much intervention research awaits. A faculty member in youth development and family 
enhancement would advance the Department’s contributions to the College’s and University’s 
strategic initiatives, especially in strengthening students’ lifelong learning, leadership, and 
success, particularly as young adults and parents of typically and atypically developing children. 
Research addressing these issues is fundable (e.g., NIH) and would enhance KU’s contributions 
to related community and state initiatives (e.g., State Rehabilitation Services). 
 
Adults with Disabilities 
 

The Department has a long-standing interest and expertise in applying behavioral science 
to adults with disabilities, which includes issues in independent living and community-based 
residential programs. Research and training in this area is beginning to grow exponentially as the 
number of children diagnosed with developmental disabilities (e.g., autism) is “aging out” of 
services. If autism is an epidemic, then adults with disabilities will be one, too. Moreover, as 
large institutions are closed (e.g., the impending closure of the Kansas Neurological Institute), 
their clients will be placed in community-based programs that are of notoriously poor quality. 
The time to begin discovering and disseminating evidence-based applications is now. The 
internationally acclaimed and disseminated Teaching Family Model (e.g., at Girls and Boy’s 
Town, NE) was developed in the Department for delinquent youths and is currently being 
adopted and adapted to the Community Living Opportunities programs for adults with 
disabilities in Kansas and California, and awaits further development. A faculty member in 
adults with disabilities would be especially successful, given the Department’s synergies. For 
instance, the behavioral excesses and deficits of adults with disabilities are much like those of 
young children with autism and impaired elders. Research addressing these problems is fundable 
(e.g., the NIH, DoE) and would enhance KU’s contributions to related community an state 
initiatives (e.g., State Rehabilitation Services). 
 
Behavioral Gerontology 
 

The need for behavioral gerontologists exists because aging presents a serious and 
increasing public health problem: (a) an increasing number and percentage of the population are 
65+ years old, (b) medical procedures are prolonging life, and (c) higher rates of health problems 
occur in people over 65 years old (e.g., obesity, mobility impairments). Although the vast 
majority of funded research on these problems addresses biological issues, most of the problems 
are based in behavior. As people grow older, they face increasing difficulties (a) engaging in 
healthful behavior (e.g., meal preparation to prevent or reduce obesity, exercising regularly to 
prevent or reduce diabetes); (b) remaining in their homes and engaging in daily activities they 
prefer in order to prevent or reduce depression; and (c) participating in social activities that are 
critical to maintaining optimal mental health. Applied and intervention research in behavioral 
gerontology is needed now. Research addressing and providing useable solutions to the existing 
problems of elders is highly fundable (e.g., the National Institute on Aging). Professor Ekerdt, 
director of the Gerontology Program, supports this hire. The position would enhance our service 
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contributions to community and initiatives that promote healthy aging. It would also complete 
the department’s plan to apply behavioral science across the life-span. 
 
Behavioral Education 
 

Defining teaching in terms of learning is the heart of behavioral education and central to 
the Provost’s Energizing the Educational Environment initiative. The Department has had a 
long-standing expertise in applying behavioral science to higher education, especially in 
Personalized Systems of Instruction (e.g., self-paced, mastery, rubrics). This is now missing from 
our program, but more important, it is a natural and exciting fit with the Provost’s initiative (and 
recent workshop) and the Center for Teaching Excellence. The need for behavioral educators in 
higher education exists because, not only KU, but most AAU universities are devoting 
significantly increased administrative, faculty, and staff position and funding to measure learner 
outcomes. Student learning is one of the core missions of universities and colleges, and a core 
concern of those who fund higher education (e.g., state legislatures, parents). As a field, 
behavioral education has a significant record of conducing and publishing research on learning 
outcomes, most recently in what is called Interteaching (e.g., one-on-one student co-tutoring), 
which the Department uses in several courses. As Professor Dan Bernstein, the CTE director, 
observes, when CTE associated faculty members begin to assess and measure learning outcomes, 
they gravitate to PSI and Interteaching, albeit unwittingly, because the procedures are data-
based. ABS seeks to make them science-based. A faculty member in behavioral education would 
significantly advance the department’s contributions to KU’s initiatives in teaching and research.  
 

CONCLUSION 
 

The Department has welcomed this opportunity to prepare this Self-Study and participate 
in an external review. They have led us to consider (a) the strengths, practices, policies, and 
procedures we wish to retain; (b) those we seek to strengthen and improve; and (c) future 
directions. It has also led us to address recent, current, and future challenges, some of them 
significant, and to describe plans we have for addressing them. However, we have not exhausted 
all of the challenges. Three more are pressing: Faculty, facilities, and endowment. 

 
First, when the Department moved into the Dole Human Development Center, we had 

over 25 faculty members. However, between 2001 and 2004, when we reestablished our focus, 
we lost faculty who were not replaced. Moreover, the additions since then have not kept pace 
with our ongoing losses. As a result, we are no longer the department that received ABAI’s 2001 
award for Enduring Programmatic Contributions. We wish to be that department again -- and so 
should the University. Faculty replacements are essential. Second, the Department has, with 
great grace, shared office and research space with other units (e.g., Linguistics; Speech, 
Language, and Hearing), but now that we have a cohort of young, active researchers, we need 
space returned to us, especially, research space. We cannot accommodate our researchers’ 
requests for space they need to achieve their full potential, which is what the University hired 
them to do. Third, the Department has been remiss in engaging alumni and endowment support. 
Although we make annual Distinguished Alumni Achievement Awards, host reunions at the 
ABAI meetings, and send News and Notes to friends of the department, we have not 
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systematically engaged or cultivated donors. We have, though, begun discussing this with KU’s 
Endowment Association and College staff members. The Department’s pending 50th anniversary 
may provide an impetus to galvanize our efforts in this regard. Onward. 

FOOTNOTES 
 

1. See Baer, D. M. (1994). A brief, selective history of the Department of Human 
Development and Family Life at the University of Kansas: The early years. Journal of Applied 
Behavior Analysis, 26, 569-572.  
 
2. The Department is the tenure home for Professor Steven (Steve) F. Warren. Department 
of Human Development and Family Life, University of Kansas, 1977. Years in the department: 
25. 0% FTE. 20-20-60 DoE. Administration: KU Vice-Chancellor for Research and Graduate 
Studies. Research/scholarship: Communication and language development, intervention and the 
prevention of mental retardation. Although Professor Warren has not percent FTE in the 
Department, we do accrue some credit for his research, albeit no grant overhead monies, due to 
his 0% FTE appointment 
 
3. The CCPP also has a USS staff member, Tammie Zordel (Administrative Associate, 
Senior). Duties: Office management, graduate secretary, course scheduling, classroom 
scheduling, majors admissions, course permissions, staff supervision, faculty appointments. 
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